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Doc. 300.1.2

Higher Education
nstitution’s

Response

e Higher Education Institution:
European University Cyprus

e Town: Nicosia

e Programme of study
Name (Duration, ECTS, Cycle)

In Greek:
“Moucikfy” (18 uiveg/90 ECTS,
MeTamTuxiako), E¢ ATTooTaoewg

In English:
“Music” (18 months/90 ECTS, Master), E-
Learning

e Language(s) of instruction: Greek and
English

e Programme’s status: Currently Operating

e Concentrations (if any):
In Greek:
e Mouoikn MNaidaywyikn
o EKTEAEON
e 2UvBeon
In English:
e Music Education
e Performance
e Composition
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The present document has been prepared within the framework of the authority and
competencies of the Cyprus Agency of Quality Assurance and Accreditation in
Higher Education, according to the provisions of the “Quality Assurance and
Accreditation of Higher Education and the Establishment and Operation of an
Agency on Related Matters Laws” of 2015 to 2021 [L.136(1)/2015 — L.132(1)/2021].

KYMNPIAKH AHMOKPATIA
REPUBLIC OF CYPRUS
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. Guidelines on content and structure of the report

The Higher Education Institution (HEI) based on the External Evaluation
Committee’s (EEC’s) evaluation report (Doc.300.1.1 or 300.1.1/2 or 300.1.1/3 or
300.1.1/4) must justify whether actions have been taken in improving the quality of
the programme of study in each assessment area.

In particular, under each assessment area, the HEI must respond on, without
changing the format of the report:

- the findings, strengths, areas of improvement and recommendations of the
EEC
- the conclusions and final remarks noted by the EEC

The HEI's response must follow below the EEC’s comments, which must be copied
from the external evaluation report (Doc.300.1.1 or 300.1.1/2 or 300.1.1/3 or
300.1.1/4).

In case of annexes, those should be attached and sent on a separate document.

The Department of Arts of European University Cyprus wishes to express its sincere
gratitude to the External Evaluation Committee (EEC) for the evaluation process and
the subsequent recommendations and feedback provided. We appreciate its insightful
recommendations, and in the following pages we will address and respond in detail to
the recommendations suggested by the EEC, providing, in addition, all relevant
information in order to explain the actions already taken and the ones planned for the
future.
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1. Study programme and study programme’s design and development
(ESG1.1,1.2,1.7,1.8,1.9)

The EEC has raised the following issues in relation to the program’s design and
development. The EUC’s corresponding response can be found below numbered
according to the number of each point/issue in Findings and/or Areas of
Improvement

Comments by the EEC:

Areas for improvement and recommendations in relation to:

Although the process is fine, the design of this Master programme with three concentrations
is not successful. In spite of the clearly regulated process of accepting a new programme,
the programme and evaluation lacks an integrated design. Therefore, learning outcomes
cannot be properly addressed.

Applying the same criteria on the 3 concentration results in different outcomes of the
evaluation. The reason for this is partly based on the very differing areas and partly based on
the different position and possibilities of these concentrations in the environment of the e-
learning system. (e.g. no practical music-making in music education).

EUC Response

We thank the EEC for these important recommendations, which we have taken into
thorough account, as presented below:

Regarding the EEC’'s comment relevant to the three concentrations and the lack of an
integrated design, we assure the Committee that the program is developed in a manner that
has integration design at its core in an effort to properly address its learning outcomes. More
specifically, the E-Learning program, similarly to the already accredited conventional
program, constitutes an organic continuation of the accredited Bachelor of Music Degree
(B.Mus.) with its main parameters evolving around four main areas - Music Education,
Performance, Composition and Musicology. These are well-integrated core areas that are
taught alongside and supported by other courses. The aim is -as with the Conventional
program- to extend this philosophy of offering a combination of core and concentration
courses to the M.Mus. programs (in the E-Learning program in particular to reach students
that their needs align to those that e-learning programs serve), especially after the successful
operation of our B.Mus. program over the years. Thus, the aim is to provide students with the
opportunity to further specialize at the graduate level in one of the three possible
concentrations after the completion of the B.Mus. (Music Education, Performance,
Composition).

As far as the design of the M.Mus is concerned (similarly to the Conventional accredited
program), the E-Learning program offers core courses common to all three concentrations,
which cover research methods and approaches to the literature and theory, while the
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concentrations focus on the three proposed areas. Notably, the design of the program and
its concentrations are fully compatible to the CY.Q.A.A. requirements and comply to all
standards set by the Agency regarding concentrations. Specifically, following CY.Q.A.A.’s
requirement of concentration courses to cover between 40%-60% of the total ECTS (i.e. 24-
36 ECTS), the M.MUS. program allocates 30 ECTS to the respective courses of each
concentration.

As it is based on the above requirements, the Master of Music (M.Mus.) with its three
concentrations, Music Education, Composition, and Performance has already been
accredited by the Council of the Cyprus Agency of Quality Assurance and Accreditation of
Higher Education (CY.Q.A.A.), in the conventional mode of delivery, during its 53rd Summit
on 12th May 2020. This was achieved on the basis of the suggestions and comments of the
External Evaluation Committee and the ensuing Evaluation report. The same program
content is now under accreditation as an E-Learning program, with the same rationale.

Regarding the EEC’s note about different outcomes based on the three concentrations, this
is indeed the case and it is an intended decision by the program that we strongly believe not
only does it not affect the successful achievement of the learning outcomes, but it enhances
the vision and identity of the three distinct concentrations.

CY.Q.A.A. also notes that all concentrations should relate to the core courses and the
objectives and learning outcomes of the program. In the case of the Master of Music E-
Learning program, the core courses were developed based on the General Objective which
mentions the following:

The program aims to offer a comprehensive master’s degree in Music, in the
three parameters of education, performance and composition. It aims to create
the proper conditions that the students will be able to develop the highest level
and standards as to be active in the contemporary education and artistic
environment.

Moreover, the learning outcomes of the program expect from all students in the three
concentrations the following:

e Design, prepare and present research, of a small or large scale, in the area
of Music.

e Critically read and comment upon research of diverse methodological
approaches in musical research.

e Critically analyze a wide spectrum of music repertoire originating from
various historical periods and diverse musical genres and civilizations, while
taking into consideration its social, historical and aesthetic background.

e Design interventions based on research and practices of contemporary
approaches in music.

Correspondingly, the specific learning outcomes of each concentration of the M.Mus. E-
Learning program, stem from the abovementioned general learning outcomes of the degree
that emphasize a strong research component, which is considered necessary for any
contemporary musician in any field, especially in his/her preparation towards designing
“interventions based on research and practices of contemporary approaches in music”.
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Bridging theory and practice is at the core of the program and it manifests though various
differentiated outcomes in the three concentrations, the evaluation of which takes place
accordingly in the e-learning environment. Specifically, even though there is a consideration
noted by the Evaluation Committee that there is a lack of practical music-making in the
concentration of music education, we would like to note that the learning outcomes of the
concentration bring forward issues of practical approaches through the study and assimilation
of pedagogical concepts and promote the design, organization and implementation of
interventions in different settings and contexts with emphasis on the development of
creativity. For instance, the course MUS640: Teaching Approaches and Music Curricula,
requires from students to “Plan educational entities based in contemporary teaching
approaches in music courses/classes (active participation, group learning, informal learning
processes, interdisciplinary approach etc.), that can be substantiated theoretically”
Furthermore, the course MUS635: Diversity, Citizenship and Social Justice in Music
Education expects students to “Propose and plan effective approaches and practices in
teaching music which focus on the promotion of democracy, equity and social justice in the
classroom, the school and the society at large”
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2. Student — centred learning, teaching and assessment
(ESG 1.3)

Comments by the EEC:

Areas for improvement and recommendations in relation to:

i) The EEC found deficiencies in terms of teaching methodology and technical resources
which are needed to demonstrate the efficiency of the standards of a master’'s degree
program in this area.

i) The sample of a teaching lesson (undergraduate programme) for the e-learning
program of performance presented to the assessors could not convince them.

i) The university could not show the assessors a functionable software (LoLA) for
teaching chamber music in various settings and teaching soloists with
accompaniments.

iv) Performing for different kind of audiences is a fundamental elementary part of music
making especially at any music university level. That kind of activity is not covered and
even not substituted by any course of the e-learning program.

V) While the EEC emphasizes the benefits of any form of collaboration among students,
the online synchronous collaboration among students was perceived as problematic if
in the next years the programme is open internationally and attended by many
students across different time zones. It was not clear for the assessors how the
university would support this type of collaboration from the coordination perspective
while recommending the constant adaptation of their distance learning model to
support this situation by increasing the asynchronous interaction and collaboration.

Vi) The university’s Blackboard Learn Ultra platform is a very good tool. However, more
sophisticated forms of learning analytics mechanisms based on Al and specifically
Machine Learning are encouraged to be used to monitor and predict student
performance and dropout in order to be able to provide timely corrective measures.
This is strongly recommended in case of university's expansion plans through
increasing the academic portfolio and the number of online students.

vii) It was not clear for the EEC if gamification strategies are used to increase the student
levels of motivation and engagement with the e-assessment process. In addition, more
sophisticated forms of feedback based on intelligent tutoring systems and
conversational pedagogical agents are also encouraged to support immediate and
automatic feedback to students and self-assess their advances.
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EUC Response

We would like to thank the EEC for their comments and we note the following for each of their
comments (following the numbering of their comments above):

)

Regarding the Committee’s concerns on the teaching methodology and the technical
resources, we would like to note that pedagogical and technological support is
provided constantly to academic staff through the Faculty Professional Development
(PD) Program of the University, ensuring the best quality of teaching and the
familiarization of all teaching personnel with contemporary pedagogical approaches
and methodologies as well as technical innovations. These PD programs which are
organized and offered by the Office of the Vice Rector of Academic Affairs have three
(3) schemes as follows:

(1) The EUC Professional Development Program for its newly hired academic staff:
This is a 35-hour induction professional development program offered to all
newly hired academic-staff. The content of the program focuses on various
aspects on teaching and learning in tertiary education.

(2) The EUC Ongoing Professional Development Program for both full-time and
part-time academic staff and is offered throughout the year. The content
includes topics such as: Testing, grading and evaluating in higher education;
Group work assessment in e-learning; Project based learning; Assessment in
small and large classes; Playful Simulations in Higher Education Workshop,
Interactivity in e-learning, etc.

(3) The EUC Professional Development Program on Innovative Strategic
Interventions.

Previous PD seminars/workshops included (among a great variety of topics) trainings on:

ii)

Interactive Activities

Best Technological practices in the areas of teaching, assessment and communication
Using Wikis for student collaboration

Online Teamwork and collaboration

We understand that the Committee was not convinced by the sample lesson, but, as
we assure the Committee later on in this evaluation report, we have already budgeted
the purchase of the recommended software in order to overcome any doubts relating
to any suggested technical shortcomings.

We would like to note that even though there was no demonstration on specialised
software, as we assured the EEC, the Department has budgeted for the coming
financial year 2022-23 (starting 1.7.2022) all software requested before the offering of
the Performance concentration in September 2022. We agree that, as the EEC
recommends, LoLa is one of the software (https://lola.conts.it/) that the program would
utilize and has now been budgeted; we are particularly grateful that the Committee
recognized the value of LoLa and suggested its acquisition, especially since Lola is
utlilised in over than 160 institutions across the globe. Certainly, LoLa is not the only
software, so we provide other software as well, such as Noteflight (LTI compatible;
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https://www.noteflight.com/) that will enhance the technical requirements of our E-
learning mode of delivery and which we have already requested for acquisition before
the beginning of the accredited M.Mus. E-Learning program. Upon purchase, the
software Noteflight will be embedded in the Blackboard Learn Ultra platform, the LMS
platform that our University uses, a platform that based on our research, is also used
successfully by American universities with similar e-learning music courses.

We fully agree with the EEC that performing for different kind of audiences is a
fundamental part of music-making, at any music university level. This is specifically
highlighted in the Performance concentration syllabi submitted with the 200.1
application (MUS645-MUS655) where students are “expected to play at least twice
throughout the semester, with public performances in convocations, master class,
concerts” (Appendix I: MUS645_655 Syllabi)

The Committee’s expressed concern on the operation of synchronous meetings
because of the probable participation of students from different time zones, is
addressed in the EUC E-Learning Document (Appendix Il: The EUC E-Learning
Programmes of Study Document). Synchronous meetings “are set by the instructor of
each course in coordination with the students in order to best accommodate their
availability and needs”. This is accomplished during the first teleconference, during
which the instructor and students agree upon a mutually appropriate time that is
convenient for all to attend, thus overcoming any time difference restrictions.

Also, Study Guides and Course Outlines are structured in a way that allow for flexibility
both in instruction and in learning. Instructors are free to design and present their
course content and activities in any way they consider useful to facilitate students’
organization of their self-paced study, as well as to help students follow the Course
Outline and successfully achieve the learning objectives, communicated to them at the
beginning of each course. This may maintain a weekly format, or follow a thematic
organisation structure. In the case of thematic organisation, instructors provide an
indication of estimated week(s) of study, matched with learning objectives and
milestones of activities and course requirements during the semester” (please see
page 8, Appendix II: The EUC E-Learning Programmes of Study Document). The EUC
E-Learning Programmes of Study Document details also the function of both
asynchronous and synchronous meetings (please see pages 8 and 9, Appendix IlI:
The EUC E-Learning Programmes of Study Document). The opportunity of combining
synchronous and asynchronous learning is one of the main reasons many universities
worldwide, offering e-learning programmes -similarly to EUC- attract students from all
over the world.

In terms of the EEC’s comment relevant to the Blackboard Collaborate platform and
mechanism for monitoring and predicting students’ performance and dropouts the
European University Cyprus is currently implementing the Committee’s suggestion on
introducing more sophisticated forms of learning analytics mechanisms based on Al
and Machine Learning, starting as of the Spring Semester 2022. These analytics allow
instructors to monitor the engagement of students with the material in each course’s
Blackboard page.
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Finally, and concerning the EEC’s comment on students’ levels of motivation and
engagement with the e-assessment process, the EUC Pedagogical Model (as
presented in the EUC E-Learning Document; please see Appendix Il: The EUC E-
Learning Programmes of Study Document), is based on a set group of principles —
learner-centred learning design, inclusive design, co-design and interactive and
collaborative learning — that address this particular concern. Especially through the
interactive and collaborative learning, students are able to receive immediate feedback
during their interaction with the course material, while interactive learning provides
self-assessment opportunities. There is a number of activities, and gamification
strategies (such as role-playing, real-life scenarios, visualization tools, brainstorming,
problem solving questions), that are designed in ways to uphold the interest of
students, motivate consistent participation and long-term engagement. Playing games
to learn academic skills, promotes, indeed, active learning, not only through self-
assessment opportunities, but also through collaborative and competitive learning
among peers, since it allows students to interact and actively engage in the e-learning
environment. Such gamification practices include the use of Kahoot and Mentimeter,
Google- Docs and Google sheets (or Microsoft Office Forms), as well as the use of
polls, multiple-choice quizzes and low-stake assignments.
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3. Teaching staff

(ESG 1.5)
No suggestions by the EEC in this area.

10



Wl
- &

A D®OPEAZ AIAZOAAIZHE KAI NIZTOMOIHEZHE THE NOIOTHTAZ THZ ANQTEPHE EKMAIAEYZHE
CYQAA CYPRUS AGENCY OF QUALITY ASSURANCE AND ACCREDITATION IN HIGHER EDUCATION

eqar// eNAa.

4. Student admission, progression, recognition and certification
(ESG 1.4)

Comments by the EEC:

Areas for improvement and recommendations in relation to:
The assessors suggest separate programmes.

EUC Response

As mentioned in Section 1 of this report, the E-Learning program, similarly to the already
accredited conventional program, constitutes an organic continuation of the accredited
Bachelor of Music Degree (B.Mus.) with its main parameters evolving around four main areas
- Music Education, Performance, Composition and Musicology. These are well-integrated
core areas that are taught alongside and supported by other courses. The aim is- as with the
Conventional program- to extend this philosophy of offering a combination of core and
concentration courses to the M.Mus. programs (in the E-Learning program in particular to
reach students that their needs align to those that e-learning programs serve), especially
after the successful operation of our B.Mus. program over the years. Thus, the aim is to
provide students with the opportunity to further specialize at the graduate level in one of the
three possible concentrations after the completion of the B.Mus. (Music Education,
Performance, Composition).

As far as the design of the M.Mus is concerned (similarly to the Conventional accredited
program), the E-Learning program offers core courses common to all three concentrations,
which cover research methods and approaches to the literature and theory, while the
concentrations focus on the three proposed areas.

Notably, the design of the program and its concentrations are fully compatible to the
CY.Q.A.A. requirements and comply to all standards set by the agency regarding
concentrations. Specifically, following CY.Q.A.A.’s requirement of concentration courses to
cover between 40%-60% of the total ECTS (i.e. 24-36 ECTS), the M.MUS. program allocates
30 ECTS to the respective courses of each concentration.

As it is based on the above requirements, along with an acknowledged success of its
integrated design, the Master of Music (M.Mus.) with its three concentrations, Music
Education, Composition, and Performance has already been accredited by the Council of the
Cyprus Agency of Quality Assurance and Accreditation of Higher Education (CY.Q.A.A.), in
the conventional mode of delivery, during its 53rd Summit on 12th May 2020. This was
achieved on the basis of the suggestions and comments of the External Evaluation
Committee and the ensuing Evaluation report. The same program content is now under
accreditation as an E-Learning program, with the same rationale.

11
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5. Learning resources and student support

(ESG 1.6)

Comments by the EEC:

Areas for improvement and recommendations in relation to:

)

While the online courses through the study guides include a good variety of learning
materials (e-books and articles, videos, blog entries, etc.), which are good for distance
learning, the EEC suggest that some considerations should be taken into account to
the provision of entire books as basic materials in order to adapt them to part-time
students who need to learn effectively and in a timely fashion. This issue has also a
repercussion in the recommended study time, which should be revised accordingly if
entire books are eventually considered as basic learning resources for online courses.

In addition, the recorded teleconferences and video lectures should be more usable
and accessible for online students: make them short, include the instructor in all the
videos to provide non-verbal communication, and add subtitles for accessibility.

EUC Response

)

Indeed, as the Committee observed there is a variety of learning materials provided
for each course, as indicated in the syllabus of each course and highlighted in more
detail in the Study Guides which have now been revised where necessary in order to
fully address the EEC recommendation. We would like to assure the Committee that
care has been taken, especially when entire books are used as basic learning
materials, to provide separate chapters and distinct pages/chapters or excerpts for
each thematic unit, thus the reading load is distributed effectively between weeks and
between topics, in order to help students better organize their study time (please see
all Study Guides in Appendix lll: Study Guides; the specific chapters have been
highlighted for the EEC convenience). Any recommended additional reading material
aims to enrich students’ knowledge on the subject, and to familiarise them with the
subject and with the plethora of online reading materials available in the electronic
library system.

Regarding accessibility and non-verbal communication, such as the provision of
subtitles, Blackboard Collaborate enables for subtitles to be typed live during a
teleconference meeting, thus when that meeting is recorded, the subtitles are available
for perusal. Moreover, the Blackboard LMS platform allows for the instructor to be
constantly visible in a window, providing non-verbal communication.

12
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6. Additional for doctoral programmes
(ALL ESG)

N/A

13



)
¥
-

¢
- e

‘Ie L
AOOPEAZ AIAZQAAIZHE KAl MIZETOMOIHZHE THE MOIOTHTAZ THE ANQTEPHE EKMAIAEYZHE -
CYQAA CYPRUS AGENCY OF QUALITY ASSURANCE AND ACCREDITATION IN HIGHER EDUCATION

eqar/ Q3.

7. Eligibility (Joint programme)
(ALL ESG)

N/A
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B. Conclusions and final remarks

Comments by the EEC:

The assessors found a very good existing structure, design and possibilities of distance-
teaching offered by the EUC, which could work very well for a Master programme
“Composition”.

i) The assessors found an incoherence of the 3 concentrations with different natures
which should either be compatible with each other or 3 different programmes.

i) The assessors have no doubt about the good practice of the ongoing e-learning
concentration of music education. Nevertheless, the assessors got the impression,
that for a well-balanced e-learning Master programme in “Music Education” being
competitive to a conventional Master programme in “Music Education” all needed
offers in teaching practice are missing (working experience with children’s groups
of various age from kindergarten to school, children’s choirs, etc.). In this case the
assessors suggest to rethink about the title of the existing progamme (e.g. Master
in Theories of Music Education) for better fitting of title, content and learning
outcome because the existing programme seem to work very well due to all
comments of students and graduates.

i) The assessors have not found the Master concentration for Music Performance
viable due to the lack of existing LoLa-software and due to the lack of structured
possibilities for chamber music, accompaniment and professional performances.

From the distance learning perspective, only the concentrations of Music Education and
Composition were found compatible with distance learning delivery and the methodology
provided was appropriate for them. However, the concentration of performance was found
non compatible with distance learning delivery due the lack of the appropriate technologies
to support certain online activities with musical instruments.

EUC Response

We would like to thank the EEC for its comments on the Composition concentration of the
Master’'s degree and for its positive opinion on the overall E-learning experience offered by
EUC programs, as well as its expressed satisfaction about the good-practice of the ongoing
E-Learning concentration of Music Education.

For reasons of clarity, we have numbered below the rest of the Committee’s findings as seen
above, and we provide our comments in the following paragraphs, as follows:

)] Regarding the EEC’s comment and reservations relevant to the coherence of the three
concentrations, we would like to assure the Committee that the program is developed
in a manner that had a coherent design at its core, following national requirements.
More specifically, the E-Learning program, similarly to the already accredited
conventional Master of Music program, constitutes an organic continuation of the
accredited Bachelor of Music Degree (B.Mus.) with its main parameters evolving
around four main areas - Music Education, Performance, Composition and
Musicology. These are well-integrated core areas that are taught alongside and

15
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supported by other courses. The aim is, as with the Conventional program, to extend
this philosophy of offering a combination of core and concentration courses to the
M.Mus. programs (in the E-Learning program in particular to reach students that their
needs align to those that e-learning programmes serve), especially after the
successful operation of our B.Mus. program over the years. Thus, the aim is to provide
students with the opportunity to further specialize at the graduate level in one of the
three concentrations after the completion of the B.Mus. (Music Education,
Performance, Composition). As far as to the design of the M.Mus. (similarly to the
Conventional accredited program), the E-Learning program offers core courses
common to all three concentrations, which cover research methods and approaches
to literature and theory, while the concentrations focus on the three proposed areas.
Notably, the design of the program and its concentrations are fully compatible to the
CY.Q.A.A. requirements and comply to all standards set by the agency regarding
concentrations. Specifically, the CY.Q.A.A. requires between 40%-60% of the total
ECTS (i.e. 24-36 ECTS) to relate to a concentration, with the M.MUS. program
allocating 30 ECTS to the specific courses of each concentration. As it is based on
the above requirements, along with an acknowledged success of its integrated design,
the Master of Music (M.Mus.) with its three concentrations, Music Education,
Composition, and Performance has already been accredited by the Council of the
Cyprus Agency of Quality Assurance and Accreditation of Higher Education
(CY.Q.A.A)), with the same rational but in the conventional mode of delivery, during
its 53rd Summit on 12th May 2020.

We would like to clarify that similarly to the concentration of Music Education in the
accredited conventional Master of Music, our philosophical approach puts more
emphasis on a pedagogical model that equips students with the necessary skills that
they will successfully apply in different pedagogical contexts suited to each one’s work
settings, rather than sending them to teaching internships. As with various graduate
programmes in the field of music education in academic institutions in Cyprus and
abroad, a practical component or teaching practice is not a requirement. These
degrees are instead emphasizing the critical examination of research (theory, literature
reviews, case studies, etc) that informs music education and its practice in a variety of
settings and environments both formal and informal. Analytical approaches and
engaging and interactive activities, tackling the varied philosophical, sociological,
psychological and socio-political ideas and issues relevant to the field, not only
prepare students as music education professionals, but they also hone their
pedagogical skills. In addition, the Music Education concentration was designed as
both a conventional and an e-learning degree following the same philosophy. The
difference in the mode of learning was significant for these two degrees to cater to
different profiles of students with different educational needs, living circumstances and
backgrounds. In terms of the title for the program, we strongly believe that the revised
title proposed by the EEC will lead to confusion among Greek-speaking and other
prospective students, since admittedly, the most popular terminology for a degree
similar to ours, is “Music Education”, regardless of a practical component and the
content of the curriculum. The use of the word “Theories” in the title will mislead
students by creating a misunderstanding about the nature and content of the degree,
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correlating it instead with subjects in Music Theory. To add to this, and after a
substantial inquiry, the majority of master degrees internationally in “Theories of Music
Education”, relate to Music Theory degrees —which is very different from our proposed
program of study. Instead, and upon further investigation most universities worldwide,
which offer degrees in Music Education with rationale and curriculum similar to the
one we are proposing, use the title “Music Education”.

i) As the Program’s faculty mentioned during the evaluation process, we want to
reassure the EEC once again, that the Department has budgeted for the coming
financial year 2022-23 (starting 1.7.2022) all software requested before the offering of
the Performance concentration in September 2022. We agree that, as the EEC
recommends, LolLa is one of the software that the program will utilize and has now
been budgeted; we are particularly grateful that the Committee suggested its
acquisition, especially since Lola is installed in over than 160 institutions
internationally. Certainly, LoLa is not the only software available, so in our efforts to
acquire the best possible technological infrastructure, we provide other software such
as Noteflight that will enhance the technical requirements of our E-learning mode of
delivery and we have already requested to acquire this before the beginning of the
accredited M.Mus. E-Learning program. The software Noteflight will be embedded by
September 2022 in the Blackboard Learn Ultra platform. We are sure that with the
acquisition of the abovementioned software and hardware, we will build a strong
technical basis for the support of the Performance Concentration, and we are positive
that we will satisfy the Committee’s expectations and even exceed competitive
universities abroad, which offer similar E-learning music programs without any such
technological requirements. Thus, we hope that any doubts that the EEC holds
regarding any performance issues (such as chamber ensembles and
accompaniments) will be eradicated with the installation of LoLa.

Conclusion:

Once again, we would like to thank the EEC for their advice, comments and suggestions, and
its overall positive output. In addition, we fully acknowledge the Committee’s considerations
and reservations expressed throughout this evaluation report, regarding the Performance
concentration. We do hope that the Committee will acknowledge that we support and
embrace its repeated suggestion for the acquisition of technological means in order to
establish successful online performance opportunities and thus our budget for the upcoming
academic year includes LoLa in our technological infrastructure, which will be installed before
the operation of the Performance concentration. We strongly believe that our University, with
its existing structure, emphasis on critical pedagogical approaches and interactive learning
methods, the excellent technical support and continuous professional development
initiatives, as well as its success in offering E-Learning programs of a variety of disciplines
(including ones with a practice-based component), along with the experience of our faculty
members, will ensure the successful implementation of the three concentrations of the
M.Mus. E-Learning programme.

17



Y

Amommmmm NIETONOIHEHE THE MOIOTHTAS THE ANQTEPHS EKMAIAEYSHE
CYQAA  CYPRUS AGENCY OF QUALITY ASSURANCE AND ACCREDITATION IN HIGHER EDUCATION

eqar// @3-

C. Higher Education Institution academic representatives

-- B

Date: 28/3/2022
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Appendix I: MUS645 655 Syllabi

Course Title Performance |
Course Code MUS 645

Course Type Elective

Level Master (2" Cycle)

Year / Semester

1st year, 15t semester

Teacher's Name

Mr Borislav Alexandrov or other instrumental instructors

ECTS

10 Lectures / week | Upto 6 Laboratories / | N/A
teleconfe | week
rences

Course Purpose
and Objectives

The goal of this sequential course is to provide advanced knowledge
to the student’s performing skills on his or her major instrument and
understand and perform the different stylistic period as well as to
have a personal sense of performance standards and philosophy of
performance.

Learning
Outcomes

Upon successful completion students should be able to:

e Develop their soloistic performing skills on their primary
instrument;

e Expand their practical familiarity with the concert repertoire for
their primary instrument;

e Develop and improve good habits of individual practice;

e Perform publicly and reflect on the experience of performance;

e Develop personal sense of performance standards and
philosophy of performance.

e Demonstrate ability of playing technical etudes

e Perform varied concert repertoire from all appropriate stylistic
periods

e Develop a sense of stage presence and communication with an
audience

e Appraise and critique musical
attendance of a variety of concerts

e Demonstrate knowledge and understanding in the field of music,
including both broad knowledge in the field and
substantially deeper knowledge of parts of the field, together
with deeper insight into current research and development work

e Create an appreciation for contemporary musical language

e Musically engage students in a variety of contemporary musical
styles

e Experience interdisciplinary art making

e Expand listening skills and experiment
techniques

performance through the

with extended




e Develop relationships with emerging and established

performers

e Take part in the creative process and pedagogical process

Prerequisites

None

Co-requisites

None

Course Content

PRIVATE LESSONS: The weekly private lessons on advanced
repertoire, selected by the student with the instructor’s approval,
along with mandatory studio class. Students are expected to play
at least twice throughout the semester, with public performances
in convocations, master class, concerts.

MEMORY: For instruments such as piano, guitar, voice etc. for
which memorization is common practice, at least two pieces

should be memorized.

ADDITIONAL REQUIREMENTS: students will be required to
attend weekly lectures on performance practice, ensemble playing
and instrumental pedagogy.

Teaching E- Learning

Methodology

Bibliography Depends on instrument and repertoire
Assessment

On-going Evaluation
Examinations

50%

50%

100%

Language

English




Course Title

Performance |l

Course Code

MUS 655

Course Type

Concentration Requirement

Level

Master (2" Cycle)

Year / Semester

1t year, 2" semester

Teacher's Name

Manolis Neophytou (and other instrumental instructors)

ECTS

10 Lectures / week | Upto 6 Laboratories / | N/A
teleconfe | week
rences

Course Purpose
and Objectives

The goal of this sequential course is to provide advanced knowledge
to the student’s performing skills on his or her major instrument and
understand and perform the different stylistic period as well as to
have a personal sense of performance standards and philosophy of
performance.

Learning
Outcomes

Upon successful completion students should be able to:

e Develop their soloistic performing skills on their primary
instrument;

e Expand their practical familiarity with the concert repertoire for
their primary instrument;

e Develop and improve good habits of individual practice;

e Perform publicly and reflect on the experience of performance;

e Develop personal sense of performance standards and
philosophy of performance.

e Demonstrate ability of playing technical etudes

e Perform varied concert repertoire from all appropriate stylistic
periods

e Develop a sense of stage presence and communication with an
audience

e Appraise and critique musical
attendance of a variety of concerts

e Demonstrate knowledge and understanding in the field of music,
including both broad knowledge in the field and
substantially deeper knowledge of parts of the field, together
with deeper insight into current research and development work

e Create an appreciation for contemporary musical language

e Musically engage students in a variety of contemporary musical
styles

e Experience interdisciplinary art making

e Expand listening skills and experiment
techniques

performance through the

with extended




e Develop relationships with emerging and established

performers

e Take part in the creative process and pedagogical process

Prerequisites

MUS645

Co-requisites

None

Course Content

PRIVATE LESSONS: The weekly private lessons on advanced
repertoire, selected by the student with the instructor’s approval,
along with mandatory studio class. Students are expected to play
at least twice throughout the semester, with public performances
in convocations, master class, concerts.

MEMORY: For instruments such as piano, guitar, voice etc. for
which memorization is common practice, at least two pieces

should be memorized.

ADDITIONAL REQUIREMENTS: students will be required to
attend weekly lectures on performance practice, ensemble playing
and instrumental pedagogy.

Teaching E- Learning

Methodology

Bibliography Depends on instrument and repertoire
Assessment

On-going Evaluation
Examinations

50%

50%

100%

Language

English




Appendix Il

The EUC E-Learning Programmes of Study

A Note on this Document

This document is intended primarily for all academic staff involved in course
design and teaching on the E-Learning programmes of study at European
University Cyprus (EUC). The document introduces the essential elements
of the pedagogical style (teaching philosophy) employed on all E-Learning
courses at EUC. The document breaks down into the following sections:

Introduction to e-learning at EUC

The Distance Education Unit

The EUC e-learning pedagogical model

w0 DnhPRE

The main principles of e-learning:

Learner-centred learning design
Inclusive design
Co-design

a0 T p

Interactive and collaborative learning
5. Support for e-learning at EUC

a. Learning resources
b. Academic guidance and support
c. Administrative support
6. The fundamental structure of EUC’s E-Learning Courses

Course structure
Synchronous meetings
Asynchronous communication

Qo T p

Course assignments
e. Final exams
7. Student assessment in E-Learning courses

8. Programmes’ quality assurance




1. Introduction to e-learning at EUC

European University Cyprus (EUC) has always met the differing educational needs
of society by using the most up-to-date tools. As part of this mission, since 2013,
EUC has offered fully recognized E-Learning Bachelor's (undergraduate) and
Master’'s (postgraduate) programmes of study. The aim is to provide access to
education for as many people as possible, particularly those who may not have
had otherwise the chance to attend a programme of study.

Academic staff of the Departments and Schools teaching on E-Learning
programmes of study have prolonged experience of instruction in tertiary education
and research in their fields of study. All instructors receive ongoing professional
development and training in e-learning, particularly in the use of communication
technologies for teaching and learning. This combination of instructors’ proficiency
in their discipline, prolonged experience in e-learning, combined with the modern
infrastructure of EUC, is what guarantees the quality of EUC’'s E-Learning
programmes of study.

2. The Distance Education Unit

The Distance Education Unit (DEU) provides the administrative support for the E-
Learning programmes of study of EUC. The Unit supports both students and
academic staff of EUC’s E-Learning programmes of study, by ensuring quality
access to educational materials and technological resources. Students receive
initial instruction in the use of the educational platform from the DEU, as well as
ongoing advice, and if they have issues with the technology or delivery of their
courses (not the academic content) then they bring these up with the DEU. The
Unit also helps coordinate the production of training materials and courses, as well
as coordinating with other administrative elements of the University, such as the
Office of the Vice-Rector of Academic Affairs, the Department of Information
Systems and Operations, the Department of Enrollment, and the Registrar’s Office.
Its mission is to ensure that e-learning is a vital element in all aspects of the
University’s academic and administrative policies and actions.

3. The EUC e-Learning Pedagogical Model

E-learning at EUC works according to a flexible pedagogical model that considers
the needs of the student, the requirements of the discipline, and the technological
infrastructure. It promotes best practice in instructional design and educational
delivery, and provides useful guidelines against which instructors can assess their
own educational practices.

This model follows the latest pedagogical guidelines and recommendations for the
design and development of E-Learning programmes of study distributed by the
Cyprus Agency of Quality Assurance and Accreditation in Higher Education
(CY.Q.A.A)), including announcements of CY.Q.A.A. on 29.4.2020 and 4.5.2020
on E-Learning programmes of study, Study Guides and e-learning interactive
activities. The model is regularly updated to ensure compliance with all
requirements of the national framework. The EUC pedagogical model also takes
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into consideration the requirements and special characteristics of the legislation of
countries other than Cyprus from which EUC E-Learning programmes of study
have a large number of students (e.g. Greece), as well as the fundamental
functioning principles of the Open University of Cyprus, the Hellenic Open
University, and other international Open Universities.

The Blackboard Learn Ultra platform is the environment that provides access to
learning resources and content and supports the students’ interaction with the
material, their instructors and their classmates.

4. The main principles of e-learning

The EUC Pedagogical Model is based on the following learning principles:
e Learner-centred learning design
e Inclusive design
e Co-design
e Interactive and collaborative learning
Each of these principles are described below.

a. Learner-Centred learning design

The student holds a predominant position in the EUC pedagogical model. The
entire process revolves around designing areas and resources to enable the
student’s learning. Information related to the E-Learning programmes of study are
publicly available and objectives and expected learning outcomes of the courses
as well as grading policies are available to all students and potential students. At
the beginning of each semester, during the first meeting with students in courses,
each instructor goes through her/his course outline and discusses with students
the course content, learning process, activities and assignments. Students have
the opportunity to make suggestions and customizations, bearing in mind that the
fundamental content and objectives of the course cannot be altered as these were
accredited by CY.Q.A.A. Meaningful learned-centred learning is also achieved by
taking account of students’ background, professional and prior education
experiences, as well as taking advantage of opportunities for customization of the
e-learning experience and learning activities based on students’ own needs and
interests. Finally, towards the end of each semester, students are asked to
evaluate each of their courses online. Submission is anonymous and the time it
takes to fill out the evaluation form is around 10-15 minutes. The survey pertains
all aspects of the course and the overall learning experience of the student (hence
named the Survey on ‘Student Feedback on their Learning Experience’ -SFLE),
such as the course structure and content, the faculty performance, the facilities
involved, the administrative support, etc. The information received are forwarded
to faculty to review and act accordingly. The Chairperson of the Department also



reviews the aggregated information per course and makes recommendations
where needed.

b. Inclusive design

The inclusive design implementation of Universal Design for Learning (UDL)
principles is one of the main concerns of the programme design and development
of all EUC programmes of study. The UDL principles in EUC’s E-Learning

programmes of study are implemented as shown in the table below:

UDL Principles

Activities and Course Design

Means, Technology and Tools

Provide options for
Engagement

-Organisation of the course in
weeks/themes/units with indicative
timeframe for study

-Facilitation of self-paced
learning/study

-Regular contact with instructor in a
variety of ways

-Assignments and learning activities
linked to personal experiences,
background, professional status, etc.
(e.g. variations of practical
experience, assignments linked to
own experiences and work
environment)

-Compulsory and optional activities
-Opportunity to choose some graded
activities over others.

-Options for individual and group
activities and assignments

-Options for authentic work (e.qg.
conducting small research projects in
activities, assignments that avoid
reproduction of literature but entail
practical/implementation sections)
-Variety in assessment methods (e.g.
projects, portfolios, quizzes, open-
ended questions, public dialogue
discussions, discussion forum)

-LMS Blackboard Learn Ultra
with accessibility features
-Study guides available in
various forms (word document,
pdf) as well as content
structured on platform follows
the study guides

-LMS build-in communication
tools (e.g. discussion forums,
chat options and messaging)
-Options for communication off
platform (e.g. blogs, personal
IM, social network closed
groups, video channels)

Provide options for
Representation

-Alternative options of introduction of
new knowledge and content (e.qg.
readings, teleconferencing, slide
notes, pre-recorded videos, links to
external content)

-Both English and Greek literature
(for programmes offered in Greek)
-Uses of Glossary (in some courses
that terminology is especially
important)

-Use of synchronous and
asynchronous content connection
activities (e.g. wikis, presentations,
mind-mapping)

-Videos (accessible where
possible)

-Text on platform (online
documents)

-Visuals (e.g. diagrams, images,
mind-maps)

-Hyper-titles where possible
-Recorded teleconferencing
meetings available to all




Provide options for | -Synchronous and asynchronous -Interactive videos

Action and options for interaction (student- -Interactive (user-controlled)

Expression student, student-instructor, student- content (e.g. though authoring
content, student-platform) though tools such as H5P)
various channels -Alternative accepted modes of
-Variety in assessment methods (e.g. | communication (e.g. email, IM,
projects, portfolios, quizzes, open- discussion forum, chat, social
ended questions, public dialogue media closed groups)
discussions, discussion forum) -Alternative accepted modes of

-Variety of types of questions in final | class participation (e.g. written,
exams (by regulation all need to be auditory, video presentations)

written exams) -Access to Assistive Technology
-Creative assignments (e.qg. and reasonable adaptations
presentations, repositories of through the Committee for the
resources, peer review activities) Support of Students with
-Assignments broken in consecutive | Disabilities and/or Special
sections/parts during the semester Educational Needs (E.®.E.E.A))

(one building on the other)

In addition to the above, inclusive e-learning design takes into consideration the
students’ workload (including assignments, examinations, learning outcomes and
course literature) calculated in accordance with the ECTS of each course, and
involves a variety of assessment methods that enable students to engage with and
practice diverse skills and meet varying challenges. Various forms of written and
oral examinations and assignments support the learner’s general competencies.
These include both individual and group work.

Where appropriate and possible, in order to ensure interconnections between
theories and practice, syllabi comprise both theoretical and practical content; in
particular, instructors are encouraged to develop assignments and examinations
where students are required to use their experience gained from practice, in order
to connect theory with practice. Finally, instructors provide support adjusted to
students’ individual abilities, learning needs and learning opportunities.

The University’s annual Faculty Development Programme provides development
training activities in inclusive design, as well as in differentiation and UDL in higher
education.

c. Co-design

The instructors and the course coordinators, under the supervision and guidance
of each program coordinator, regularly update their study guides to incorporate
insights from ongoing training in learner-centred and inclusive design. Moreover,
at the beginning and around the middle of the semester the program coordinator
invites the instructors to a meeting to exchange opinions on students’ issues and
course delivery.

d. Interactive and collaborative learning

E-learning at EUC is designed in ways to promote interaction in various levels
(learner-learner, learner-instructor, learner-content, learner-technology). The
ultimate goal is to enhance the interaction between students and the learning that
can only occur among motivated individuals working together. Interactive learning



is a hands-on/real life approach to education founded upon building student
engagement through guided social interaction connected with existing knowledge
and their own experience and interests, with carefully designed and structured
activities to facilitate learning in groups and challenge students to develop practical
skills.

Interactive learning seeks to enhance the interaction between learners and:

1. the course materials
2. the instructor
3. their peers

Interactive learning emphasizes the active engagement of the learner in
enrichment activities which aim at the practical and critical application of the
theoretical knowledge. When interactive learning takes place within the contexts
of student-material interaction, the student should be able to receive immediately
feedback during her/his interaction with the course materials, and thus interactive
learning will provide self-assessment opportunities. Interactive learning is, thus, a
hands-on, real-life approach to education founded upon building activities to
facilitate learning individually and/or in groups, challenging students to develop and
apply practical scientific-specific skills and knowledge which are meaningful,
connected to their existing theoretical knowledge, personal experiences, interests
and (academic and professional) goals. The focal point of interactivity is always on
the skills of learners, not the capabilities of the technology that seeks to facilitate
learning.

Self-assessment and interactive exercises/activities are presented on a weekly
basis. Such activities uphold the interest of students, motivate consistent
participation and long-term engagement. Examples of such interactive exercises
are the following:

e role playing

e simulations

e real-life scenarios

e learning tools

e online discussions for debating

e the use of visualization tools to come to a specific outcome
e brainstorming activities for answering a theoretical question
e problem-solving questions in groups

e preparing group PowerPoint presentations (e.g. after watching a video or
studying a specific source)

e answering quizzes and peer reviewing assignments of other students, etc.



Gamification strategies are also embedded in EUC’s E-Learning programmes of
study. In addition, great emphasis is placed on communities of learning and
collaboration. Learning collaboratively refers to using teamwork, through
communication and discussion with the instructor and other student mates, to
solve problems, develop projects, create products, either independently or jointly,
etc. The construction of new knowledge is combined with the professional and
personal experience of students, individual and group research processes and
activities, knowledge management via the Blackboard Learn Ultra tools, etc.
Collaboration is intertwined, supplemented and complemented with independent
and autonomous learning, a necessary and needed condition of deep learning
which is combined in a flexible way with other methodological approaches.

5. EUC support for e-learning:

Through guidance and support, each student receives personalized attention
according to their needs, from the first day of their enrolment in an E-Learning
programme of study. EUC supplies the following supportive structures and
resources for students on their e-learning courses:

a. Learning resources

This can include educational materials expressly designed to support and convey
the learning content, but it might also include other types of open educational
resources and tools (either text, media, multimedia, digital documents, e.g. audible
content, motion pictures, spreadsheets, photos, pdfs, graphics, etc. or material
created by the students themselves), etc. EUC’s pedagogical model is flexible and
can be adapted to the special characteristics and objectives of each course.

b. Academic guidance and support

Students are guided and supported in all their academic activities by the instructors
teaching in the E-Learning programmes of study. Course instructors provide
tutoring and mentoring on the content of student’s courses and their evaluation
and assessment. The course instructor is the person in charge for the teaching
and learning process of each course. They provide students with all the necessary
information and resources for the delivery of the course. They are the persons
responsible for the students’ evaluation, as well as for the management of the
learning content.

In addition, in alignment with relevant CY.Q.A.A. guidelines and respective open
university international practices, for each course a Course Coordinator is
appointed. Their role is to coordinate the course in case there are more than one
sections regarding issues of content, design and elaboration of the learning
activities, procedures and student evaluation.

The Program Coordinator is the person in charge of the structure and the content
of each program, as well as for resolving conflicts between instructors and the
students or between the students and the administrative services of the University.



c. Administrative support

Students are also supported by Student Advisors and the members of the Distance
Education Unit who counsel them on administrative related issues, the planning of
their study, problem resolution, and decision-making issues (e.g. course selection
and enrolment, the registration and payment of tuition fees, etc.).

6. The fundamental structure of EUC E-Learning Courses

a. Course structure

Each course is carried out over 13 weeks, followed by a final exam week.
Throughout the 13-week teaching period, up to six synchronous teleconferences
are organised. The first of these is always scheduled for the first week of the
semester after the orientation/familiarisation week (during which students become
familiar with the Blackboard Learn Ultra platform and spend time studying the
Course Outline and Study Guide of their courses); and the last is always scheduled
in the last two weeks of the semester (always before the final examination week).
The rest of the synchronous teleconference dates are set by the instructor of each
course in coordination with the students in order to best accommodate their
availability and needs. Though Study Guides and the Course Outlines are
structured in weeks, instructors are free to design and present their course content
and activities in any way they consider useful to facilitate students’ organization of
their self-paced study, as well as to help students follow the Course Outline and
learning objectives as communicated to them at the beginning of the course. This
may maintain the weekly format, or follow a thematic organisation structure. In the
case of thematic organisation, instructors should provide an indication of estimated
week(s) of study, as well as matching with learning objectives and milestones of
activities and course requirements during the semester.

b. Synchronous meetings

Teleconferences are set up using Blackboard Collaborate which is an embedded
e-learning collaboration tool of the Blackboard Learn Ultra LMS platform. This
virtual classroom tool enables instructors to create an engaging and pedagogically
innovative environment for students fostering e-learning. During the
teleconferences, the instructor, as facilitator and moderator, presents the main
points of the topic under discussion, discusses with students related fundamental
issues and provides guidance as to the content and materials to be studied at
home by the students over the following weeks. Teleconference sessions may also
include opportunities for synchronous group or individual work by students. All
material is provided beforehand on the Blackboard Learn Ultra platform, so that
students have a chance to study it, prepare questions on the content and activities
of the specific weeks, and discuss these during the synchronous session that
follows. The assignments and activities that are to be conducted asynchronously
(approximate weekly study time is estimated at 10 hours — excluding assignment
preparation time), are also discussed in these synchronous teleconferences. More
importantly, through these teleconferences, interaction between the students and
the instructor is achieved as students are given, among other things, the



opportunity to ask questions or share reflections with other students and their
instructor. The instructor also prepares interactive activities (please see relevant
section above) to be prepared for and conducted during the synchronous
teleconferences.

c. Asynchronous communication

During the semester, students communicate between themselves and with the
instructor through the Blackboard Learn Ultra platform in an asynchronous form.
The most common methods of asynchronous communication are by message,
short chats and discussion forums. Messages are personal or group, sent through
the platform and delivered as an email message to recipients’ email inbox. Short
chat discussions in Blackboard Ultra are enabled over assignments or other tasks
assigned on the platform, and provide an opportunity for students to
asynchronously exchange informal comments and ideas on any course item.
Discussion forums can be either for general discussions (e.g. course inquiries), or
assignment focused (graded or non-graded). For the latter, as appropriate per
week or theme, students are engaged is collaborative activities and interaction
such as discussion of particular course material. This material might have been
either independently studied, or presented and discussed in a videoconference
synchronous learning meeting with the instructor.

d. Course assignments

For each course, students need to carry out individual and group assignments
which are graded. The type and nature of each assignment is presented to
students at the start of the semester through multiple avenues of communication
on the platform, such as in the Course Outline and course Study Guides. It is also
explained and discussed during the synchronous teleconferences (as described
above). These graded assignments may require preparing an answer to a
theoretical question (for instance, discussion of a quote from an academic article
or judgment/position or discussion) which involves extended research, rational
analysis, critical thinking and evaluation. Other graded assignments may include
responding to a focus/problem question, which involves comprehensive
understanding of focal content issues.

To increase student motivation and engagement, collaborative and interactive
tools are used, such as Padlet for group participation and group projects,
Flashcards, game-based learning (e.g. Kahoot & Archy Learning, Simulations,
etc.), interactive videos and other interactive activities (e.g. though H5P integrated
in the learning platform). This kind of assignments are used mainly for formative
evaluation and aim to enrich student’s knowledge and skills on the learning
objectives of the topic. Specific assignment topics for each course are described
in detail in the Study Guide of each course and posted on the Blackboard Learn
Ultra platform, alongside evaluation rubrics for assignments including the grade
weighting attached to each one. Through assignments, students conduct research
on a specific topic using the online databases of the University library as well as
other electronic resources, either individually and/or in groups (thus interacting with
each other, with the material of the course, and with the instructor).



Apart from presenting their findings in a written form, students might elaborate on
these during short oral presentations. These oral presentations are usually
conducted asynchronously to be shared on the Blackboard Learn Ultra platform.
There they can be viewed and commented on by fellow classmates, and evaluated
by the instructor, as they form part of the overall grade ascribed to their
assignments.

Even though variations across programmes of study exist, the approximate time
for an individual assignment preparation is approximately 20 hours, for a group
assignment preparation is approximately 15 hours and for preparing an oral
presentation is approximately 5 hours.

When written assignments are submitted, these are automatically checked through
Turnitin for plagiarism through performing a similarity check in available databases.
Instructors may use also Turnitin as a pedagogical tool to help students improve
the final draft of their assignment before the submission on the Blackboard Learn
Ultra platform. Flags for instances of similarity constitute opportunities for formative
feedback and opportunities for revision during the writing process.

Instructors proceed promptly (within 15 days at the latest) in providing the
assignment grade as well as detailed feedback that the student needs to take into
consideration in a formative mode of assessment for his/her better preparation of
the final exam. Feedback can be given either on an individual basis (especially for
individual assignments), on a group basis (e.g. in the case of group assignments)
or a whole class basis.

Blackboard analytics are also helpful for an evidence-based approach to teaching
and learning, because they provide instructors greater insight into the factors that
affect their students’ performance. Analytics also provide a snapshot of what
students know, what they should know and what can be done to meet students’
academic needs.

During the semester, students are requested to work both individually and in
groups in order to conduct their self-assessment and interactive
exercises/activities, which are described in detail in the Study Guide of each
course on the platform, and are presented on a weekly basis. At least three to five
of such interactive activities/exercises are graded by the instructor (allocated a
percentage of 10-15%). This element of the course further allows the students to
engage in asynchronous interactive learning at three levels presented in the
respective section above (approximate time for activities/exercises preparation is
estimated at 30 hours).

e. Final exams

After the 13-week learning period is completed, students take the final exam for
each of their courses (allocated percentage at 50%). The final exam assesses in
a comprehensive way the level at which students have acquired the theoretical
knowledge covered in the course, as well as the degree to which they have
developed the skills in critical analysis aimed at by the course (approximate time
for exam preparation 50 hours).



For the online/e-Proctoring implementation of the final exams of E-Learning
courses, the LockDown browser platform Respondus is used. This tool allows the
students to undertake their exams in a proctored environment. Before starting the
exam, the students are asked to use their University IDs to identify themselves.
Exam recorded videos are stored on GDPR compliant Amazon Web Services
(AWS Servers) and are automatically deleted every two (2) months. Up until
students have submitted their final answers, the software ‘locks’ their computer,
not allowing them to perform any other actions on their PCs, other than their final
examination, until they have submitted their final answers. The software uses the
camera and microphone of the student’s PC to monitor their movements, sounds,
conversations, etc. and produces reports of student activity at the time of the
examination. If potential transgressions are detected by the software, the instructor
is alerted accordingly (i.e. the software flags specific snapshots and then the
instructor when reviewing the recording can view those points more cautiously).
The instructor, who is the only one with access to the recording, can access the
video to review the reasons for a high alert. If deemed necessary, the student is
interviewed and explanations for the alert are requested. If the information is not
sufficient, further actions are taken based on the University’s regulation on
academic dishonesty. The University policy on penalties related to academic
dishonesty is presented on instructors’ Course Outlines for each course.

A video presentation of the semester delivery of a typical E-Learning course
appears here:

https://euccc-
my.sharepoint.com/:v:/g/personal/m tsakiri euc ac cy/EaXlingKP5NAI4kOMCA

CeNOBMfselcm74EJa9-gAaHvItA?e=AFUQya

7. Student assessment in E-Learning courses:

The Study Guides provided at the beginning of the semester contain specific
instructions, resource guidance, rubrics for grading, assigned grade value for
graded activities, and timelines. Students prepare and deliver their work, including
the final exam, aiming to accumulate a grade of at least 60% to pass an
undergraduate class, or 70% to pass a graduate class. The grading system of E-
Learning courses according to EUC regulations appears in the table below:

BACHELOR’s DEGREES MASTER’s DEGREES
(UNDERGRADUATE PROGRAMMES) (POSTGRADUATE PROGRAMMES)
Grade | Description | ECTS | Percentage Grade | Description | ECTS | Percentage
A Excellent 4.0 90+ A Excellent 4.0 90+
B+ Very Good 3.5 85-89 B+ Very Good 3.5 85-89
B Good 3.0 80-84 B Good 3.0 80-84
C+ Fairly Good 2.5 75-79 C+ Fairly Good 25 75-79
C Average 2.0 70-74 C Average 2.0 70-74
p+ | Below 15 65-69 p+ | Below 0
Average Average
D Poor 1.0 60-64 D Poor 0
F Failure 0 F Failure 0



https://euccc-my.sharepoint.com/:v:/g/personal/m_tsakiri_euc_ac_cy/EaXIlngKP5NAl4kOMCACeN0BMfselcm74EJa9-qAaHv9tA?e=AFUOya
https://euccc-my.sharepoint.com/:v:/g/personal/m_tsakiri_euc_ac_cy/EaXIlngKP5NAl4kOMCACeN0BMfselcm74EJa9-qAaHv9tA?e=AFUOya
https://euccc-my.sharepoint.com/:v:/g/personal/m_tsakiri_euc_ac_cy/EaXIlngKP5NAl4kOMCACeN0BMfselcm74EJa9-qAaHv9tA?e=AFUOya

I Incomplete 0 I Incomplete 0
W Withdrawal 0 W Withdrawal 0
P Pass 0 P Pass 0
AU Attendance 0 AU Attendance 0
R Course from 0 R Course from 0
transfer transfer

For every week the objectives and learning outcomes are clearly stated in all Study
Guides, allowing students to self-assess progress by reflecting on their grasp of
target concepts and knowledge. Based on each assignment specific criteria, an
indicative grading rubric is included in the Study Guides. An example of a rubric
for a group research paper in a research methodology course appears below:

Group Assignment Criterion Maximum Points
Evaluation points possible Earned
Names:
Literature review e adequate presentation of 4

and theoretical
framework .

basic theoretical tools

adequate presentation of local

and international literature on
the topic

e presentation of researcher’s
epistemological paradigm

e justification of necessity and
importance of study

Justified presentation and 8

bibliographic documentation of the

methodological choices
concerning all parts of the
methodological design:

e appropriate research problem
statement and research
questions

e data collection methods

participant profile

sampling and
method

data analysis method

data collection duration

ethics issues
validity and
strategies

adequate interpretation and 8

presentation of the findings

e with documentation  with
original excerpts from the
data, and

e documentation

literature

link of basic conclusions to the 3

literature

Methodology

recruitment

reliability

Analysis- o
interpretation

from the

Conclusions .




e comprehensive discussion of
basic conclusions
General e proficient use of language 2
e appropriate use of APA
e general presentation-
appearance of the work
Total points 25

8. Programmes’ quality assurance

In order to improve the learning experience for the students, EUC has established
a Standing Committee under the University’s Committee of Internal Quality
Assurance (C.I.Q.A.) named the “Pedagogical Planning of E-Learning
Programmes of Study Standing Committee”. The Committee is involved in all
internal quality assurance procedures and decisions related to the University’s E-
Learning programmes of study. The Committee’s aim is to improve the learning
experience of E-Learning students through its active and qualitative support of the
University’s E-Learning programmes of study and is responsible for supporting
Schools in:

e monitoring and evaluating the existing E-Learning programmes of study;

e the pedagogical planning of new E-Learning programmes of study;

e the design and evaluation of educational material for E-Learning programmes
of study;

e the support and feedback processes to the students;

e the pedagogical use of technology, internet and digital information;

e the technical training and support of the instructors of E-Learning programmes
of study;

e the interaction between academic staff and students in the E-Learning
programmes of study.

The composition of the Pedagogical Planning of E-Learning Programmes of Study
Standing Committee for the academic years 2020-2022 is the following:

Chair Dr. Paraskevi Chatzipanagiotou, Assistant Professor,
Director of Distance Education Unit (Ex-Officio)

Members: School
representatives
School of Humanities, Social Dr. James Mackay, Assistant Professor
and Education Sciences Dr. Maria Papazachariou, Lecturer
Ms Petra Daniel, Special Teaching Personnel

School of Sciences Dr. Yianna Danidou, Lecturer
Dr. Constantinos Giannakou, Lecturer
Dr. Costantinos Nikiforou, Assistant Professor

School of Business Prof. George Papageorgiou, Professor
Administration Dr. Lycourgos Hadjiphanis, Assistant Professor
Dr. Onisiforos lordanous, Assistant Professor



School of Medicine

School of Law

Ex-Officio Members:

Chair of Digitally Enhanced
Learning (D.e.L.) Ad-Hoc
Committee

Chair of Faculty Professional
Development Standing
Committee

Dr
Dr
Dr

Dr

Dr

. Theodoros Lytras, Assistant Professor
. Kostas Gianakopoulos, Assistant Professor

. George Chloupis, Lecturer

. Loucas Louca, Associate Professor

. Eleni Theodorou, Associate Professor
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1ST TELECONFERENCE/GROUP CONSULTATION MEETING:
INTRODUCTION

Programme Presentation

The program aims to offer a comprehensive master’'s degree in Music, in the three
parameters of education, performance and composition. It aims to create the proper
conditions that the students will be able to develop the highest level and standards so as
to be active in the contemporary educational and artistic environment.

SPECIFIC OBJECTIVES:

Music Education

Prepare students for effective and successful teaching and diverse artistic
engagement as teachers and leaders in a variety of music teaching environments
such as public and private schools, conservatories and organizations, community
education, music ensembles, music and the third age.

Develop and enhance student knowledge and skills required to conduct, study and
critically evaluate research in Music, hence allowing them to vigorously act upon
their role as renowned musicians both in Cyprus and abroad.

Prepare musicians who will act creatively and productively with their students and
colleagues.

Endow students with knowledge, attitudes and skills that will enable them to be
active music education leaders.

Enhance critical thinking and participation in research projects both on a national
and international level.

Performance:

Prepare students for effective, successful and diverse artistic engagement as
performers, and generally as able musicians in the local community but also
abroad.

Develop and enhance student knowledge and skills required to conduct, study and
critically evaluate research in Music, hence allowing them to vigorously act upon
their role as renowned musicians both in Cyprus and abroad.

Prepare musicians who will act creatively and productively with their students and
colleagues.

Endow students with knowledge, attitudes and skills that will enable them to be
active leaders in the musical and cultural life of their community.

Enhance critical thinking and participation in artistic projects both on a national and
international level.

Page 4 of 43



Composition:

e Prepare students for effective, successful and diverse artistic engagement as
composers, and generally as able musicians in the local community but also
abroad.

e Develop and enhance student knowledge and skills required to conduct, study and
critically evaluate research in Music, hence allowing them to vigorously act upon
their role as renowned musicians both in Cyprus and abroad.

e Prepare musicians who will act creatively and productively with their students and
colleagues.

e Endow students with knowledge, attitudes and skills that will enable them to be
active leaders in the musical and cultural life of their community.

¢ Enhance critical thinking and participation in artistic projects both on a national and
international level.

Presentation of the Course through the Study Guide

This course is designed to familiarize students with the key forms of research in music
and provide them with the opportunity to develop their academic writing and research
design skills. Emphasis will be given to the study and analysis of published research
studies and the critical evaluation of important methodological issues of research in
music; a process through which the students will construct and will eventually develop
their own research proposal.

This course will be delivered in a seminar form, through which students will be exposed
to key forms of research in music (philosophical research, historical research,
comparative research, empirical research, etc.) and the main research methods
(quantitative, qualitative, combined). Published research studies in music will be
employed/studied in order to analyze the characteristics and trends in: (a) quantitative
research methods (descriptive research, experimental designs, review questionnaire
etc.), (b) qualitative research methods (individual and group interviews, observation,
ethnography, case studies, action research etc.) as well as (c) combined methodological
research models.

During this course the research evaluation criteria will be discussed, with particular
emphasis on validity, reliability, generalization, copyright and ethics. Students will be
asked to critically discuss articles in their music area of expertise, and they will apply
various evaluation criteria and analyze a number of ontological, epistemological,
methodological and evaluative assumptions relating to several research schools.
Throughout this process, students will be able to obtain experience of all five chapters of
the research process (the problem/question, the literature review, the methodology,
coming into results, and drawing conclusions).

The course will focus both in developing the theoretical background and in cultivating
skills in academic writing and research. Under that light, students will be provided with
the opportunity of familiarizing themselves with the use of print and electronic research
tools in music, such as databases, library catalogs, discographies, music-sheet files,
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bibliographies and the Internet. That being the case, as graduate students, they will come
in contact with a broad spectrum of scientific magazines and music; hence they will be
able to perform a literature research, by employing various means of resources in a
university library. Finally, students will learn to use at least one citation system (APA,
Chicago, etc.).

The course is organized to allow students to develop their final project, their Dissertation.
Throughout the course (lectures), students will be provided with the opportunity of
critically reviewing, both their own as well as their fellow-students, writing style and skills
and conduct a literature review on a subject of their choice, thus applying and developing
the principles of academic writing. Through this interactive process, students will reflect
on the research questions raised, whilst utilizing/choosing the most appropriate
procedures and approaches, always in alignment with their research aims/research
questions.

Learning outcomes:
Upon successful completion of the course, students will be able to:

e Explain/Refer to the main schools for research and critical thinking and elaborate
of their importance for the progression of music.

e Elucidate on/Describe and compare the characteristics of the various research

methodological approaches in Music.

Analyze, critically, a wide spectrum of published research in Music.

Employ and evaluate hard-copy and electronic tools in Music.

Develop skills in academic writing.

Conduct literature review in the discipline of their music concentration.

Develop a research proposal, utilizing/choosing the most appropriate procedures

and approaches, always in alignment with the research aims/research questions.

Recommended student work time

Approximately 5 hours (including the study of the Guide)
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TITLE:

Writing about Music and Music Research

(15t Week)

Summary

As postgraduate students, enrolled in a Master’s degree, you will be required to write
about music, producing projects, research papers, program notes for recitals, essay
questions and even a master thesis. The writing demands of a master’'s degree are of a
high level, and especially those of a music degree pose certain challenges. Thus, this
unit will discuss what artistic and music research mean, where to start looking and will
provide the fundamental principles that govern writing of a research paper.

Introductory Remarks

It is a challenging task to write about music. Music is in many ways a nonverbal art, which
requires, however, words in order to bring its meaning, purpose and structure forward.
Analytic and stylistic understanding are crucial in performing studies, in addition to the
society’s norm towards music. Unfortunately, most times, people do not expect musicians
to discuss musical experiences, and it becomes rather difficult to argue epistemologically
about issues of style and quality.

Research is the process of investigation of the topic that you have selected. Especially
in the arts, research must have a creative, personal side, where products of artistic
creativity are explored. Itinvolves more than just measuring and quantifying phenomena.
Research in the arts is not just gathering information, any more than musical analysis
consists of listing musical events. All scholars need to follow the research process to its
conclusion, risk taking a position and communicating their ideas and opinions regarding
their chosen topic.

Material can be gathered from a variety of sources, and students will familiarize
themselves with places where they can collect information and resources. These places
consist of library catalogues, dictionaries and encyclopaedias, single-volume references,
multivolume references, histories of music, biographies, thematic catalogues, articles,
other dissertations, scores and recordings, electronic resources such as online library
catalogues, databases, the internet, of course, as well as foreign-language resources. All
collected data need to be critically evaluated and assessed, raising questions about the
validity of everything that is written about a subject.

The next step is the actual writing of a research paper. Of course, the writing process
and style vary on the nature of the paper, however there are some general principles that
are applicable. This practice includes the insertion of musical examples, diagrams,
graphs and tables, as well as the insertion of footnotes and compilation of a bibliography.
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Issues of footnote formatting will be investigated, in addition to issues of direct or indirect
quotation. These issues are important to analyse, since they are connected to matters of
plagiarism which should be strictly avoided. Last but not least is the compilation of a
substantial bibliography, that will provide a detailed list of all the sources used. Questions
of formatting and what should be included in the bibliography will also be challenged.

Aims/Objectives

Upon completion of this unit students should be able to proceed to researching topics of
their interest, by using available resources, following a scholarly academic format of
writing style.

Learning Outcomes

Upon completion of this week students should be able to:

e Practice research by collecting information from a variety of resources
¢ Build a bibliographical list
e Apply writing principles on basic research topics.

Key Words

Research Resources Writing styles-arts

Annotated Bibliography

Basic Sources/Material

1. Wingell, R. (2002). Writing about Music: an Introductory Guide (3™ ed). New
Jersey: Prentice Hall, pp. 1-38

The book deals with elemental issues of research writing in the arts, and specifically
music, providing a comprehensive approach to the essential skills that need to be tackled
when preparing for and writing a research paper.

Self-Assessment Exercises/Activities

Exercise 1.1

Students should choose a topic relating to their research interests and proceed on
collecting resources from five different sources, preparing a bibliographical list, which then
should be uploaded on the platform. (graded assignment)
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Recommended number of work hours for the student

Approximately 15 hours
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TITLE:

Conducting research and formulation of research questions in music

(24 Week)

Summary

This introductory unit in music and artistic research aims to introduce students to the basic
principles and research methodologies in the area of music. Throughout this course, the
main research trends will be presented focusing on and emphasizing on how a research
question is defined and approached, along with correlating research issues that may
arise, which can be then investigated and answered via certain methodological routes.

Introductory Remarks

Music research in general, due to the diversity of its applications and directions, consists
of a complex process that is defined by a variety of different factors. The aim of research
is to help us comprehend a phenomenon and realise how this understanding depends on
our different perspectives and approaches to understanding phenomena. Personal
experience and knowledge are really important during this process, while research
methods define limitations and obstacles, as well as risks that are entailed with “common
sense” in order to solve a research question.

In research (including research on music education topics), quantitative and qualitative
methodology consist the two essential methodological paradigms and research tools.
The main issues associated with quantitative and qualitative research (as with every type
of research) are the research and methodological approach, the research question, the
theoretical starting point and the specific methodological tools that draw knowledge from
the research field. Moreover, it is important for music research to allow the researcher to
consider ethical parameters and the nature of the music experience, the way we define
music and how we study it.

Choosing a research topic is the first important step towards this process, both for
experienced researchers and new ones. Briefly, research process consists of the
following: 1) Definition of a research question, 2) application of a research plan for the
collection of information and other data, 3) presentation of results and conclusions in a
scientifically approved manner.
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Aims/Objectives

Upon completion of this unit students should be able to concentrate on a specific research
topic and describe ways of approaching the subject, according to the research paradigms.
Learning Outcomes

Upon completion of this week students should be able to:

e Refer and apply the main schools of thought (Paradigms, interpretational
approach, critical theories) that apply to methodological research.

e Explain and discuss current research approach and their role in improving artistic
research

e Critically analyse different research outcomes.

Key Words

Data Collection Research Research
Problem Methodology

Annotated Bibliography

Basic Sources/Material

1. Phelps, R. P., Ferrara, L., & Goolsby, T. (1993). Guide to Research in Music
Education. (4th ed.) Metuchen, N.J: Scarecrow Press/The Rowman & Littlefield
Publishing Group.

https://www.mitchellrobinson.net/mus864-introduction-to-research-in-music-education/

Chapter 1: This chapter presents the basic research trends, emphasising the way we
think about and define a research problem as well as relevant questions that may arise.

Self-Assessment Exercises/Activities

Exercise 2.1

Try and answer the following questions, depending on your own research interests:
* What do | want to know?

» What is important to me and why is it important?

* How do | go about learning more about the topic of interest?

* Who would be interested in my research?

Recommended number of work hours for the student

Approximately 15 hours
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TITLE:
Research process and proposal planning
(3 Week)

Summary

The success of any research outcome depends, on a great deal, on defining a valid
research question, and on a good planning and organisation of the study process of the
specific question. In general, these steps are identified and imprinted in the research
proposal. The structure of a research proposal will be discussed during this unit.

Introductory Remarks

The organization and planning of a research proposal consist an essential part of the
research process. According to Cohen and Manion (1997), a research proposal could be
paralleled with an architectural design of a building. At this initial stage a valid
organizational plan should be set, in order to take into consideration all the different
parameters and all possible problems that may arise, before the actual construction of
the building. Similarly, in artistic and music research, the process of writing the proposal
and the steps towards this process should be as detailed, succinct and careful, for the
research outcome to be successful. Of course there are opportunities for digressions
during the application of the research, but these should be as few as possible. Indeed, a
successful research proposal is an indication of how well-prepared the researcher is, who
of course can then proceed to small adjustments and alterations in order to proceed to a
valid investigation of the research questions.

A research proposal should consist of the following parts: Title or topic, definition of the
problem, basic terminology, description of the basic hypotheses, presentation of the
questions, importance of research, relevant bibliography, methodology and processes
that would be applied for collecting all relevant data and information, as well as possible
results.

Aims/Objectives

Upon completion of this unit, students should be able to apply the basic steps of designing
and planning a research proposal in relation to the research problem and the questions
that have been applied towards it.

Learning Outcomes

Upon completion of this week, students should be able to:
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e Define and discuss the organizational plan of a research proposal as part of the
research process

e Discuss and apply the preparation stages for formulating a research proposal.

e Correlate the relationship between the formulation of a research proposal and
research questions

e Discuss the different parts of a research proposal

Key Words
Formulation of a Stages of the | Research Research process
research proposal proposal questions

Annotated Bibliography

Basic Sources/Material

1. Phelps, R. P., Ferrara, L., & Goolsby, T. (1993). Guide to Research in Music
Education. (4th ed.) Metuchen, N.J: Scarecrow Press/The Rowman & Littlefield
Publishing Group.
https://www.mitchellrobinson.net/mus864-introduction-to-research-in-music-
education/

Chapter 2: This chapter presents the formulation process of a research proposal

Self-Assessment Exercises/Activities
Exercise 3.1

Choose a topic based on your research interests and present the steps of your
organizational plan

Recommended number of work hours for the student

Approximately 15 hours
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TITLE:

The three components of a research proposal

(4t Week)

Summary

As mentioned in the previous unit, planning and organizing the research proposal is one
crucial step of the research process, that consists of three parameters: statement of the
problem, conceptual framework, and research design.

Introductory Remarks

Beginning with the research problem, the aim of it should be to present the topic,
background, significance, rationale, and purpose of the study. During this introductory
section, the researcher can pose a number of questions that relate both to theory and
practice, presenting the reader with the background and how the background is important
to the topic selected. The purpose of the study can be characterised by describing what
one aims to achieve by conducting the specific study. Rossman and Rallis describe
examples of specific research purpose (1998, p. 80) as follows:

“The purpose of this study is to describe the perspectives on access to sustained health
care for women of poverty using an action research case study design.

The purpose of this study is to uncover the deep inner meaning of bodiedness for children
with physical handicaps using a phenomenological design.

The purpose of this study is to describe and evaluate the effectiveness of bringing arts to
members of the community using a mini-ethnographic design.”

When researching a topic, a researcher should read a multitude of books and other
scholarly sources in order to build scholarship and understanding not only on the topic to
be studied but also on the area of research. This will enable students to formulate a
comprehensive literature review. By reading relative literature, students will be able to
build an expertise on the topic of their interest, and thus in the position to formulate an
original research question.

Once the researcher has defined the focused research question from the theoretical
framework, the next step is to select appropriate methodology to pursue the research
inquiry. Thus, students should be equipped with a knowledge of the different types of
methodologies in order select the most appropriate one for their chosen topic of interest.
This will lead to the formulation of a research design, which will include the presentation
and description of the selected methodology, detailed procedure, subject of study,
possible and expected outcomes.
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Aims/Objectives

Upon completion of this unit, students will be able to further establish and distinguish the
main parameters that lead to the formulation of the research proposal.

Learning Outcomes

Upon completion of this week, students should be able to:

e Distinguish the three types of research proposal
e Discuss issues relating to literature review

e Formulate a research proposal

Key Words

Statement of the problem | Conceptual Research Design
framework

Annotated Bibliography

Basic Sources/Material
1. Sang-Hie Lee (2017). Scholarly Research for Musicians. London: Routledge

In the first chapter the author discusses the bases of musical research, providing not only
an overview but also a descriptive presentation of formulating the research proposal.

Supplementary Sources/Material

1. Rossman, G. B. & Rallis, S. F. (1998). Learning in the field: An introduction to
qualitative research. Thousand Oaks, CA: Sage Publications.

Self-Assessment Exercises/Activities
Exercise 4.1

Students should list ten scholarly references relating to their research topic, in a first effort
to create a literature review. This should be then uploaded on the platform for discussion
with all member of the group. (graded assignment)

Recommended number of work hours for the student

Approximately 20 hours
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TITLE:

Introduction to Qualitative Research

(5t Week)

Summary

In this introductory unit, we will attempt to set the boundaries of qualitative research.
Specifically, we will examine any issues that may arise according to the nature of the
different types of research methodologies, associating the character of data that each of
these different research approaches produces, creates or constructs.

Introductory Remarks

During the past few years a number of qualitative approaches to research has been
developed. The various approaches developed such as research, phenomenological,
ethnographic, interactionist, narrative, socio-cultural and others, adopt a common cluster
of qualities that could all be included in the humanist paradigm.

When a historian systematically analyzes and synthesizes data collected from stories,
facts, records, and other artifacts such as pictures, journals, and poems, he is relying on
qualitative data.

The term “methodology” works in a more abstract manner than the term “method”, since
with the former term we mean the theoretical assumptions and values that lie under a
specific research approach. By methods, we mean that range of approaches used in
educational research to gather data which are to be used as a basis for inference and
interpretation, for explanation and prediction. In addition, it is the theoretical foundation of
the use of methods and knowledge produced. A methodology is always connected to
specific epistemological “paradigms” even though it can be adjusted to apply to other
paradigms as well. If methods refer to techniques and procedures used in the process of
data-gathering, the aim of methodology then is, to describe and analyze these methods,
throwing light on their limitations and resources, clarifying their presuppositions and
consequences. The aim of methodology is to help us to understand, in the broadest
possible terms, not the products of scientific inquiry but the process itself. Mouly
comments that ‘Research is best conceived as the process of arriving at dependable
solutions to problems through the planned and systematic collection’.

The term research itself may take on a range of meanings and thereby be legitimately
applied to a variety of contexts.
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Aims/Objectives

Upon completion of this unit, students will be able to discuss and formulate questions
relating to the nature of the qualitative research methods, demonstrating a critical
understanding of the principles of qualitative methodology.

Learning Outcomes

Upon completion of this week, students should be able to:

e Investigate the basic principles of qualitative research methodology

e Distinguish different types of qualitative methodologies

Key Words

Qualitative Research: Definitions | Paradigm Research Methods

Annotated Bibliography

Basic Sources/Material

1. Cohen, L., Manion, L., & Morrison K. Research in Education. London: Routledge.
(pp- 1-49)

In the first chapter “Nature of Inquiry” the authors present the different methods of
research.

Self-Assessment Exercises/Activities
Exercise 5.1

Students should select on type of qualitative research and present a paradigm based on
it.

Recommended number of work hours for the student

Approximately 20 hours
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TITLE:
Qualitative Research Methods
(6t Week)

Summary

In this thematic unit you will study the basic principles, methods and the philosophical
background for the planning and implementation of qualitative research methodology.
We will discuss issues relating to the research topic, its aim, its theoretical and
philosophical background, research questions, data collection methods, methods of
producing research data, the analysis of the research material, as well as issues of ethics
that pertain qualitative research.

Introductory Remarks

The qualitative methodology offers an interpretational and descriptive approach in order
to enable us to study analytically and thoroughly a specific phenomenon. Different
epistemological approaches and various perceptions by the social and musical reality
lead to the availability of a number of methodological approaches, from which the
researcher needs to choose according to his/hers chosen topic. Equally important is the
coherence and consequence between the method and the type of the research questions.
In general, qualitative research is based on methods of data production which are not
standardized, structured and distanced from ‘real life’. On the contrary, qualitative
research is flexible and sensitive towards the context that it is produced. The most
common and regularly encountered methods of data production in qualitative
investigation are the following: structured or unstructured interview, focus groups,
participant or direct observation. This data-based theory offers the foundation of new
knowledge and advances continuous research agenda. Hence, research is an unending
cycle of human curiosity.

With its central axis on the nature and empirically driven knowledge and practice,
qualitative methodology in research allows researchers to thoroughly investigate and
analyse the phenomena that may arise during any relevant music situation.

Aims/Objectives

Upon completion of this unit, students should be able to evaluate and define questions
relating to qualitative research methodology. In addition, they should identify and
describe tools and methods that are applied in the qualitative research methodology.
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Learning Outcomes
Upon completion of the week, students should be able to:

e Comprehend and discuss the basic principles of qualitative research methodology
e Define research questions focusing on how and what
e Describe methods and tools of qualitative research methodology.

Key Words

Qualitative Research | Interview | Focus groups Observation
Methodology

Annotated Bibliography

Basic Sources/Material
1. Sang-Hie Lee (2017). Scholarly Research for Musicians. London: Routledge

In the second part of the book, the author discusses the basic principles of qualitative
research, focusing on distinct paradigms.

Self-Assessment Exercises/Activities

Exercise 6.1

Students should select a different type of qualitative research and present a paradigm
based on it. (graded assignment)

Recommended number of work hours for the student

Approximately 20 hours
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TITLE:

Observation, case study and interviews
(7t Week)

Summary

There are various qualitative methods that offer different prisms through which to view
reality. To maintain multifaceted methodological integrity, the researcher must familiarize
him- or herself with different kinds of qualitative methods and their assumptions. The
case study is a method focused on a subject and can be conducted using a variety of
methods. Moreover, this unit will demonstrate the basic principles of the interview
technique as a special tool of research. It will also focus more analytically on
ethnographies, which provide the means to explore and understand the common culture
of a group, and on direct observations, where the researcher observes the individual and
group behaviours in their natural flow.

Introductory Remarks

As mentioned above, the case study is a method focused on a subject and can be
conducted using a variety of methods. By focusing on the in-depth knowledge accessible
through the study of an individual case, we may gain a better understanding of a larger
unit of society. a case study can be conducted using a variety of methods such as
historical, philosophical, descriptive, qualitative inquiry, and quantitative methods. Case
study can combine a number of different methods of collecting data such as interviews,
archival material and observation. It is a flexible methodology and is based, on a large
extent, on the way through which the researcher participates, observes, describes and
registers events. There are three ways of conceptualizing qualitative case studies:
intrinsic, instrumental, and multiple.

As far as interviewing is concerned, it is one of the most widespread method of
collection/production of data. The researcher should have a theoretical framework and
content criteria prepared for the interview but should also maintain an openness to free-
flowing dialogue. There are three types of interviews: informal conversation interview;
interview guide approach; and standardized open-ended interview.

Regarding observation, the researcher situates him- or herself in the least conspicuous
and unobtrusive way to observe the individual and group behaviours in their natural flow.
Inconspicuously situated, the researcher can use audio and video recordings of real life,
social behaviour, and interaction.

Qualitative interviews could take place in the context of a group as well. Focus groups
consist a research method that produces a rich number of qualitative data through an
interaction process of individuals in a group for a specifically assigned area of research
interest. The major opportunity of a focus group is to identify the phenomenological
meanings (self-awareness, human consciousness) attached to the norms, values,
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attitudes, and behaviours of a group. Depending on the setting of the group, and how
formal that setting is, the ideas emerge from the group’s interaction. Focus groups define
the dimensions to be included in the research study and which can then be tested.

Aims/Objectives

Upon completion of this unit, students should be able to asses the basic process of
research, including observation, case study and interviews. They should be able to
explain how these methods can be applied to research relating to music. Moreover, they
will be able to describe the different types of interview as well as distinguish the stages of
preparation of the specific tool. Finally, they will evaluate the pros and cons of qualitative
interview as tools of qualitative research.

Learning Outcomes

Upon completion of the week, students should be able to:

e Discuss the method of case study
e Describe the method of observation
e Familiarize themselves with the process of data analysis
e Assess the different types of qualitative interview
e Distinguish the stages of preparing an interview
e Analyse the pros and cons of qualitative interview
Key Words
Observation | Case study Interview Focus
groups

Annotated Bibliography

Basic Sources/Material
1. Sang-Hie Lee (2017). Scholarly Research for Musicians. London: Routledge

In the second part of the book, the author discusses the basic principles of qualitative
research, focusing on distinct paradigms.

Self-Assessment Exercises/Activities

Exercise 7.1
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Conceive a research problem, and then proceed to creating an interview guide. Define
the type of questions, the type of interview and the possible obstacles in organizing this
particular research tool.

Recommended number of work hours for the student

Approximately 20 hours
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TITLE:
Philosophical, Historical and Music Theory Research
(8t Week)

Summary

This unit focuses on philosophical music research which allows us to address common
thoughts and processes about how music interacts with our daily lives, feelings, and well-
being. Thus, philosophical research helps bring out ideologies of both composers and
researchers and support ideas through alternate modes of inquiry. Moreover, this unit will
examine the current trends of research that concern music theory, in order to help music
students recognize how research in music theory functions and applies itself in the more
comprehensive background of music and music education research. Finally, by
examining the role of historical research in music, a researcher can help uncover material
and documents that have been ignored by the current music scholarship and practice.

Introductory Remarks

Philosophical research is a method of qualitative research that addresses ideas and
ideologies. Ideology can be defined as a belief that shapes the vision of an organization,
human interaction and affects the meaning of life. Qualitative methods applied to this
philosophical process include deduction, induction, abduction, structuralism, positivism,
feminism and multiculturalism. Philosophical approach demands rational justification.
Music can relate to this approach since its creation and expression can be associated
with religious, cultural, social or individual ideologies. It allows researchers to address
how music interacts with our lives, emotions and existence, bringing out ideologies of
composers, researchers and other moderators in between.

Research within music theory serves a multitude of purposes, such as demonstrating
compositional techniques, style changes, structural relations, performance practice and
formulation of aesthetics. A number of research methods contribute to providing an
analysis and comprehensive understanding of the theoretical framework and background
of music. Carl Dalhaus defined three analytical paradigms within music theory: the
speculative, the practical and the analytical. It is worth noting that research paradigms in
music theory have been established by studying the evolution and trend of compositional
practices. Throughout the years, even though compositional practice has changed in all
its parameters, the methodologies put emphasis on the research of pitch structures.

Regarding music history, we need to appreciate that music as a cultural expression is
built on the past, providing us with the framework for understanding contemporary music
and any future developments. What is historical research in music? Historical research
can include the study of musical styles and form, in order to inform current music
scholarship and practice. Beyond recording events, or a person’s history, scholarly
historical research is not just documentation. It establishes facts, perspectives, impact of
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significant events on music creation and creators. There are two types of historical
sources, primary and secondary.

Aims/Objectives

Upon completing this thematic unit, students will become even more familiar with three
specific types of music research: philosophical, historical and theoretical.

Learning Outcomes
Upon completion of the week, students should be able to:

¢ Discuss the philosophical approaches to music research
e Evaluate the role of history in expanding music research
e Explore the different music theory methodologies and analytic paradigms

Key Words

Historical Research | Philosophical Music Theory Paradigms
Methodologies

Annotated Bibliography

Basic Sources/Material
1. Sang-Hie Lee (2017). Scholarly Research for Musicians. London: Routledge

In the second part of the book, the author discusses the basic principles of qualitative
research, focusing on distinct paradigms.

Self-Assessment Exercises/Activities
Exercise 8.1

Choose one of the three research methodologies discussed in this unit and present a
research question based on it.

Recommended number of work hours for the student

Approximately 15 hours
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TITLE:
Quantitative Research Methodologies
(9t Week)

Summary

This unit will help familiarise students with quantitative research methodologies and in
particular sampling techniques. Moreover, it will focus on the different methods of
sampling applied to a scholarly quantitative research.

Introductory Remarks

In quantitative study, data are expressed numerically as a means of providing an objective
counting and analysis. There are two primary types: non-parametric and parametric. Non-
parametric studies are concerned with counting and ranking subject matters numerically.
Often the population in a non-parametric study is not generated with particular
characteristics to examine, but with the interest of counting and ranking them. This data-
based theory offers the foundation of new knowledge and advances continuous research
agenda. In large descriptive studies, statistics are used to analyze the data to describe
and understand the current state of affairs and discover the relationships among multiple
factors. By using statistical methods, the researcher can identify factors that explain the
phenomenon, predict future condition, and imply likely causal relationships.

The distinction between perception and reality can become easily confused. Often,
concepts of reality are experience-based and phenomenological, making complete
comprehension of the ‘elephant’ a surprisingly complex and difficult task.

Sampling is necessary because it is not always possible to include the entire population
that one wishes to study. Campbell and Stanley defined Experiment as the “portion of
research in which variables are manipulated and their effects upon other variables are
observed”

Data in research should be objective and without prejudice, as well as commonly
accepted. Another characteristic of quantitative research methods is their validity and
reliability that allow the connection of two or more characteristics for a great number of
cases. Validity describes the degree of accuracy in which a researcher measures what
he/she intends to measure. During the literature review process, one can critically
examine how other researchers have handled validity issues in their research design.

Aims/Objectives

Upon completion of this unit, students will be able to distinguish and evaluate the different
quantitative methods. Moreover, they will be able to describe and define sampling
methods and techniques of statistical analysis.
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Learning Outcomes
Upon completion of this week students should be able to:

o Define different types of quantitative research
e Describe and critically analyse sampling methods, applying them to different

cases
Key Words
Quantitative | Statistical Experiment | Sampling Population
Research Analysis
Methodology

Annotated Bibliography

Basic Sources/Material
1. Sang-Hie Lee (2017). Scholarly Research for Musicians. London: Routledge

In the third part of the book, the author discusses the basic principles of quantitative
research, focusing on sampling and experiments.

Supporting Sources/Material

1. Campbell, D. T. & Stanley, J. C. (1963, 1969). Experimental and quasi-
experimental designs for research. 4th printing. Reprinted from Handbook of
research on teaching. Chicago, IL: Rand McNally & Company.

Self-Assessment Exercises/Activities
Exercise 9.1

Give two examples of how our perception and how reality can be different from one
another. Upload these examples on the discussion forum for group discussion.

Recommended number of work hours for the student

Approximately 20 hours
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TITLE:
Sampling — Questionnaire - Experiment
(10t Week)

Summary

This unit will present the basic parameters of sampling as well as a description of the
relevant techniques for sample selection and data collection. Moreover, the unit will focus
on the basic principles of experimental study, which evaluates the tests hypotheses with
a sample that may be a representative sample of a larger population.

Introductory Remarks

One of the most widespread methods of quantitative research methodology is sampling
either via questionnaires or interviews. Characteristic of the sampling technique is that it
enables the estimation of certain parameters and discernment of these characteristics in
a population. Sampling is necessary because it is not always possible to include the
entire population that one wishes to study. In a parametric study, the researcher first
identifies the target population or sampling frame (the best possible list of a population
when the complete list is unavailable) that exhibits certain common characteristics or
properties of research interest, lists all the members of that population, and then selects
a representative group of that population using one or two of several methods. Sampling
may be categorized into two main types of sampling: probability and non-probability.
probability, which ensures the best estimate, however, never the absolute truth.
Probability sampling techniques ensure that the findings of the study may be generalized
to the entire population. With non-probability sampling, we do not assume that the results
from the sample apply to the population. In other words, we cannot generalize the
outcome of the research to the larger population.

To achieve the aforementioned research targets, and to achieve valid results, it is
necessary to ensure as a large population as possible. The cost and time demands of
this process, led to the establishment of reliable and efficient methods of choosing a
representative sample. The basic sampling methods that are applied in sampling
research are the following: random sampling, systematic sampling, stratified sampling
and cluster sampling.

A typical questionnaire includes multiple-item questions including both closed
(quantitative) and open-ended (qualitative) items. Close-ended questions often use a
Likert-type system in which degrees of qualitative expressions are rated with numerical
values. Communication with participants is an important supplement that encourages a
response to the survey. An inviting letter with specific information regarding the research
purpose and time required to complete the questionnaire can be helpful.

Page 27 of 43



Campbell and Stanley defined Experiment as the “portion of research in which variables
are manipulated and their effects upon other variables are observed”. Reliability and
validity are assured over time through replication and cross-validation. Since the 1970s,
the advancement of statistical methods has greatly enhanced the chances of improving
the experimental designs. Three types of variables are necessary in the experimental
study: the independent variable, the dependent variable and the control variable. Of
course it needs to be noted that depending on the nature of the field, and especially that
of music, it is difficult to control all variables. Nonetheless, researchers follow methods
of validation in order to ensure a high degree of accuracy.

Aims/Objectives

Upon completion of this unit students should be able to distinguish the basic principles of
sampling research and formulate a research questionnaire. Moreover, they will be able
to evaluate the correlation between cause and effect and the experimental research

Learning Outcomes

Upon completion of this week, students should be able to:

Discuss the basic principles of sampling research
Describe the different methods of sampling

Analyse the various questionnaire types and their use
Describe and develop the logic behind experimental study
Define variables

Investigate issues of validation.

Key Words

Sampling | Questionnaire | Experiment | Variables | Validity
research

Annotated Bibliography

Basic Sources/Material

1. Cohen, L., Manion, L., & Morrison K. Research in Education. London: Routledge.
(Chapter 8)

This chapter presents the main principles of experimental study.

2. Sang-Hie Lee (2017). Scholarly Research for Musicians. London: Routledge
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In the third part of the book, the author discusses the basic principles of quantitative
research, focusing on sampling and experiments.

Self-Assessment Exercises/Activities
Exercise 10.1

Define a research problem of your interest and proceed to the creation of a questionnaire
for the investigation of the problem, defining clearly the possible thematic units, structure
of questions and type of questionnaire.

(This assignment is graded with 2% of the final grade)

Note:
This week, students will submit the first large project (20% of the assignment grade)

Apply the quantitative method of case study and try to answer a research question of your
interest based on this method.

Recommended number of work hours for the student

Approximately 20 hours
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TITLE:
Mixed Methodology
(11t Week)

Summary

This unit will present the principles and methods of application of mixed methodological
research, which combines quantitative and qualitative methodology. Mixed methodology
can combine the advantages of both quantitative and qualitative studies.

Introductory Remarks

According to Creswell & Tashakkori (2007), mixed methodological research is based on
correctly formed research questions and aims, which lead to the implementation and
combination both of qualitative and quantitative research methods. In general, qualitative
research methods describe processes and quantitative methods provide descriptive
results and information that refer to the representation of the sample. Combined, these
two methods provide information which relates questions that are of a dual qualitative and
quantitative nature (Questions that include not only the “what and how” but also the “what
and why”). Thus, mixed methodological research enables these two separate methods
to correct, expand and define each other. Consequently, final analysis and presentation
of results should include a combination of these two methodological approaches.

Especially in music education, the model of mixed methodology is gradually more often
used, in order to allow contemporary research to answer complex questions that relate to
the type and nature of music experience, as well as other quantitative and qualitative
characteristics of teaching. These combinations belong in the framework of: triangulation
design, explanatory design, exploratory design and embedded design.

Aims/Objectives

Upon completion of this unit students should be able to critically discuss current writings
that use mixed methodology. Moreover, they will be able to implement this methodology
as well as to combine the data from both qualitative and quantitative methodologies in
order to produce more valid results from their research questions.

Learning Outcomes
Upon completion of this week, students should be able to:

e Identify and evaluate the necessity of mixed methodological research in order to
answer research questions that are of a dual quantitative and qualitative character
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e Discuss contemporary writings that apply mixed methodological research
e Combine and implement data from qualitative and quantitative methodology in
order to answer their research questions.

Key Words

Mixed Formulation of mixed methodology
methodology

Annotated Bibliography

Basic Sources/Material

1. Tashakkori, A., & Creswell, J. W. (2007). Exploring the nature of research
questions in mixed methods research, 1 (3) Journal of Mixed Methods Research,
doi 10.1177/1558689807302814

The authors present methods of using mixed methodology

Supplementary Sources/Material

1. Fitzpatrick, K. R. (2016). Points of convergence in music education: The use of
data labels as a strategy for mixed methods integration. Journal of Mixed Methods
Research, 10(3), 273-291.

This journal presents the basic principles of mixed methodological research as well as its
philosophical background, and how mixed methodological research contributes to a
successful data analysis.

Self-Assessment Exercises/Activities
Exercise 9.1

Define a research problem relating to the area of music education that could be
approached with the mixed methodological research method. Formulate two research
questions suitable for the specific methodology.

Recommended number of work hours for the student

Approximately 15 hours
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TITLE:
Ethics
(12t Week)

Summary

This unit will focus on the presentation and analytic discussion of ethics issues that my
occur during the formulation, application, data collection and analysis.

Introductory Remarks

During the first stages of formulating a research, it is necessary to take into consideration
not only the technical and other practical issues that may arise, but also to contemplate
issues relevant to ethics. In other words, we should be able to judge which is the best
way for collecting and analysing data, but also, the possible consequences and impact
our actions and decisions confer upon the participants either directly or indirectly.

Practicing ethical and responsible behaviour affects both research design and technique.
It is essential to obtain proper permissions and gather complete contact and background
information on the individuals you interview. In the process of research, one must take
into consideration the parameters that are aligned with ethics, and should consider what
possible ethical issues may arise during the planning and implementation of the research
process so that they can be properly addressed. For example, a music educator cannot
proceed into a class observation without revealing his/her capacity and purpose. This
behaviour can become disrespectful towards the participants. A responsible researcher
is obliged to share with both subjects and informants why he/she is conducting the specific
research, in as detail as possible. All stages of the process have to be thoroughly and
clearly explained. Moreover, any objects should also be taken seriously, even refusals
to participate, no matter how disappointing that may appear.

In general, ethics associated with research practices relate to matters of voluntarily
participation in the research, briefing regarding any negative consequences that might
deter a participant from taking part in, and the securing of trust and anonymity. The
researcher needs to realize his duty towards the academic community for the production
of new knowledge through his/her research, but also he/she needs to fulfil any obligations
towards the participants.

Aims/Objectives

Upon completion of this unit, students will be able to define and discuss issues that regard
ethics and how these issues can be addressed during the research process.
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Learning Outcomes
Upon completion of this week, students should be able to:

e Define and determine issues relating to ethics

e Discuss their role in issues of trust and reliability among subjects and informants

e Describe methods of keeping anonymity in order to protect personal data of
participants

Key Words

Ethics code Anonymity Trust

Annotated Bibliography

Basic Sources/Material
1. Sang-Hie Lee (2017). Scholarly Research for Musicians. London: Routledge

In the second part of the book, the part that discusses qualitative research methodology,
the author introduces the topic of ethics.

Self-Assessment Exercises/Activities

Exercise 12.1

Observe a practice session for a music style with which you are unfamiliar; record the
terms that the participants use for their instruments, song types, performance techniques,
quality of sound, and any other aspect that seems meaningful. Create a glossary derived
from your findings and write a short analysis of the connections that you find.

Recommended number of work hours for the student

Approximately 20 hours
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TITLE:
Performance Research
(13t Week)

Summary

This unit will examine issues relating to research that applies to performance
circumstances, affecting musicians and audiences. It will focus on subjects pertaining to
the so-called performing arts science research.

Introductory Remarks

This unit is dedicated to issues of conducting research with musicians and it will highlight
other methodologies beyond qualitative and quantitative research, and specific within-
subject research. Whereas in the other methodologies researchers may recruit a greater
number of participants, who undergo a number of treatments for group comparison
purposes, within-subject research allows the researcher to focus on a smaller number of
participants, normally on the performance of three to five individuals. Within-subject
research is appropriate to provide information on how individuals respond to specific
approaches, since it is likely that individuals may respond differently compared to the
average of their group. Thus, in many occasions, and without the application of within-
subject research, the responses of individual participants are not revealed. By
concentrating only on a few individuals, it is possible to evaluate intensive interactions
with each musician.

Additionally, this unit will focus on researching performers, performances and audience.
Since research has become an interdisciplinary issue, it has allowed researchers from
other fields such as science and health to conduct performing arts science research, in
order to examine the musician’s body and body-mind coordination. These current studies
have enabled pedagogues, clinicians and musicians themselves to get to know and
familiarize with their body and mind and improve their performance. Moreover,
contemporary research into music performance addresses the audience for which the
music is played, and how that audience is affected both physicologically and
psychologically. Audience reaction is also used to inform the activities of a variety of
music practitioners. Performers can assess audience’s expectations to adjust their
performances so that they are better received. Composers can gain insight into how their
creative outputs are received. Audience understanding indicates the impact of
performance. Thus, performance will be enhanced, focusing on elements such as
creativity, skill, practice, teamwork, leadership and motivation. Performance researchers
study the realities of the performer, educator and audience.
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Aims/Objectives

This thematic unit will lead students to comparatively to assess other methodologies than
qualitative and quantitative research, as well as examine interdisciplinary research
approaches to music. Moreover, students will discuss and investigate issues of
performance practice research.

Learning Outcomes
Upon completion of this week, students should be able to:

¢ Describe other methodological approaches to research
e Compare methodological approaches
e Investigate areas of performance practice research

Key Words

Within-subject research | Performance | Audience Performers | Composers
Practice
Research

Annotated Bibliography

Basic Sources/Material
1. Sang-Hie Lee (2017). Scholarly Research for Musicians. London: Routledge

The final chapter of the book discusses other methodologies that concern performance
practice research.

Self-Assessment Exercises/Activities
Exercise 13.1

Attend a musical event and conduct informal interviews with at least five attendees at a
musical event. Your goal is to identify a set of initial questions that might produce useful
results in a formal and extensive audience poll. Compare your notes at each stage

(This exercise is graded with 2%)
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Note:

During this final unit you should submit the second large project (20% of the assignment
grade)

Play an audio or video clip for performers associated with the practice on the recording;
ask what they most appreciate, or if the recording accurately represents the tradition or
practice. Use those responses to generate a set of research questions for a related, larger
project.

Recommended number of work hours for the student

Approximately 20 hours
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FINAL TELECONFERENCE/GROUP CONSULTATION MEETING

During this final teleconference, students are informed about the format of the final exam
(e.g. multiple-choice questions, short or long answers, case studies, etc.) and if the exam
will be open-book or not.
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TITLE:
FINAL EXAM

(14t week)

Recommended number of work hours for the student

Approximately 50 hours.
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INDICATIVE ANSWERS FOR SELF-ASSESSMENT EXERCISES

Title:

Writing about Music and Music Research
(15t Week)

Exercise 1.1

Students should choose a topic relating to their research interests and proceed on
collecting resources from five different sources, preparing a bibliographical list, which then
should be uploaded on the platform.

The sources could include:

Library catalogues

Dictionaries/Encyclopaedias

Databases (our library subscribes to Grove Music Online)
Articles

Dissertations

Scores and recordings (our library also subscribes to Naxos)
Internet

Title:

Conducting research and formulation of research questions in music
(2" Week)

Exercise 2.1

Try and answer the following questions, depending on your own research interests:

* What do | want to know? — What would you like to learn depending on your interests
and the field you want to explore

* What is important to me and why is it important?

* How do | go about learning more about the topic of interest?

* Who would be interested in my research? What are your target groups
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Title:
Research process and proposal planning
(3" Week)

Choose a topic based on your research interests and present the steps of your
organizational plan

The organizational plan should consist of the following:

Title or topic, definition of the problem, basic terminology, description of the basic
hypotheses, presentation of the questions, importance of research, relevant bibliography,
methodology and processes that would be applied for collecting all relevant data and
information, as well as possible results.

Title:
The three components of a research proposal
(4t Week)

Exercise 4.1

Students should list ten scholarly references relating to their research topic, in a first effort
to create a literature review. This should be then uploaded on the platform for discussion
with all member of the group.

These scholarly references should be limited to books-journals-dissertations

Title:

Introduction to Qualitative Research
(5t Week)
Exercise 5.1

Students should select on type of qualitative research and present a paradigm based on
it.

TITLE:
Qualitative Research Methods
(6t Week)
Exercise 6.1
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Students should select a different type of qualitative research and present a paradigm
based on it.

Title:

Observation, case study and interviews
(7t Week)

Exercise 7.1:

Conceive a research problem, and then proceed to creating an interview guide. Define
the type of questions, the type of interview and the possible obstacles in organizing this
particular research tool.

Take into consideration the following criteria for the preparation of the interview guide

e Type of interview

e Questions (open, simple, clear)

e Formulation of questions (introductory questions, transitional questions, keywords,
conclusive questions, final question)

Title:
Philosophical, Historical and Music Theory Research
(8t Week)
Exercise 8.1

Choose one of the three research methodologies discussed in this unit and present a
research question based on it.

Title:

Quantitative Research Methodologies

(9t Week)

Exercise 8.1

Give two examples of how our perception and how reality can be different from one
another. Upload these examples on the discussion forum for group discussion.
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Title:
Sampling — Questionnaire - Experiment
(10t Week)

Exercise 10.1

Define a research problem of your interest and proceed to the creation of a questionnaire
for the investigation of the problem, defining clearly the possible thematic units, structure
of questions and type of questionnaire.

Consider the following aspects when preparing the questionnaire:

Thematic areas

Structure of questions

Type of questions

Interaction between researcher and subjects
Answering scale

Title

Mixed Methodology
(11t Week)

Exercise 11.1

Define a research problem relating to the area of music education that could be
approached with the mixed methodological research method. Formulate two research
questions suitable for the specific methodology.

Consider the following aspects:

e Do the questions combine/associate characteristics of individuals relating to the
research problem

¢ Do the questions include the notion under investigation

e Do the questions limit the aim of the study to specific questions

e Do the questions respond to the advantages of mixed methodology

Title:

Ethics
(12t Week)

Exercise 12.1
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Observe a practice session for a music style with which you are unfamiliar; record the
terms that the participants use for their instruments, song types, performance techniques,
quality of sound, and any other aspect that seems meaningful. Create a glossary derived
from your findings and write a short analysis of the connections that you find.

Title:
Performance Research
(13t Week)
Exercise 13.1

Attend a musical event and conduct informal interviews with at least five attendees at a
musical event. Your goal is to identify a set of initial questions that might produce useful
results in a formal and extensive audience poll. Compare your notes at each stage
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1STTELECONFERENCE/GROUP CONSULTATION MEETING:
INTRODUCTION

Course Presentation

The program aims to offer a comprehensive master's degree in Music, in the three
parameters of education, performance and composition. It aims to create the proper
conditions that the students will be able to develop the highest level and standards so as
to be active in the contemporary educational and artistic environment.

SPECIFIC OBJECTIVES:

Music Education

Prepare students for effective and successful teaching and diverse artistic
engagement as teachers and leaders in a variety of music teaching environments
such as public and private schools, conservatories and organizations, community
education, music ensembles, music and the third age.

Develop and enhance student knowledge and skills required to conduct, study and
critically evaluate research in Music, hence allowing them to vigorously act upon
their role as renowned musicians both in Cyprus and abroad.

Prepare musicians who will act creatively and productively with their students and
colleagues.

Endow students with knowledge, attitudes and skills that will enable them to be
active music education leaders.

Enhance critical thinking and participation in research projects both on a national
and international level.

Performance:

Prepare students for effective, successful and diverse artistic engagement as
performers, and generally as able musicians in the local community but also
abroad.

Develop and enhance student knowledge and skills required to conduct, study and
critically evaluate research in Music, hence allowing them to vigorously act upon
their role as renowned musicians both in Cyprus and abroad.

Prepare musicians who will act creatively and productively with their students and
colleagues.

Endow students with knowledge, attitudes and skills that will enable them to be
active leaders in the musical and cultural life of their community.

Enhance critical thinking and participation in artistic projects both on a national and
international level.

Composition:
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Prepare students for effective, successful and diverse artistic engagement as
composers, and generally as able musicians in the local community but also
abroad.

Develop and enhance student knowledge and skills required to conduct, study and
critically evaluate research in Music, hence allowing them to vigorously act upon
their role as renowned musicians both in Cyprus and abroad.

Prepare musicians who will act creatively and productively with their students and
colleagues.

Endow students with knowledge, attitudes and skills that will enable them to be
active leaders in the musical and cultural life of their community.

Enhance critical thinking and participation in artistic projects both on a national and
international level.

2. Intended learning outcomes:

Upon successful completion of this program, the students should be able to:

Design, prepare and present research, of a small or large scale, in the area of
Music.

Critically read and comment upon research of diverse methodological approaches
in musical research

Critically analyze a wide spectrum of music repertoire originating from various
historical periods and diverse musical genres and civilizations, while taking into
consideration its social, historical and aesthetic background.

Design interventions based on research and practices of contemporary
approaches in music.

Music Education

Analyze philosophical and sociological dimensions of Music Education,
illuminating their importance and their relation to teaching.

Study the theories and the research findings of psychology of music and
understand their applications in music pedagogy.

Discuss and evaluate curricular concepts and theories in relation to current
research approaches in curriculum design in music.

Organize, lead and direct choral and instrumental ensembles of high artistic level,
demonstrating excellent musical, technical, expressive and methodological
expertise.

Organize interventions, with emphasis on the development of creativity and
improvisation in various contexts.

Performance:

Actively participate in music ensembles through which one can study and perform
a diverse repertoire with confidence, precision, musicality and sensitivity.
Perform repertoire of an advanced level, both in informal and formal settings.
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Master a skillful technique and a professional performance level.
Develop improvisation skills

Composition:

Acquire the skills, insight and experience necessary for an effective and successful
professional career as composers

Cultivate their aesthetic consciousness through a range of approaches,
introducing tools and techniques relevant to today’s music making

Explore their personal musical language and their relationship to currents in the
wider compositional world by exploring innovation and experimentation for
enhancing their musical horizons

Presentation of the Course through the Study Guide

The course aims towards the development of a theoretical background connected with
the importance of the involvement in a music ensemble and to the interconnection of the
theoretical knowledge and to the practical creation in music. Furthermore, the course has
the intention to develop skills for the composition, management and critical evaluation of
different music ensembles who they operate in music education areas

By the end of the course students are expected to be able to:

They describe and compare historical evolution of music ensembles in education
and society, in Cyprus and abroad.

They discuss and evaluate the role and operation of music ensembles in a variety
of music pedagogy areas in education and society, as in Cyprus and abroad.

They describe and compare the basic operatic principles.

They investigate critical problems or operation of different music ensembles
through the studying of a varied of sources and they suggest possible and
operative actions for solving.

They formulate and classify educational goals, content and activities for the
pedagogical operation of music ensembles.

They describe contemporary trends in operation of music ensembles.

Covers, orchestrate and compose small works for a varied of music ensembles
having in mind the level and the needs of the participants and the goals for the
operation of the ensemble.

They plan units of lessons/ rehearsals for music ensembles using pedagogical
music repertoire.

They investigate and evaluate the option, preparation and presentation of a
selected and varied repertoire for different music ensembles and levels.
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e They discuss and evaluate critical results of contemporary research who focus in
the role and activity of music ensembles.

Lesson content

The course focuses in operating issues and management of music ensembles, with an
emphasis in the deep learning of music educators who they are involved in instrumental
music ensembles.

Firstly students will become familiar with the most important music instrument of the music
ensembles and they will examine their historical development and their role in education
and to the broad society, as in Cyprus same in abroad. Specifically, in the course will be
covered issues of the historical evolution of the different music ensembles of artistic music
(symphony orchestras, choirs, wind ensembles, also and chamber music ensembles).
Furthermore will be a historical reference with other music ensembles, like jazz
ensembles, pop, folk and traditional music, with an emphasis in ensembles that they exist
in the Cypriot, Greek and Mediterranean space. It will be examined in deep the activity of
a varied of music ensembles and their relation position in the Cyprus Music Curriculum,
in the frameworks of compulsory public education in Cyprus (primary and secondary
education also in music schools), the private music education (conservatories), as in the
wider society (municipalities, organizations, Cyprus Youth Symphony Orchestra, nursing
homes et al.). Furthermore it will be a comparison with corresponding frames in Greece
and abroad, examining critically different operation frames, the repertoire and their
contemporary presence. Finally, a reference will be made, in the action and activity of a
varied ensembles in Cyprus, Greece and abroad, as and in music ensembles which are
considered milestones in their field.

Important part of the theoretical part of the course it consist the reflexion of the role and
importance of the involvement in big and small music ensembles in music education of
pupils, of professional musicians, but and the amateur citizens. Students will approach
important principles of participation, preparation, conducting and presentation of music
ensembles, also and for issues of performance, technique and musicality of the
ensemble. It will also be asked to get informed and get deeper mentioning the
pedagogical methods of teaching music ensembles also and in available teaching
material.

Important part of the course is the interconnection of theory with practice as in the artistic
result, but, mainly, the pedagogical approach that is demanding for a good operation of
the ensembles in the different educational areas. After coming closed with relevant
literature and research in this field, the course will offer to students to students the
theoretical, philosophical and pedagogical background to research more deep and
effective the precision of music teaching, performance and creation in large music
ensembles.

According to the above, students they will be called to develop teaching modules for
specific educational scales of their choice (elementary or secondary) and areas
(municipality ensembles with amateurs or conservatory ensembles with students).
Operating the choice of the repertoire and the structure of their module. Subsequently,
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they will form and evaluate their teaching intervention, having in mind the needs and the
level of the members of the ensemble.

Recommended student worktime

Approximately 5 hours (including the study of the Guide)
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TITLE:
Historical evolution of music ensembles in education and society.

(15t Week)

Summary

In this unit will be a review in the kinds and families of musical instruments and
ensembles, also and an introductory historical review of the evolution of the instrumental
music education.

Introductory Remarks

Music consists a main part of the everyday life of a human and a basic element of every
social activity. Through his long historical evolution human has developed a rich musical
activity using his voice and a big varied of musical instrument and echogenic objects. This
activity is in a high level social, as human, as a social being, has been created small and
big groups through which was act musically, trying to communicate with other people and
the the divine power. Through this procession were created and were established a varied
of music ensembles that were satisfied entertaining, social, religious but also and
pedagogical needs.

Aims/Objectives

By the end of the studying of this unit, students will have to be able to discuss for the
historical evolution of the instrumental music education, the role of music ensembles in
the local society and the value of participation in them for the whole musical and social
development of pupils and adults. Additionally to be able to explain the way which the
role and operation of different musical groups influenced the relationship between people
with music.

Learning Outcomes
Upon completion of this week, students should be able to:

e Categorise the different musical instruments in groups and describe the historical
evolution of the instrumental musical education.

e Support the meaning and the value of music ensembles in the society and in life
of the contemporary citizen.

e Summarize the most important kinds of music ensembles in education and in
society and you can realize the basic goals of their operation.
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e Support the meaning of music ensembles in all aspects of music and social
development of the participants.

Key Words
Categorising | Kinds of | Practical The role of | Instrumental
of music music lifelong music in the | music
instruments ensembles music society education

activity

Annotated Bibliography

Basic Sources/Material

1. Feldman & Contzius (2011). Instrumental music education: Teaching with the musical
and practical in harmony. New York: Routledge. (chapter 5, p. 63-72).

In this chapter a short review has been made of the historical evolution of the instrumental
music education in England and in the United States and its integration in the areas of
the public education, having references in the influence of the pedagogical principals of
Pestalozzi and of Nageli. Furthermore, has been examined the contribution of well-known
educators such as Lowell Mason, William Woodbridge, Theodore Thomas, Patrick
Gilmore, the brothers and sisters Howell and the Benjamin family, also and the facts such
as Maidstone Movement in England, the Civil War in the Unites States, the 2 World Wars,
the creation of different companies of musical instruments et al. Finally, there is a
interconnection of these historical facts with the development of 2 dominant philosophical
trends (aesthetical and practical music) from the decade of 1960 and after.

2.Jagow, S. (2007). Developing the complete band program. Galesville, MD: Meredith
Music. (p. 22-30).

In the these chapters has been made a review of the early European influences in the
instrumental music education in the United States, the historical facts that they led in the
establishment of the instruments in different wind ensembles, and creating also important
organizations, ensembles and facts that lead in the development of the big ensembles
wind instruments (bands) in the United States.

Supplementary Sources/Material

1. Colwell, R. J. & Hewitt, M. & Fonder, M. (2017). The teaching of instrumental
music (5" ed). New York: Routledge. (p.. 3-11).
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In this chapter writers are been focused in the historical evolution of the symphony
orchestra and wind ensembles by the end of 16" century until today as and in the
development of music ensembles in the public education in the United States.

2. Fennell, F. (2000). The history of American bands. The instrumentalist, 55 (3), p..
66-68.

In this chapter a short reference is being made in the historical evolution of the wind
ensembles in the United States.

Self-Assessment Exercises/Activities

Exercise 1.1Studying the upper material which you will be given and write your own view
for the role and operation of music ensembles in your country. Publish your views in the
Discussion Forum which was created for the needs of this assignment.

Recommended number of work hours for the student

15 hours
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TITLE:

Music readiness for learning of a musical instrument and involvement in music
ensembles.

(2 Week)

Summary

In this unit you will be focusing in the music readiness which participants must have,
independently from their age, to operate correctly in a music ensemble and to analyse
the basic elements of this readiness.

Introductory Remarks

For the most people the start of the lessons of learning a musical instrument and, at the
same time, the participation in a musical ensemble usually is being connected with the
child’s age. Besides that, having in mind the Music Learning Theory of Edwin Gordon, it
must be clear then that the music readiness of a person doesn’t have to do with his age
but with the music experiences and facts from the day his born. This is related with his
music listening, his rhythmic and tune accuracy and skill and the knowledge producing
simple melodies and songs. For these reasons a five year old child it can be more ready
musically from an adult who doesn’t have at all any music facts and experiences in his
life.

According to Conway, some basic skills must be worked and to be done before students
start learning a musical instrument, is a) to be able to keep a stable pulse and to move
according the pulse, b) to have a varied of repertoire with melodies and songs, c) to be
able to sing a number of songs with the right rhythm and tune highness and d) to be able
to sing right in a major scale.

Furthermore, Conway focuses in the differentiation between the skills of performance of
an instrument (executive skills) and to the audiation skills which, if they do not be worked
well according to formed as a background for learning a musical instrument, then, without
any doubts, they will be constantly rhythmic, tune correctly and expressive problems.
According to Grunow, Gordon & Azzara, the audiation comes the same with thinking and
learning a language. More clearly, is the music exercise of a musician’s mind to
understand the rules of operation of music and to be able to read, write, speak, to move
and to express correctly with music. Conway suggests also that it is a wrong practice to
teach decoding of musical notation in case pupils cannot play melodies by ear and to
«audiatey, they perform and analyse small and melodic patterns. In this case it seems
like we ask from pupils to read a passage in another language which they have not been
heard before enough and they cannot speak. At the end of the essay Conway is
suggesting different activities that the contribute in the development of the tune and
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rhythmic readiness, supporting the view that song and movement as we speak about
music have to be main activities for the musical instruments.

Aims/Objectives

By the end of the unit students will have to able to discuss for the meaning of music
readiness, for the necessary conditions and skills for learning a musical instrument and
participation in a music ensemble, also and to explain and analyse the meaning of
audiation, Additionally, they must be able to suggest basic activities for development of
the tune and rhythmic readiness.

Learning Outcomes
Upon completion of this week, students should be able to:

e Count basic skills that are made a person «musically ready» and explain the term
of music readiness and its meaning for a broad and a complete music
development of people.

e Explain the term of audiation and make comparisons for learning a language.

e Examine critically your experiences from learning a musical instrument and the
participation in a music ensemble in school or conservatory and you support
them with suggested pedagogical and philosophical approaches.

Key Words
Music Circumstances | Audiation Learning by | Singing and
(rhythmic of learning an ear movement
and tune instrument and in
readiness) | participation in instrumental

ensembles ensembles

Annotated Bibliography

Basic Sources/Material

1. Conway, C. (2003). Good rhythm and intonation from day one in beginning
instrumental music. Music Educators Journal, 89 (26), p.. 26-31.
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In the above essay the terms of music readiness and audiation based the Music Learning
Theory of Gordon and are suggested basic activities for development of skills that are
needed for learning musical instruments and participation in music ensembles.

2. Mitchell Robinson, "To Sing or Not to Sing in Instrumental Class," Music
Educators Journal 83, no. 1 (1996): 17-21, 47;

In this essay is being supported the importance of the singing in rehearsals of music
ensembles and group lessons in learning instruments and are suggested different helping
activities.

3. Edwin Gordon, A music learning theory for newborn and young children. (2003).
25-36.

In this chapter is being analysed the audiation and interconnection with the Music
Learning Theory. Mentions to the types and scales of audiation, the difference with the
inner hearing, the understanding and music imitation, the syntax of music and the
importance of audiation for the instrumental music education.

Supplementary Sources/Material

1. Debbie Rohwer, "The Value of Singing in the Instrumental Music Program,"
Dialogue in Instrumental Music Education 19, no. 2 (1995): 73-86.

In this essay is being supported the importance of the singing in rehearsals of music
ensembles and group lessons in learning instruments and are suggested different helping
activities.

2. Gordon, E. E, (1999). All about audiation and aptitude. Music Educators
Journal, 86 (2), 41-44.

In the essay are being examined ways for development of audiation through movement
and singing.

Self-Assessment Exercises/Activities

Exercise 2.1 Describe the usual precession of learning of a musical instrument in
amateurs students and adults in the area that you are working to (school, conservatory,
municipal music group, et al.), specifically focusing on the development executive skills,
the use or not of singing, adding activities for development of intonation or rhythmic
readiness, the performance by or from the book/ score rhythmical readiness, the
performance with the ear or from the book/ score and the first production of sound. You
must mention also to also to the method which you are using you or your colleagues and
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describe the activities and repertoire which were using in the first 2-3 lessons. Use your
personal blog to publish the exercise. Students have to study and comment at least more
publishing from the participants in the lesson. Your comments they have to be questions
that they come after reading the descriptions in the different learning areas.

The assignment will be evaluated with 2%
Recommended number of work hours for the student

15 hours
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TITLE:
Analytical curriculums of music ensembles.
(3" Week)

Summary

In this unit you will examine the structure elements (philosophical theory, teaching goals,
learning results, repertoire, approaches and evaluation) who are covering the analytical
curriculums of music ensembles and you will analyse the way of these elements are
showing the role and the value of education and the everyday life of their members.

Introductory Remarks

The music ensembles have an especially important role to play in the public compulsory
education, in music education of a pupil, student, also and to the broad society. Through
the different social, educational and music areas of operation are covering different
pedagogical, social, economic, music, ethno-religion and entertaining needs not only of
the members but and all of them that are connected in general. According these needs
some music ensembles were established, some others they changed, some new they
were created and some others they were not operating right, coming against the change
with weakness.

Big and small music ensembles are operating as main part of the curriculums of music
studies in public schools, music schools, conservatories, academies and universities, as
informal ensembles in the Greek public school, as groups of interest in municipalities and
communities, as areas of music therapy in hospitals and institutions, as informal groups
of youth and adults and as amateurs and professional structures of music activity.

In modern times there is a varied music ensembles that the modern musician and music
pedagogy teacher is being called to participate and conduct. This includes many skills,
knowledge and disciplines according the person to be able to contribute effectively and
to offer valuable experiences in the participants, in the development of musicality and
critical thinking and to the enrichment and a better life.

Aims/Objectives

By the end of this unit students must be able to discuss the role of different music
ensembles in education and society, as in Cyprus as and in abroad, and they analyse the
structure elements (philosophical theory, teaching goals, learning results, repertoire,
approaches and evaluation).

Learning Outcomes
Upon completion of this week, students should be able to:
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e Count «structure elements» that are mentioning to the role and position of music
ensembles in education and society and explain their operation for the music
development of people.

e Mention the different kinds and roles of the music ensembles and make
comparisons based and your personal experiences.

e State your opinion critically, based your personal philosophical theory and
experiences as students and music educators, for the role and postion of music
ensembles in education.

Key Words
Role of Learning Repertoire | Evaluation
music results of of music of music
ensembles | music ensembles | ensembles
ensembles of different
levels

Annotated Bibliography

Basic Sources/Material

1. Feldman, E.& ContziusA. (2011). Instrumental music education: Teaching with the
musical and practical in harmony. New York: Routledge. Pg. 100-134.

In these chapters are being examined issues for goals and evaluation of different music
ensembles in education.

2. Jagow, S. (2007). Developing the complete band program. Galesville, MD:
Meredith Music. (pg. 2-15, 156-166)

In these chapters are being examined issues that are for goals of different ensembles in
education in the United States, as and with the philosophy and ways of evaluations of
music ensembles.

Supplementary Sources/Material

1. Colwell, R. J. & Hewitt, M. & Fonder, M. (2017). The teaching of instrumental music
(5™ ed). New York: Routledge. (p.. 26-40).
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In this chapter writers focus in the goals of national levels and in the development of
curriculums for music ensembles n the public education in the United States.

2. Lee, W. R. & Worthy, M. D. (2012). North American school ensembles. In the
Oxford Handbook of Music Education, Vol.1, McPherson & Welch (Eds),p.. 80-
825.

In this chapter a review is being made of the most typical ensembles that someone can
meet in schools of secondary education in the United States and Canada, also and a
short historical review of the establishment of music ensembles in the public education.

Self-Assessment Exercises/Activities

Exercise 3.1: Describe the structure and the role of music ensembles in the educational
or social area that you are working based its structure elements, as they have to be
analyse to the specific unit. Use your personal blog to publish the exercise. You have to
study and comment at least one other publishing of your classmates. Your comments
have to make give questions that have been created after reading the description of the
the different educational and social areas.

Recommended number of work hours for the student

15 hours
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TITLE:

Developing of the rhythmic accuracy in learning a musical instrument and participation
in music ensembles.

(4hWeek)

Summary

In this unit you will focus in the importance of the development of the rhythmic precision
and how much is important in the wider music development of a person and of the
musician in general.

Introductory Remarks

Rhythm plays a main role in the everyday of a person such as and the society. In our life
there is a repeating which is been organizing the action our through the time. In music
grouping of sound based the duration and the rhythm in relation with a stable pulse, it is
very important. Except ambient music, rhythm has with no doubt a leading role in music.
Especially when more than one musician are playing together, rhythm and pulse are main
elements that are leading all participants to keep the ensemble «divided». For this reason,
the skill of rhythmic accuracy and precision, as and decoding and performance of
rhythmic patterns, and especially important according the music ensembles. After the
necessary rhythmic analysis and understanding, as and the use of a system of rhythmic
syllables and the interconnection of rhythm and the movement, will be possible the further
development of musicality of every participant.

Aims/Objectives

Through the studying of the specific units students have to be able to explain the
importance of the rhythm in music and to support the neediness of the development of
rhythmic accuracy and precision according the individual learning of a musical instrument
such as and for the participation in music ensembles. Lifelong development of musicality
and the active participation with music action and creation in music ensembles has direct
with the skill of the correct and quick decoding and performance of rhythmic phrases, as
amd with the experience and expression of rhythm.
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Learning Outcomes
Upon completion of this week, students should be able to:

e Explain the importance the rhythmic perception in music development of a
person and, specifically, in the participation in music ensembles.

e Describe and analyse different theories related with the close relations of rhythm
and movement.

e Describe the most important rhythmic problems that students they can of music
and the members of music ensembles and suggest different approaches for their
solving.

e Perform, individually and together with others, a varied of rhythmical phrases,
pieces and improvisations in different bars.

Key Words
Rhytmology | Connection of Performance
rhythm and Rhvthmi (voice, body | o
movement ythmic percussion, mprovisation
syllables

percussion)

Annotated Bibliography

Basic Sources/Material
1. Table of rhythmology

The table of rhytmology, (which includes the kind of rhythm in relation with the number of
pulses in each bar) is a simple and complete table and is very clear how we must think
rhythm to understand easy the grouping of pulses and how to perform the different music
bars.

2. Feldman, E.& ContziusA. (2011). Instrumental music education: Teaching with the
musical and practical in harmony. New York: Routledge. P.. 18-46.

In this chapter there is an intense review in the importance of rhythm in the wider music
development, in relation with music and movement, also and to the importance of the
rhythmic syllables with the expression of rhythm.

3. Jagow, S. (2007). Developing the complete band program. Galesville, MD:
Meredith Music. (p.. 80-104)
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In these chapters there is an intense review in the use of rhythmic syllables and exercises
for understanding of rhythmic mistakes that usually music educators coming against in
bug music ensembles.

Supplementary Sources/Material

1. Hall, A. C. Studying rhythm.p. 6-33.

This material is especially formed for the development of the rhythmic ability. Through the
exercises with a difficulty graded is given the possibility of exercise in the use of rhythmic
syllables and autonomy and performance of double rhythmic patterns.

Self-Assessment Exercises/Activities

Exercise 4.1 Suggest creative ways and exercise for dealing rhythmic issues for specific
works for music of ensembles of your choice. Describe your proposal in 3 transparencies
and publish it in wiki which will be selected in teaching questions and will be examined
and discussed in the next Teleconference.

Recommended number of work hours for the student

20 hours
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TITLE:

Development of the tune accuracy in learning a musical instrument and participation in
music ensembles.

(5 Week)

Summary

In this unit you will focus in the importance of development of tune accuracy and how
much is important in the wider music development of a person and of a music ensemble
in general.

Introductory Remarks

The correct tune perception is a basic ability not only for singers and the choir ensembles/
groups, but for all musicians. Based on perception musician will be called to tune correct
and to succeed homogeneous sound with the wider ensemble. Someone will expect that
the each participant with music will be in tune and will not hesitate to sing in front of others.
The reality is very different. One important number of amateurs musicians and students,
do not feel comfortable to sing or are not in tune, also, at the same time, an important part
of population in our country, are not in tune. Furthermore, is being noticed that song is
being missing such as in the individual instrumental lessons also and to the rehearsals of
big music ensembles, cultivation the false perception that in the instrumentals music
education musician is being called only to learn the finger order for the notes and to play
the keyboard correct and automatically has a good sound and is in tune with the
ensemble. For this reason we listen often music ensembles in our country (ex. Municipal
bands and orchestras, amateur ensembles, student chamber music ensembles et al.) that
they did not have good tuning and homogeneous sound.

The ability someone to be in tune, such as individually in his music instrument and with
others, it is something that needs enough exercises and try. For this reason, the ability of
the tune perception and accuracy, as and harmonic understanding of the melody we play
in relation with the tune areas who belongs to, it is especially important, mainly according
the music ensembles. Through the necessary harmonic analysis and understanding, as
with the use of a system of melodic syllables and the interconnection of melody with
phrases with the tune areas, will be possible he further development of musicality of each
participant.

Aims/Objectives

Through the studying of the specific unit students have to be able to explain the
importance of the melody in music and to support the neediness of the development of
the tune perception and accuracy according the individual learning of a musical
instrument such as and for the participation in music ensembles. Lifelong development of
musicality and the active involvement with music action and creation in music ensembles
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has close relation with the ability of understanding of the activity of the melody in a tune
and harmonic area.

Learning Outcomes
Upon completion of this week, students should be able to:

e Describe and analyse the different opinions of famous music educators in relation
with the importance of singing and working the intonation skill.

e Describe the most important tune problems music students come close to and the
members of music ensembles and suggest different approaches for there solving.

e Perform alone and with others, a varied of melodies (without words) and
improvisations in different tonalities and modalities.

Key Words

The note C | Group Solfez | Melodic Performance | Hand
words by ear shapes

Annotated Bibliography

Basic Sources/Material

1. Feldman, E.& ContziusA. (2011). Instrumental music education: Teaching with the
musical and practical in harmony. New York: Routledge. p. 47-52.

The text is about the importance of tune understanding through the teaching «melodic
words» without words and suggests activities for the connection of song in the rehearsal
of music ensembles and the learning of a varied repertoire with melodies in different
tonalities and modalities.

2. Jagow, S. (2007). Developing the complete band program. Galesville, MD:
Meredith Music. (p.. 34-45)

In these chapters there is a reference of how much important is a musician to have a
sound template in his mind which will try to imitate, no at the same time are given a varied
suggestions for how a musician to earn a beautiful and special sound through his
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instrument. Especially important is the explanation on how the production of a goud sound
individually and from the ensemble is connected immediately with mind and body.

Supplementary Sources/Material
1. Froseth, J. (1994). Performance based ear-training. Chicago: GIA.

Self-Assessment Exercises/Activities

Exercise 5.1

Suggest creative ways for dealing and exercise of intonation issues in specific works for
ensembles of ensembles of your choice. Describe your proposal in 3 transparencies and
publish it in wiki which will be selected in teaching questions and will be examined and
discussed in the next Teleconference.

Recommended number of work hours for the student

20 hours
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TITLE:
Rehearsal construction, tuning and homogeneous sound.
(6™ Week)

Summary

In this unit you will investigate basic principles for operating a rehearsal of a big music
ensemble, starting with exercises for intonation and blending and continuing with ways
that we will focus as in details in a music work, without at the same time, every group of
the ensemble is having problems.

Introductory Remarks

The operation of a good rehearsal with a big music ensemble in having the issue that
there are such a different music levels and demanding as such the members of the
ensemble. This is a family of pupils, but mainly of amateurs ensembles (ex. municipal
orchestras and bands), as in these the participation is open in every person that is
interested with basic knowledge of performing n instrument (from elementary pupils until
adults and pensioners). Speaking from pedagogical view, every pupil that is interested to
participate in music ensembles of school has to have the possibility to make and
experience this experience.

Is very important of how a music educator will manage the different levels and needs of
the ensemble, according a member to offer the same but to earn from the participation
from the ensemble. Through the approach “macro-micro-macro” is given the possibility in
educator to focus in details in the work without at the same time to be ignored every other
group of instruments for a long time. Furthermore, is important to participate as much as
more, through the appropriate questions and approaches, all members of the ensembile,
even if there is rehearsal micro with a specific group.

The planning of rehearsal’s construction will necessarily have to include exercises for
exercising and managing the available time in these issues, in order of importance: a)
Notes and rhythmical issues, b) dynamics and articulation, c) voice balance,
homogeneous sound and tune accuracy (intonation) and d) musicality and expressive
performance. Furthermore, in a student amateur ensembles, rehearsal additionally will
have to include exercises of sight reading for first time (prima vista), with the purpose to
perform in a good level with the correct notes and values.

According to the tune precision and the ability for correct intonation, is important a part of
the rehearsal to be dedicated with exercises of intonation with drones in different notes/
tune levels. Through these exercises the members of the ensemble will have to
understand the important aspects that they influence the individual and group tuning is
the support of blow, the timber and the intensity.
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Aims/Objectives

After the studying of this unit students will have to be able to describe the structure of an
effective rehearsal and to support the neediness of a correct preparation, the exercises
of the first sight reading and tuning of the ensemble. Additionally will have to be able to
plan of activities in rehearsal who involve all the participants and to develop the critical
thinking of the members.

Learning Outcomes
Upon completion of this week, students should be able to:

e Explain the basic structure of an effective rehearsal of a music ensembile.
e Suggest a varied of music activities who focus in the first sight reading of a score,
preparation, homogeneous and tuning of the ensemble.

e Plan music activities that involve all the members of the ensemble and develop
their critical thinking.

Key Words
Approach Pyramid of the Differentiated | Tuning exercises
macro-micro- priorities of a teaching with drones
macro” rehearsal

Annotated Bibliography

Basic Sources/Material

1. Feldman, E.& ContziusA. (2011). Instrumental music education: Teaching with the
musical and practical in harmony. New York: Routledge. p. 184-236.

In these 2 chapters a reference has been made in basic techniques of rehearsal,
communication with the members of the ensemble, planning of the structure of the
rehearsal, setting priorities, differentiated teaching, also and in basic principles of tuning.

2. Stone, M. (1999). Steps to good intonation in middle school ensembles. The
instrumentalist, 54(5), 52-73.
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In the essay is being made a reference of specific proposals for the improving of the
tuning of a student music ensemble.

3. Montgomery, D. W. (2019). Five strategies for more effective rehearsals. The
instrumentalist, 73(9), 22-24.

In the essay are suggested five strategies for more effective rehearsal of ensemble.

4. Engstrom, D. (2015). Common-sense rehearsal techniques. The instrumentalist,
69(7), 22-45.

The essay focuses in usual issues that musicians/ conductors coming against to and
suggests ways of dealing.

Supplementary Sources/Material

1. Whaley, J. E. (2005). The music director's cookbook: Creative Recipes for a
successful program. Galesville, MD: Meredith Music.

This book includes a varied of activities and approaches from 57 selected university
teachers and conductors, who they focus in all of the issues for the structure of a rehearsal
and the tuning of an ensemble.

2. Jagow, S. (2007). Developing the complete band program. Galesville, MD:
Meredith Music. (p. 46-79, 167-189).

These chapters focus on the issues of voice balance of the ensembles and homogeneous
sound, in aspects that influence the individual and grouping tuning, in exercises and
preparation of the ensemble, also and in the structure who have to have a rehearsal of a
music ensemble.

Self-Assessment Exercises/Activities
Exercise 6.1Watch the following videos

https://www.youtube.com/watch?v=nvg9iWIXDUU&list=RDnvg9iWIXDUU&index=1
https://www.youtube.com/watch?v=t97{5fLWI8s
https://www.youtube.com/watch?v=WB1INDCWYW4

and, based on the studying of the material of the week, comment critically the approaches
of the educators in the Discussion Forum of the week. Which of them you can easy to
form your own music ensemble?

Note: This week students have to give their 15t big assignment which will be evaluated
with 20% of the overall grade.
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Assignment: Description and critical analysis of lesson planning for rehearsal of a music
ensemble of your own choice. (Philosophy, repertoire, rehearsal structure, et al.).

Guidelines for the this assignment will be given in a special document in students which
will be published in the platform.

Recommended number of work hours for the student

20 hours
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TITLE:
Conductor’s role of the music ensembles in 215t century.
(7t"Week)

Summary

In the unit you will examine the important role of the music educator who is responsible
for music ensembles of the 215t century. You will examine critically the demanding
education that have to have to be effective in his work and to keep musically the members
of the ensemble and to lead them in the lifelong activity with music creation and action.

Introductory Remarks

Conductor of music ensembles has the double role of the musician and teacher of music
pedagogy. Through this work is being called not only to keep musically the members of
the ensemble and to help them to develop there strength in music, but and to lead with
effectiveness of a big group of people with a varied of interests, experiences, music skills
and social skills, ages and cultural identities, having the similar roles of the teacher,
mentor, friend, manager, leader and often a psychologist. To be able to manage, in this
difficult and important role will have to have very good education as a musician and
conductor, with necessary rich experience participation, firstly of conducting, later, of
music ensembles, also and with strong knowledge of psychology and general education.
Furthermore, will have to know to teach basic techniques of performances in different
music instruments, also and the repertoire of music ensembles that is being called to
conduct.

Aims/Objectives

By the end of this unit students will have to be able to examine critically and to support
the important role of the teacher of music pedagogy/ conductor of music ensembles in
the contemporary educational and social reality and to explain the reasons that the
characteristics of his profile and identity of the teacher of music pedagogy influence the
music and complete development of the members of the ensemble.

Learning Outcomes
Upon completion of this week, students should be able to:

e Explain and support the roles that the teacher of music pedagogy/ conductor is
being called to manage in the contemporary and social reality.

e You create the profile of an effective teacher of music pedagogy/ conductor
analyzing the knowledge, skills, disciplines, attitudes, approaches and beliefs.
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Key Words

Conductor | Music Mentor Colleague New
pedagogy Guide philosophical
orientation approach

Annotated Bibliography
Basic Sources/Material

1. Morrison, S. J.& Demorest, S. M. (2012). Once from the top: Reframing the role of
the conductor in ensemble teaching. In the Oxford Handbook of Music Education,
Vol.1, McPherson & Welsch (Eds), 826-843.

In this chapter writers are describing the role of the contemporary conductor of music
ensembles, and they focus mainly in the role of the educational area (ex. in schools and
universities). Through from the historical review of the specific role they suggest
contemporary practices for more active involvement for the members of in the precision
of learning.

2. Allsup, R. A. (2003). Mutual learning and democratic action in instrumental music
education. Journal of Research in Music Education, 51, p. 24-37.

This essay suggests a change in the role of music pedagogy teacher/ conductor of music
ensembles in education, from only master to a group of weak pupils to a colleague,
mentor and guide who is supporting pupils from a critical treatment and a democratic
action.

Supplementary Sources/Material

1. Feldman, E.& ContziusA. (2011). Instrumental music education: Teaching with the
musical and practical in harmony. New York: Routledge. p.158-171.

In this chapter writers are suggesting practical ways for the conductor to prepare through
the appropriate and deep studying of the score of the ensemble.

Self-Assessment Exercises/Activities

Exercise 7.1

Having in mind your experiences from the students’ and municipal music ensembles, and
based on the material of this unit, to describe with critical view the role of conductors/
music pedagogy teachers that you had and how much this role helped in the development
of an independent music perception from the members of the ensemble.
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The assignment will be evaluated with 2%
Recommended number of work hours for the student

Approximately 15 hours
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TITLE:
Repertoire covers versions and improvisation for music ensembles.
(8t""Week)

Summary

In this unit you will come closer to different documents for educational of deferent levels
repertoire for a varied of music ensembles, you will create criteria of choosing of repertoire
and you will examine basic principles of and covering and composition of these
ensembles. At the same time, you will examine critically a varied of repertoire for different
music ensembles and you will evaluate again the importance of the role of the musician
that creates covers in music education of pupils and amateurs musicians. Furthermore,
you will go deeper in basic principles of the use of improvisation in big music ensembles.

Introductory Remarks

Further goal of the existence of music ensembles is offer to their members, independently
from their age and their level, rich musically and socially experiences which to are relevant
the needs of people of the contemporary society and to contribute to an effective precision
in the society, in their personal development of them and to the lifelong activity with music.

For music ensembles the repertoire is actually the teaching material from which the
participants will be trained musically and will develop their perception, their skills and
disciplines regarding. One such an approach have done, known with the term
«Comprehensive Musicianship Through Performance, CMTP». Besides the availability of
a graded repertoire for small ensembles, (chamber music ensembles) and big (bands,
orchestras and choirs) music ensembles, this unfortunately does not include works of
Greek and Cypriot composers, not even covers for informal ensembles which may
someone will meet in a Cypriot school (ex. with recorders, guitars, bouzouki, violin, piano
et al.). Furthermore, the available works for big ensembles are few and usually include
covers of the conductor of the specific period, based on the level of your own ensemble,
with a result to not be functional for the similar ensembles. for other ensembles. Based
on the upper realities, the ability of a music pedagogy teacher to cover work which will
stand on time and attract and other similar, but and different ensembles, is important.

According to improvisation, it is a basic element of the contemporary analytical
programmes in many countries. Even the connection of improvisation in big ensembles
(ex. choirs, orchestras, bands) it is not usual, to be used more and more, in a free asin a
guided form.

Aims/Objectives

After the end of this chapter students will be able to mention in basic criteria of graded,
and choice of repertoire for music ensembles, as also important names of composers and
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musicians that they composed covers for music ensembles. Additionally, to examine
critically the historical development of the approach CMTP and to count the basic
principles. Finally, is being expected that will be able to make successful covers of pieces
for different ensembles, also to connect the improvisation.

Learning Outcomes
Upon completion of this week, students should be able to:

e Mention an analyze basic criteria of graded and choice of repertoire for music
ensembles.

e Musicians that they composed covers and they had a main interest to a
pedagogical repertoire for ensembles of your interest.

e Compose covers for different music ensembles and instruments which they are
being used by schools and conservatories.

e Cover pieces for different music ensembles and instruments that are being using
in schools and conservatories.

e Describe ways of a successful connection of improvisation in music ensembles.

Key Words
Music Criteria of «Complete Covers and Improvisations
valuable choice of a musicality orchestrations | in music
repertoire | repertoire through the ensembles

performance»

Annotated Bibliography
Basic Sources/Material

1. Feldman, E.& ContziusA. (2011). Instrumental music education: Teaching with the
musical and practical in harmony. New York: Routledge. p. 53-58& 135-156.

In these units are being examined the criteria of evaluation of repertoire for ensembles,
they were given helpful guides of studying repertoire for students, are being suggested
different criteria for choice of repertoire for performances of the ensemble and are given
ideas how to form a repertoire in the needs of the ensemble. Furthermore, are being given
different ideas for a connection of improvisation during the time of rehearsal of a music
ensemble.

2. Jagow, S. (2007). Developing the complete band program. Galesville, MD:
Meredith Music. (p. 191-202 & 208-215)
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In these chapters are being examined the criteria of evaluation of repertoire for
ensembles, are suggested lists of educational appropriate and graded repertoire for
typical music ensembles and are being suggested different criteria choice of repertoire
for performances of the ensemble.

3. Stykos, R. (1994). Arranging for elementary or middle-level band. Music Educators
Journal, 80(4), p.. 40-45.

In the chapter are suggested valuable techniques for covering of works of a middle level
of difficulty for a music ensemble, also and the composition of introduction and interludes
in a music ensemble.

4. Park, L. (2019). Inside Out: Integrating Creative Practices in the Orchestra
Classroom. Music Educators Journal, 105(3), 54-59.

In this essay are suggested two practices for connection of the improvisation in wind
orchestra. These practices are a) the improvisation with a drone and b) circle stringing.

Self-Assessment Exercises/Activities

Exercise 8.1To create a song that you will be given for an ensemble that is been included
from a violin, clarinet, alto saxophone, trumpet, contrabass, guitar, drums and different
percussion of your choice, and state for which ages and for which areas (school,
conservatory, amateur group et al.), Publish your assignment in your personal Blog an
comment at least one other assignment your classmates.

The assignment will be evaluated with 2%

Recommended number of work hours for the student

Approximately 15 hours
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TITLE:
Traditional music groups and world music.
(9t Week)

Summary

In this unit you will focus in the operation, neediness and challenges which are coming
from the composition and operation of the music ensembles of traditional music and world
music.

Introductory Remarks

The inclusion and the connection of the traditional/ indigenous music and of world music
in education is a reality, even the differences in how and with which criteria is happening.
The music pedagogy teacher in schools and conservatories today and tomorrow have to
be able not only to know the epistemological stage a varied repertoire of traditional music
which is relevant for the different stages which is being called to teach, but and to be able
to, not only to perform, but to be operate well as conductor and as a leader of the different
world music ensembles. This is happening even more important when the area of action
is not in an academic institution (school, conservatory, university) but in the areas of the
community or of other independent organizations; as and when he works with students
and with person with immigrate biography.

For the music pedagogy teacher is important to understand, even the not clear
understanding in the terms, the typical interpretation of terms as traditional/ indigenous
music, that means the music that states the identity of the specific geographical region
(ex.. Indian music, Epirus music,) and world music, term that is being used for music that
it consists mixture of different kinds (ex. Jazz, ethic et. al.). Based on these terms, the
methodologies and the approach that is following in music pedagogy for every kind of
music is, absolutely, different (Burke & Evans). For example, for traditional music the
approach focuses on the cultural update, research of the field, communication, watching
lessons of performance of traditional music instruments and literature research. From the
other side, for world music the approach is on research, material selection, listening of
music and development of a special music language.

Finally, the same important is the critical opinion of the music pedagogy teacher in the
issue of authenticity, or as much as possible the better training and going deeper in a
second music culture and style (bimusicality) and the possibility of learning music by ear.

Aims/Objectives

By the end of the specific chapter, students must be able to develop and evaluate critically
key issues that are been called to manage teachers of music pedagogy, that are
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managing ensembles of traditional music and world music ensembles, as to an academic
field and to the community. Furthermore, to be able to effective manage and guide such
ensembles with their students and the members of the community.

Learning Outcomes
Upon completion of this week, students should be able to:

e Support the neediness of the inclusion of traditional music and world music in the
analytical curriculum of studies and suggest operating ways for the training of
students and of teachers of music pedagogy.

e Perform and analyse the terms of traditional music and world music.

e State critically against the meaning of authenticity of music.

Key Words
Inter- World music | Traditional | Authenticity | Cooperation | Learning
musicality | ensembles music with the music by

ensembles community | ear

Annotated Bibliography
Basic Sources/Material

1. Burke, R. & Evans, S. (2012). Pathways to learning and teaching indigenous and
world music ensembles. In the Oxford Handbook of Music Education, Vol.1,
McPherson & Welch (Eds), 890-906.

The chapter examines the procedures and challenges that are about operation of
ensembles of traditional and world music in a university level. At the same time, through
the discussion of lesson planning of ensembles are being suggested teaching principles
and pedagogy methods for dealing of challenges.

2. Rasmussen, A. (2004). Bilateral negotiations in bimusicality: Insiders, outsiders
and the “real version” in Middle Eastern music performance. In Performing
ethnomusicology: Teaching and representation in world music ensembles, Ted
Solis (Ed.), 215-228.
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This chapter focuses in the issues of authenticity, inter-musicality, accessibility, and the
use in the composition of music ensembles from the Middle East in academic institutions
in the United States.

Supplementary Sources/Material

1. Bieber, A. (1999). Arranging world music for instrumentalists. Music Educators
Journal, 85(5), p.. 17-24.

The essay focuses on the principles that have to have covers of traditional music and
west European music ensembles, as and the criteria of choice of learning an appropriate
repertoire for covering.

2. Solis, T. (2004). Teaching what cannot be taught: An optimistic overview. In
Performing ethnomusicology: Teaching and representation in world music
ensembles, Ted Solis (Ed.), 1-19.

In this Introductory chapter, the editor focuses of the dilemmas that teachers of world
music ensembles are finding in the higher education, the tension that exists in students
between of «knowing» and «learning» and for the music pedagogy goals and
compromisers that have to be made in the world music ensembles.

Self-Assessment Exercises/Activities

Exercise 9.1:

In the next performance of the music ensembles that you are conducting, you must
include 2 more works of world music which are mentioning to piece and connection of
countries. Mention the criteria that you have chosen the specific repertoire and which
music, social and pedagogical goals covers. Upload your assignment in your personal
blog and comment at least one other similar assignment of your classmates.

Recommended number of work hours for the student

Approximately 20 hours
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TITLE:
Pop music ensembles
(10t Week)

Summary

In this unit you will focus on the necessity, function and challenges that have to do with
the establishment and operation of popular music ensembles.

Introductory Remarks

The inclusion and connection of the pop music in the public music education includes
now a special reality. This is the music of nowadays which young people are listening and
are being attracted t, ad is forming in a big amount the music identities, especially through
the use of mobile phones and of internet. Music pedagogy teacher to ignore the reality
does not help to the try for bigger and valuable involve of the young people in the music
action and creation.

Despite the fact that pop music is not a part of the analytical curriculums in the higher
education, it is an important part of the analytical curriculums in the elementary and
secondary education. Especially according the music ensembles of our country (ex..
Choirs, bands, small ensembles), the use and role of pop music is very important as it is
the base of ethno-religious events in schools.

Music pedagogy teacher in schools and conservatories of today and tomorrow will have
to be able not only to know in epistemological level a varied of repertoire of pop, folk and
art Greek music which is appropriate for the different levels which is called to teach, but
and to be able to operate well as conductor and leader of different music ensembles of
world music. This is happening even more important when his area of action is only in
secondary education but in the areas of community or other independent organizations.

Finally, the same important is the more better training and deep learning in a second
music culture and style (inter-musicality) and the possibility of learning music by ear.

Aims/Objectives

By the end of the specific chapter, students must be able to develop and evaluate critically
key issues that are called to manage the teachers of music pedagogy, that are leading
ensembles of pop music, as in school as in the community. Furthermore, to be able to
lead and guide effective such ensembles with their students and the members of the
community.
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Learning Outcomes
Upon completion of this week, students should be able to:

e Support the neediness of inclusion of pop music in the analytical curriculums of
studies and suggest operating ways for training of the pupils and of the teachers
of music pedagogy.

e State basic principles for an effective use of pop music in the analytical curriculums
of music ensembles.

¢ Mention the characteristics of teaching and learning of poem and pop music in
music ensembles.

Key Words
Inter- Pop Greek folk Learning Non-formal
musicality and art music by procedures
Music music ear of learning
music
ensembles

Annotated Bibliography

Basic Sources/Material

1. Springer, G. (2016). Teaching popular music: Investigating music educators’
perceptions and preparation. International Journal of Music Education, 34(4),
p.403-415.

The essay is describing the opinions of the American music pedagogy teachers according
the use of pop music in their lesson, also and their own readiness for this use.

2. Byo, J. (2018). “Modern band” as music: A case study. International Journal of
Music Education, 36(2), p.. 259-269.

The essay is describing the authentic and important experiences of pupils with the
involvement with the rock music in school of secondary education in the United States, of
one experience that states the connection between science and unofficial learning and
teacher-centre and pupil-centre pedagogical approach.

3. Rodriguez, C.X. (2012). Popular music ensembles. In the Oxford Handbook of
Music Education, Vol.1, McPherson &Welsch (Eds), 878-989.
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The essay clarifies and describes the basic principles that are covering teaching and
learning of pop music ensembles in the public music education.

Supplementary Sources/Material

1. Mamalaxapiou- Xpiotopopou, M. (2015). AnuokpaTiKOTNTA OTN HOUCIKN
MAONoN: MeAETN TTEPITITWONG TNG EVOWPATWONG ATUTTWY BIABIKACIWY JOUCIKNAG
MaBnong o€ OXOAIKN)  TAg¢n  OnuOTIKOU  OXOAciou otnv  KuTtrpo.
Mouaoikotraidaywyikd, 15, 23-42.

The essay is being presented the integration non-formal procedures of learning music in
a school of elementary education in Cyprus and are being described pupil’s experiences,
also and skills, attitudes, knowledge they developed.

2. Vasil, M. (2019). Integrating popular music and informal music learning
practices: A multiple case study of secondary school music teachers enacting
change in music education. International Journal of Music Education, 37(2), p..
298-310.

The essay is being presented the inclusion of pop music and the integration of informal
procedures of learning music in a school of secondary education in the United States and
is being described the procedure of four music pedagogy teachers for promoting of
change in their lesson. The thematically analysis showed eight characteristics of a
successful change from the teachers’ side.

Self-Assessment Exercises/Activities

Exercise 10.1 On the next performance of the music ensemble that you are conducting
you are called to include 2-3 pieces of popular music which refer to one’s love for his/her
country. Mention the criteria which you chose the specific repertoire and upload your
opinions on the discussion forum for the specific exercise.

Recommended number of work hours for the student

Approximately 20 hours
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TITLE:
Music ensembles in society and community.
(11t"Week)

Summary

In this unit you will study some ways that the music ensembles are a part of the society.
The connection and operation of music ensembles with a varied of ways and groups of
the society has a positive affection in the wider recognition from people.

Introductory Remarks

The contemporary approach in the field of music pedagogy does not covers any of the
school area but connects with a varied approaches such as in different educational areas
of informal learning (ex. conservatories, music schools), as and to the broad social areas
of informal learning (ex. Municipal ensembles, nongovernmental organizations, informal
groups, orchestras et al.) which music and learning and presentation to play a very
important role. Furthermore, in our country, because of the limited new music pedagogy
teachers in public education, which chances of part time or full time professional
involvement in other organizations (ex. Municipalities, informal groups, nursing homes,
hospitals, clubs, prisons et al.) and they consist an important aspect for young people.

Inevitably every music pedagogy activity of these kinds of areas it consists a different role
and demands different approach and training from the usual that exists in formal higher
education. It is necessary the wider philosophical and thematic theory of the field with
emphasis in the development wider social skills of the participants, collaboration,
understanding of each other, critical understanding, social justice and democracy,
through the practical music involvement with the group. In this area the music pedagogy
teacher will have to be able to operate firstly as a leader, guide, entertainer and social
worker and less as a educator and conductor.

Aims/Objectives

After the end of this unit students will have to be able to support the importance and the
role of music ensembles in the society as, examining critically their historical evolution in
relation with the wider social, economic and political situations. Additionally will have to
be able to planning effective actions of the ensembles with the purpose the wider active
involvement and socialization of all the participants.
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Learning Outcomes
Upon completion of this week, students should be able to:

e Examine critically the historical evolution of music ensembles in the areas of the
community music education, in relation with the wider social, economic and
political aspects.

e State the value of music ensembles to the most effective operation of the society.

e Planning and suggest a varied of music pedagogy activities of music ensembles
of your community.

Key Words
Community | Community Music in the | Socialization
music music society and music
ensembles | €ducation

Annotated Bibliography

Basic Sources/Material

1. Coffman, D. D. & Higgins, L. (2012). Community music ensembles. In the Oxford
Handbook of Music Education, Vol.1, McPherson & Welsh (Eds), 844-959.

In this essay writers are offering the theoretical area for the term community music
ensembles and provide their context of operation for different kind of community
ensembles from around the world.

2. Kartomi, M. (2012). Youth orchestras. In the Oxford Handbook of Music Education,
Vol.1, McPherson & Welsch (Eds), 844-959.

In this essay is being explained the term «youth orchestras» and are mentioning the

principles and the pedagogical value based on the studying of the case of the program of
the Youth Australian orchestras.
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Supplementary Sources/Material

1. Goodridge, A. (2016). Lifelong mentoring in an adult chamber ensemble.
International Journal of Community Music, 9(3), p 243-256.

In this essay are being examined the reasons which the adults amateurs musicians
continue or not to involve actively with the music action. Through the studying of a case
of a trio of adults in chamber music, there are suggestions for good practises in the public
music education.

2. Dionyssiou, Z. (2011). Music-learning and the formation of local identity through
the Philharmonic Society Wind Bands of Corfu. In Learning, teaching and music
identity: Voice across cultures, Green L. (Ed.).142-155.

In this unit there is a reference in the operation of philharmonic in Corfu and are being
examined issues of music teaching and learning in these ensembles.

Self-Assessment Exercises/Activities

Exercise 11.1 Which are the practices, ideas and approaches that could music educators
can connect in the public and the community music and the community music ensembles.
Upload your thoughts in your personal blog.

The assignment will be evaluated with 2%

Recommended number of work hours for the student

Approximately 20 hours
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TITLE:

Management of music ensembles.
(12t"Week)

Summary

In this unit you will study ways of an effective management and operation of music
ensembles and you will examine issues that may at first will seems like there not important
as there are not musical, artistic and pedagogical nature, but are important for the stable
and successful row of the ensemble.

Introductory Remarks

The participation in a small or big music ensemble demands enough time and try from all
of the participants. In the most of cases the person that is responsible of the ensemble is
the conductor, music educator. The bigger the music ensemble it is, but, such more
difficult is the operation and the smooth operation of the person, for this reason in the
group exists usually librarian, carer, conductor's assistant and teachers of music
instruments, also and usually one official board from selected member or from student’s
parents.

The issues that are important in the good and successful row of the ensemble have todo
with the staying of some of the members and the attraction of young people, th important
procedures of listening and evaluation young and old members (usually in the start of the
new academic year for the level of stages.

Some more specific issues which are being examined is the choice of instruments for
new members, procedures of listening and interview, choice of relevant method (method
book) and repertoire for the whole ensemble, also and the aspects that are include the
performances and concerts of the ensemble like the choice of repertoire for concerts,
presentation and publishing of programme notes, planning and buying of instruments,
personal attachment with the audience and continuing education of the audience.

Aims/Objectives

After the studying of this unit students will have to be able to support practical for the best
and complete management of the music ensemble. Additionally will have to be able to
planning successful performances with goal the complete performance of the ensemble
and the best and deeper enjoyment of the music experience.
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Learning Outcomes

Upon completion of this week, students should be able to:

e State practices for better and complete management of the music ensemble.
e Plan successful performances with goal the complete performance of the
ensemble and the best and deeper enjoyment of the music experience.

Key Words
Attraction Retention of Concert Planning Personal
of new the members | program and buying  relationships
recruitment | of the music | notes instruments | With o
members
ensemble and the
community

Annotated Bibliography
Basic Sources/Material

1. Feldman, E.& Contzius, A. (2011). Instrumental music education: Teaching with
the musical and practical in harmony. New York: Routledge. p. 265-313 & 337-
347.

In these unit are being examined issues that attract the new members of the music
ensembles (recruiting), ways of retention of the old members, also and practical and
operating ways to start a new music ensemble. Some more specific issues which are
being examined is the choice of instruments for new members, procedures of listening
and interview, choice of relevant method (method book) and repertoire for the whole
ensemble, also and the aspects that are include the performances and concerts of the
ensemble like the choice of repertoire for concerts, presentation and publishing of
programme notes, planning and buying of instruments, personal attachment with the
audience and continuing education of the audience.

2. Jagow, S. (2007). Developing the complete band program. Galesville, MD:
Meredith Music. (p.203-247)

In these unit are being examined issues that attract the new members of the music
ensembles (recruiting), ways of retention of the old members, appropriate circumstances,
procedures of listening and interview, choice of relevant method (method book) and
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personal relations, repertoire, also and aspects that are include the performances and
concerts of the ensemble like the choice of repertoire for concerts, performance.

Supplementary Sources/Material

Self-Assessment Exercises/Activities

You have been invited to present a concert of 30 minutes of your music ensemble for
one big company mention the repertoire which you will present and the one of the
program and to present the published program for the audience, to include short and
detailed information for each work. Support each of your choice based the material that
you had for this unit. Upload your assignment in your personal blog and read the similar
assignment of your classmates and to be able to discuss them.

The assignment will be evaluated 2%.

Note: This week students will have to give the 2" big assignment / project (individual)
that will be evaluated with 20% of the overall grade.

Exercise (1) Plan of action for 2 three-hour rehearsals with the music ensemble that you
are conducting which includes the choice of a relevant repertoire (2 works) an exercise
se of your choice, studying the sore and the analytical planning for the rehearsals,
exercises and preparation, structure of the rehearsal and preparation of one page
programme notes, video recording of twenty minutes of a part of a rehearsal and its self
evaluation based on the criteria that you will be given.

Recommended number of work hours for the student

Approximately 20 hours
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TITLE:
Evaluation of music ensembles
(13t Week)

Summary

In this unit you will focus in the need of evaluation, self evaluation from the side of pupils
and grading the lesson of music and the music ensembles specifically and you will
examine the varied elements of evaluation for big music ensembles.

Introductory Remarks

The special nature of the lesson of music, which includes as and theoretical and historical
knowledge and information, but and listening and practical activities and skills, makes the
procedure of evaluation enough difficult and with many sides, because, clearly, will have
to focus in these the different aspects of lesson. The evaluation consists basic element
of the procedure of learning. The goals of it are to offer good information to students and
educators in relation with their effectiveness in teaching/ learning, with a further goal a
better complete procedure of learning. The relevant evaluation will have to be authentic,
believable and with many sides according to relevant to the differ ways of learning of
pupils/participants, also and continuing and formative according to give all the time
feedback and to offer the possibility for quick change. Inevitably in academic areas of
operation of the music ensembles the evaluation will have to be summative.

One problematic issue of evaluation of music ensembles is that usually is happening for
all the members in general for all the members of the ensemble, with a result this to create
feelings of injustice and levelling. Will have to, at the same time with the evaluation of the
whole ensemble in real procedures of concerts and non official performances, to be and
continuing and unofficial evaluation during the rehearsal of the ensemble. The summative
evaluation can be done not only through from a written examining essay that consists
epistemological and music information from the works that are being examines in the
rehearsal, but and through the final concerts, competitions and unofficial performances,
solo and performances in small groups during the 3 month/academic year, recordings
and video recordings of solo performances which are sending to the conductor/educator,
performances through special planning programs like SmartMusic, also and the use of
rubrics.

Aims/Objectives

Through the specific unit students will have to be able to support the need of a faithful,
multifaceted, structured and summative evaluation in music ensembles, with a further
goal the wider development of musicality of the participants and the general involvement
and participation as in the ensemble as in music in general. Furthermore, will have to be
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able to choose a varied of ways of authenticity that are relevant to the different learning
types of the members of the ensemble.

Learning Outcomes

Upon completion of this week, students should be able to:

e Support the need of evaluation as a basic part of the operation of music
ensembles.

e You choose a varied and authentic measures and ways of evaluation of the
members and of the ensemble in general.

Key Words

Evaluation | Self Grading Multifaceted | Criteria of
evaluation evaluation evaluation

Annotated Bibliography

Basic Sources/Material

1. MENC. (1994). Guidelines for performances of school music groups: Expectations
and limitations. Reston, Virginia: MENC.

In this book are being given guidelines and suggestions for evaluation of a varied of music
ensembles that operating in schools f elementary and secondary education in the United
States (choirs, orchestras, bands, jazz ensembles, also and class music ensemble).

2. Feldman, E.& Contzius, A. (2011). Instrumental music education: Teaching with
the musical and practical in harmony. New York: Routledge. p. 100-133.

In this chapter are being examined the national level of music and is being analysed the
need of evaluation and grading in music, but, at the same time, are being suggested a
varied of measures of evaluation of the members of a big music ensemble.

3. Crochet, L. S. & Green, S. (2012). Examining progress across time with practical
assessments in ensemble settings. Music Educators Journal, 98(3), 49-54.
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In the chapter are being suggested authentic ways of evaluation of the individual
improvement of the members of one music ensemble, focusing in many learning goals of
music.

Self-Assessment Exercises/Activities

Exercise 13.1

Prepare and upload in your personal blog material your own of the members of the
ensemble that your conducting.

Recommended number of work hours for the student

Approximately 15 hours
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FINAL TELECONFERENCE/GROUP CONSULTATION MEETING

During this final teleconference, students are informed about the format of the final exam
(e.g. multiple-choice questions, short or long answers, development, case studies, etc.)
and if the exam will be open-book or not.
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TITLE:
FINAL EXAM

(14t week)

Recommended number of work hours for the student

Approximately 50 hours.
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INDICATIVEANSWERS FOR SELF-ASSESSMENT EXERCISES

Title: Historical evolution of music ensembles in education and society.
(15'Week)

Exercise 1.1Study to upper material that you will be given and write your own opinion for
the role and operation of music ensembles in your country. Upload your views in the
discussion forum that was created for the needs of this exercise.

For the answer of this exercise this asks the following topics:

e What kind of pupil, amateur and professional music ensembles are operating in
your country, such as in the public and private compulsory education, such as in
the private music education and to the wider society? Which differences are valid
with other countries and why?

e Which music ensembles are more popular and why?

e What is their relation with education, religion, economy, the market work, politics?

e Whatkind of support exists for the composition and operation of the different music
ensembles??

e Which the social-economical characteristics of the members that they participate
the music ensembles?

Title: Analytical curriculums of music ensembles.
(3" Week)

Exercise 3.1Describe the structure and the role of music ensembles in the educational
or social area which you work based the most important structured elements, as they
have to be analyse the specific unit. Use your personal blog to upload the assignment.
You have to study and comment at least one more uploading of your classmates. Your
comments have to be questions that are coming through the studying of descriptions in
the different educational and social areas.

For the answer of this assignment you have to ask the following issues:

e Which is the main role of existence and operation of the specific ensemble? What
social music educating and artistic needs is covering? Is there a specific plan of
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studies and who is responsible for this? Who supports economically and
institutionally?

e Which are the music and educational goals of operations of the ensemble and who
decides these goals?

e What repertoire is presenting the specific ensemble, how is being slected, how
many rehearsals are happening during the week how the ensemble isoperating,
which are the social-economical characteristics of the members and where is being
presenting.

e What position has in the repertoire the contemporary music, different countries and
composers, world music and the orders of works of composers?

e How are being selected their members, what music knowledge and skills they
have, what is there salary, for which reasons are participate, and for which reasons
they participate to the ensemble?

Title: Developing of the rhythmic accuracy in learning a musical instrument and
participation in music ensembles.

(4hWeek)

Exercise 4.1Suggest creative ways for dealing and exercise rhythmic issues for specific
works for music ensembles of your choice. Describe your proposal in 3 transparencies
and publish it in wiki which will be selected in teaching questions and will be examined
and discussed in the next Teleconference.

Think with which way you are using in the rehearsals of the ensemble that you are
conducting/ participate for the development of the rhythmic accuracy. How do they are
solving the rhythmic issues that are happening? Which music educational techniques you
are following/ are being followed? How do you experience the rhythm from the members
of the ensemble? Which are the rhythmic syllables that are being using and why?

Title: Development of the tune accuracy in learning a musical instrument and
participation in music ensembles.

(5t"Week)

Exercise 5.1 Suggest creative ways for dealing and exercise of tune issues in specific
works for specific works of ensembles of your choice. Describe your proposal in 3
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transparencies and publish it in wiki which will be selected in teaching questions and will
be examined and discussed in the next Teleconference.

Think with which way in the rehearsals of the ensemble that you are conducting/
participating the development of the tune accuracy. How the tune issues do they
appear? Which music educational techniques you are following/ are being followed?
How does the sense of tune centre is develop and how the members of the ensemble
are being helping to experience melody? Which is the position of Solfez and singing by
the time of rehearsal?

Title: Repertoire covers versions and improvisation for music ensembles.
(8t"Week)

Exercise 8.1 To create a song that you will be given for an ensemble that is been
included from a violin, clarinet, alto saxophone, trumpet, contrabass, guitar, drums and
different percussion of your choice, and state for which ages and for which areas

( school, conservatory, amateur group et al.), Publish your assignment in your personal
Blog an comment at least one other assignment your classmates.

The assignment will be evaluated with 2%.
In conductor’s score your cover must be followed the following lines:

All the lines of instruments must be straight.

The instrument must be in the right order.

Each instrument must be in the correct intonation.

The main melody must be clear and to support and the other voices.
The melodic lines of each instrument must be harmonic.

The grade of difficulty of your cover (rhythmically, melodically, harmonically)will
have to be relevant to the level of the members of the ensemble.

Title: Traditional music groups and world music.
(9t"Week)

Exercise 9.1 In the next performance of the music ensembles that you are
conducting, you must include 2 more works of world music which are referring to
piece and connection of countries. Mention the criteria that you have chosen the
specific repertoire and which music, social and pedagogical goals covers. Upload
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your assignment in your personal blog and comment at least one other similar
assignment of your classmates.

Think according to the following:

From which countries or geographical regions are coming the 2 songs and
why this choice has been made?

Did you have in mind the music listening and likes of the members of the
ensemble and the audience of the concert?

How is being promoting the meaning of peace and love of nations through
these choices?

Which difficulties are presenting these 2 songs and how you will manage?
Which are the new elements that are giving these songs and why are
important for the members of the ensemble and the audience?

Which educational goals are being covering from this choice?

Which is the music and culture area that the songs belong to and that the
members of the ensemble must know?

How you will add these songs in the concert to help the audience to enjoy
and to appreciate them?

Title: Pop music ensembles

(10t"Week)

Exercise 10.1 On the next performance of the music ensemble that you are conducting,
you are called to include 2-3 pieces pf pop music which are referred to the love for
motherland. Mention the criteria which you chose the specific repertoire and upload your
opinions on the discussion forum for the specific exercise.

Think according to the following:

From which countries or geographical regions are coming the 2 songs and
why this choice has been made?

Did you have in mind the music listening and likes of the members of the
ensemble and the audience of the concert?

How is being promoting the meaning of piece and love of nations through
these choices?

Which difficulties are presenting these 2 songs and how you will manage?
Which are the new elements that are giving these songs and why are
important for the members of the ensemble and the audience?

Which educational goals are being covering from this choice?

Which is the music and culture area that the songs belong to and that the
members of the ensemble must know?
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¢ How you will add these songs in the concert to help the audience to enjoy
and to appreciate them?

Title: Management of music ensembles.

(12t Week)

Exercise 12.1 You have been invited to present a concert of 30 minutes of your music
ensemble for one big company mention the repertoire which you will present and the
one of the program and to present the published program for the audience, to include
short and detailed information for each work. Support each of your choice based the
material that you had for this unit. Upload your assignment in your personal blog and
read the similar assignment of your classmates and to be able to discuss them.

The assignment will be evaluated 2%.

Think according the following:

With which way your choices are expressing the beliefs and the principles of the
company that you have being invited?

Which music and outside music elements add these works and why are so
important for the audience?

Which are the difficulties that these works are presenting and how you will deal
with them?

Which are the music educational goals that are being covering from these
choices?

With which criteria has be done the choice of the specific order of the pieces of
the concert?

Your comments for each works in the program notes are being mentioning in the
historical works, to the composer, the kind of music.

Title: Evaluation of music ensembles.

(13t Week)

Exercise 13.1 Prepare and upload in your personal blog material your own of the
members of the ensemble that your conducting. Comment another two uploads of your
classmates.
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State critically against your evaluation based the following elements:

Does it concentrates in matters of skills or and attitudes and disciplines?
Connects the technology?

Gives space for self evaluation of the members?

Focuses on in the final result or in the process of learning?

How evaluates the development of musicality of the members?
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