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The present document has been prepared within the framework of the authority and 
competencies of the Cyprus Agency of Quality Assurance and Accreditation in Higher 
Education, according to the provisions of the “Quality Assurance and Accreditation 
of Higher Education and the Establishment and Operation of an Agency on Related 
Matters Laws” of 2015 to 2021 [L.136(Ι)/2015 – L.132(Ι)/2021]. 
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A. Guidelines on content and structure of the report 

 
• The Higher Education Institution (HEI) based on the External Evaluation Committee’s (EEC’s) 

evaluation report (Doc.300.1.1 or 300.1.1/1 or 300.1.1/2 or 300.1.1/3 or 300.1.1/4) must justify 
whether actions have been taken in improving the quality of the programme of study in each 
assessment area. The answers’ documentation should be brief and accurate and supported by 
the relevant documentation. Referral to annexes should be made only when necessary. 

 
• In particular, under each assessment area and by using the 2nd column of each table, the HEI 

must respond on the following:  
 

- the areas of improvement and recommendations of the EEC  
- the conclusions and final remarks noted by the EEC 

• The institution should respond to the EEC comments, in the designated area next each comment. 
The comments of the EEC should be copied from the EEC report without any interference in 
the content. 

 

• In case of annexes, those should be attached and sent on separate document(s). Each document 
should be in *.pdf format and named as annex1, annex2, etc.  
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1. Study programme and study programme’s design and development  
(ESG 1.1, 1.2, 1.7, 1.8, 1.9) 

 
Areas of 

improvement 
and 

recommendatio
ns by EEC 

Actions Taken by the Institution 

For 
offici

al 
use 
Only 

The response 
presented by 
the School of 
Business and 
Management 
shows varied 
attempts to 
address a 
number of 
issues that 
were raised 
by the EEC. 
The School of 
Business and 
Management 
justifies the 
double-
degree award 
system in 
place and 
argues that 
the course 
has been 
designed by 
an  
“experienced 
academic 
UCLan UK 
team.” Once 
again, our 
concern is 
that the team 

We would like to thank the EEC for their constructive comments and 
efforts to help us design a state-of-the art Master’s Programme in 
Educational Leadership. We have taken the EEC’s additional 
comments into consideration and our enhanced team of academics  
together with well-established academics from UCLan UK (Prof. 
Ebrahim Adia, Pro-Vice Chancellor - expert in Academic Leadership, 
Dr Paul Doherty - expert in Educational Research, and Dr Clare 
Louise Winder - expert in initial Teacher Education) have worked 
during the last summertime to upgrade the programme structure 
accordingly (see appendix I).  
 
The updated programme’s provision is aligned with the new 
developments in the field which are reflected in adopting the 
following changes (see appendix I): 
 
i) introduction of new modules and areas that better capture the 
current Educational Leadership field,  
ii) refined programme syllabus and bibliographic resources 
iii) enhanced team of academic experts to ensure a mixture of both 
overseas and local expertise in Educational Leadership  
 
Specifically, we identified new developments in the field by 
reviewing available literature which reports on best practices and 
outcomes of empirical research projects. Further, we have not only 
considered existing educational leadership programmes offered by 
pioneering higher education institutions with state-of-the-art 
research in the field, but also have consulted our network of 
educational leadership stakeholders such as education employers, 
school heads and parents associations (e.g. EFEE: European 
Federation of Education Employers, ESHA: the European School 
Heads Association and EPA: European Parents Association).  

Choos
e an 
item. 
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mentioned 
are not 
academically 
qualified in 
the area of 
educational 
leadership 
although they 
may hold 
leadership 
positions. At 
the same 
time, we 
appreciate 
the initiatives 
currently 
undertaken 
to recruit 3 
new associate 
lecturers and 
another call 
published.  
We anticipate 
that these 
associate 
lecturers will 
address the 
identified 
lacunae. Visiting 
staff are also in 
the process of 
being invited to 
participate. 
Furthermore, the 
suggestion to 
introduce critical 
friends is being 
addressed 
through the 
setting-up of an 
Advisory Board. 
In conclusion, the 
EEC emphasizes 
the importance 

We would like to thank the EEC for acknowledging the efforts, taken 
at the School and University levels, to recruit additional academic 
staff. It is worth noting at this point that aside of the associate 
lecturers recruited, we have also appointed Visiting Academics (see 
Appendix I) who have kindly agreed to actively participate, aside of 
the duties assigned as part of their formal appointment (i.e. 
teaching, research mentoring and research leadership in 
publications and funded research as well as knowledge transfer to 
the Cypriot educational community), in the process of designing, 
developing and continuously improving the programme, as part of 
an Advisory Board (at the programme level). To further reinforce 
our commitment to expand our pool of available expertise at the 
programme, we have further re-advertised for Visiting Professor 
positions, seeking specialisations that the EEC referred to in its last 
response letter, i.e. Instructional Leadership, Contemporary Issues 
in Educational Leadership and Leadership for School Improvement. 
The related announcement is also available in Appendix I.  
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of further 
recruitment, also 
including more 
experienced 
researchers 
within the field of 
educational 
leadership, i.e.  
Associate 
Professors and 
Full Professors 
who can build 
profound 
structures for 
research, 
teaching and 
international 
collaborations.   

To this end, we trust that our actions so far meet EEC’s 
recommendations, as they showcase our commitment to attract 
more staff qualified in Educational Leadership and with an 
established repute. 
 

The concern 
raised by EEC 
that various 
modules in the 
proposed course 
are inappropriate 
has been 
addressed. A 
review of the 
Course Content 
shows that the 
recommendation 
to review and 
introduce other 
course modules 
has been 
undertaken and 
another study 
unit being 
developed (as 
noted on page 12 
of the Response). 
However, we still 
have major 
concerns about 
the content of 
these study units. 
Overall, the 
drafting of these 
study units shows 
a number of 
disjointed ideas 

We would like to thank the EEC for its elaborate review of updated 
content in our existing modules as well as of the new modules’ 
content that we have introduced.  Further amendments have been 
included in the programme’s study units in order to ensure the 
appropriate coherence of content. The updated descriptors of the 
study units (otherwise named as “modules”) are comprehensive 
and falls within the boundaries of educational leadership, reflecting 
the current trends and knowledge requirements in the field. The 
programme’s structure and the enhanced study units are available 
in Appendix I for your reference.    
 
Our adopted approach has taken into consideration the valuable 
feedback of the EEC who has prompted us to consider the diversity 
of curriculum apparent in other available master programmes in 
Educational Leadership. For example, the Harvard School of 
Education offers a pathway in Education Leadership, Organisations 
and Entrepreneurship which is distinct from Education Policy and 
Analysis. A separate pathway focuses on Teaching and Teacher 
Leadership. In European masters’ programmes, apart from the 
Dissertation and the Research Methods modules one can see 
modules on Education Policy and Leadership, Educational 
Leadership as Social Practice, Leading Educational Change and 
Models of Educational Leadership (University of Manchester, MA in 
Educational Leadership in Practice). The University of Malta MA in 
Educational Leadership and Management has two research 

Choos
e an 
item. 
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that are brought 
together; an 
infinite list of 
references some 
of which are not 
directly related to 
the areas 
developed.  For 
example, the 
newly-proposed 
study unit 
entitled 
Contemporary 
Issues in 
Educational 
Leadership 
should be 
exploring issues 
such as diversity, 
inclusion, social 
justice, 
migration, 
entitlement, etc. 
These are 
completely left 
out! In that 
sense, the 
programme (still) 
does not reflect 
the field’s latest 
research.    

methods modules and the following focusing on Educational 
Leadership: Leadership Coaching, Professional Development 
Models, Leadership and Management Issues for School 
Improvement, Teaching Learning and Assessment as a core module 
and then a number of elective units to follow separate paths.   The 
University of Nottingham Educational Leadership and Management 
offers the following four core modules: Issues in Educational 
Leadership, Successful Leadership and Change in Education, Leading 
Learning, and Practice-based Inquiry. 
 
In sum, we suggest that our updated programme structure is now 
enhanced by newly introduced modules based on the EEC feedback, 
which is congruent with current debates in the field as evidenced by 
the programmes in other exemplar universities presented above.  
Some differences in structure may of course always apply across 
different MA in Educational Leadership programmes since 
academics who design them are active interpreters of education 
leadership and they naturally exhibit variations in their 
understanding of the curriculum that constitutes the optimal mix of 
topics which enable the preparation and equipment of skilled 
education leaders who can work across contexts and under 
changing circumstances. As observed from the presentation of the 
four programmes described above (of Harvard, Manchester, Malta 
and Nottingham universities), classifications of knowledge within 
the field of educational leadership in the form of modules or study 
units can take different forms which are valid as long as they serve 
the purpose of preparing efficiently students to lead within schools 
and learning organisations.   
 
Further, and specifically on the EEC’s comment regarding the 
content of the ‘Contemporary Issues in Educational Leadership’ 
module, we wish to assure the Committee that the important topics 
mentioned in their feedback have been  included in our curriculum 
as follows: 
 
Social Justice has already been part of our programme’s syllabus, 
and has been delivered by Dr Costantinos Michael, who is an expert 
in the field. 
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Please find the first page of the lecture slides that focus on social 
justice here:  

 
 
The following publications on social justice were and still are part of 
our core readings:  

- Theocharis G. (2007) Social Justice Educational Leaders and Resistance: 
Toward a Theory of Social Justice Leadership. Educational Administration 
Quarterly.43(2):221-258. doi:10.1177/0013161X06293717 

- Ryan, J. (2006) 'Inclusive Leadership and Social Justice for Schools', Leadership 
and Policy in Schools,5:1,3 — 17,  DOI: 10.1080/15700760500483995. 

- Bush, T. (2008). Leadership and management development in education. 
SAGE Publications Ltd, https://dx.doi.org/10.4135/9781446213605. 

 
Diversity: Part of the module’s syllabus is dedicated to the 
connection between diversity and social justice as stated by Bates 
(2008). Classroom discussions argued by literature references are 
taken place around the approach that race, age, disability and 
gender issues as well as sexual orientation are inseparable elements 
of social justice and need to be taken into consideration in its 
enaction by principals. Historical factors  relate to social justice, like 
vision for example are also considered for discussion.  
 
Inclusion: Leadership and Inclusion has already been covered as 
part of previous version of the programme and the concept now 
features in the new improved version of the module ‘Contemporary 

https://doi.org/10.1177/0013161X06293717
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Issues in Educational Leadership’ (see module descriptor in 
Appendix I). 
  
Migration: Migration has widely acknowledged implications for 
educational policy and strategy and in order to make this piece of 
knowledge more prominent in our curriculum we have further 
enhanced the students’ learning experience by including the 
following publication as a core reading: 
Norberg, K. (2017). Educational Leadership and Im/migration: 
Preparation, Practice and Policy – The Swedish Case. International 
Journal of Educational Management. 31. 10.1108/IJEM-08-2016-
0162. 
Entitlement: A key aim of the UK national curriculum for schools 
published in 2014 was to establish entitlement for all, and thus, a 
strong educational leadership development programme should 
take the school teachers’ entitlement into consideration. In line 
with our commitment to consider all comments raised by the EEC, 
we have now amended the module descriptor (please refer to 
Appendix  I) to ensure that entitlement is covered by reference to 
the work of Bush (2008) and other specialists who examine the 
concept from the perspective of those in the profession of 
education and in its relation to learning experiences and academic 
achievement (Frazer, 2020; Tucker, 2019). 
 

So, whilst the 
introduction of 
three apparently 
new modules is 
welcome, as they 
appear to be 
relevant to 
educational 
leadership, they 
still do not 
address our 
major concern 
that the people 
designing these 
courses are not 
directly working 
in the field of 
education and 
their track record 

 

We would like to thank the EEC for their accurate and generous 
advice and suggestions on the content of the three newly 
introduced modules namely: “Instructional Leadership”, 
“Leadership for School Improvement” and the “Contemporary 
Issues in Educational Leadership”. We have meticulously studied 
the new developments in the field and substituent areas, we edited 
the module content descriptions and we added new material under 
the bibliography to reflect the need to address the areas identified 
by EEC.  
 
The Teaching Policy of the University points to the importance of 
research-informed teaching in the delivery of our programmes of 
study 
 

Choos
e an 
item. 
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as seen through 
their c.v’s 
justifies our 
concern. 
Arguable, this 
“gap” reduces 
teachers’ 
possibilities to 
bridge teaching 
and research in 
general, but also 
to apply (their 
own) research in 
teaching practice 
in particular. 

Research-informed teaching is deployed throughout the curriculum 
delivery, in and out of the classroom, as well as through the co- and 
extra-curricular activities taking place in each School and/or 
programme or at University-level. Programme curriculum is 
frequently reviewed and updated according to the latest research 
findings in the field. Results of externally funded projects, outputs, 
publications, events (round tables, conferences, trainings, seminars, 
workshops, surveys), CPD and public outreach events are 
embedded directly and/or indirectly in the programme of teaching 
and learning, as learning activities and/or resources. 
 
The enhanced academic team of the programme (see appendix I) 
is devoted to the implementation of the above-mentioned 
University’s policy and it is experienced and relevant to deliver the 
programme.  
 

 

 
 

What follows are 
our major 
concerns re the 
respective study 
units and the 
lecturer that co-
ordinates the 
study unit: 
 
Instructional 
Leadership: The 
content 
description 
demonstrates 
that the course 
team does not 
understand what 
is meant by 
instructional 
leadership.  Good 
modules on this 
topic address 
progress 
evaluations, 

The first evaluation report received by the EEC stated that 
‘Instructional Leadership’ should be addressed as a new study unit. 
In order to address this recommendation, Dr Maria Zeniou 
benefitting from the constructive feedback of the UCLan colleagues, 
has designed a module on this topic after considering relevant 
literature. From 1983 to 2005 there have been 106 research studies 
on instructional leadership published, as stated by Hallinger (2005, 
p.227), an author cited by approximately 50,000 researchers. The 
breadth of the area and  the existence of a multitude of views and 
practices assigned to instructional leadership have been highlighted 
in the study. The research findings in this area until 2005 focus on 
leaders’ personal characteristics and the school context on 
instructional leadership, as well as the effects of instructional 
leadership on the school including outcomes and student 
achievement (Hallinger, 2005). Results from a recent study 
conducted by Hallinger, Gümüș and Bellibaș (2022) which examined 
1206 articles on instructional leadership published between 1940 
and 2018, indicates an increase in size and geographical relevance 
of the field of educational leadership. In addition, emphasis is 

Choos
e an 
item. 
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monitoring, 
including 
classroom 
observation, 
modelling good 
progress, 
mentoring 
teachers, and 
CPD.   These are 
not covered in 
this module.  The 
named tutor 
(Maria Zeniou) 
has no 
background in 
educational 
leadership. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Contemporary 
Issues in 
Educational 
Leadership: The 
proposed content 
is acceptable.  
The named tutor 
(Maria 
Nicolaidou) has a 
Ph.D. in 
education but no 
connection to 
educational 
leadership.  She 

placed on the emergence of integrated models of school leadership, 
the leadership effects on teachers and students, contexts for 
practice and means of developing instructional leaders (Hallinger et 
al., 2022).  The strong impact of leadership on student learning and 
achievement is reiterated by recent research (Day, Sammons,  
Leithwood,  Hopkins, Qing, and Ahtaridou, 2021). The intellectual 
structure of the field of instructional leadership, local foci in our 
geographical region and the national agenda as well as influential 
publications in the field have influenced our selection of topics 
including the learning outcomes that give flesh to the content of this 
and our other modules. Drawing on the above, the learning 
outcomes of our module entitled: “Instructional Leadership” (see 
module descriptor in Appendix I), as cited below, fit to the realm of 
Instructional Leadership.  
1. Critically evaluate their own leadership skills with a focus on identifying the 
knowledge and insights acquired in developing effective learning environments 

2. Examine action learning processes within their context in order to supervise 
instruction, monitor assessment and enhance student progress. 

3. Develop professional judgement and skills for the enhancement of the core 
business of schooling, i.e., teaching and learning as part of raising standards-
based accountability 

4. Formulate an action plan and reflect on progress against their own 
instructional leadership goals. 
 
As far as progress evaluations, monitoring, including classroom 
observation, modelling good progress, mentoring teachers, and 
CPD are concerned, are all core parts of the learning outcomes 
above. They are closely linked to and fall under the learning 
outcomes of developing effective learning environments within 
their schools as leaders (LO1), monitoring assessment and progress 
(LO2), accountability (LO3) and action planning (LO4). 
 
It is worth mentioning here that Dr Maria Nicolaidou, who will be 
the module leader for “Contemporary Issues in Educational 
Leadership” holds a Master and a PhD in Educational Leadership 
from the University of Manchester. The academic profile of Dr. 
Nicolaidou has been attached in the Appendix I for your reference.  
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has some 
publications, 
mostly focused 
on professional 
practice rather 
than school 
leadership. 
 
 
3. Leadership for 
School 
Improvement: 
The main foci of 
this module are 
school 
effectiveness and 
school 
improvement, 
with little 
attention to 
leadership. In 
order to bridge 
educational 
leadership and 
SE/SI the EEC 
recommends to 
take advantage 
of the profound 
work of Karen 
Seashore. 
Regarding the 
field of SE/SI, the 
influential work 
of Hopkins, 
Stringfield, 
Harris, Stoll & 
McKay (2014) 
should also be 
considered. The 
named tutor 
(Michael 
Constantinos) has 
a Ph.D. on 
pedagogical 
practice and an 
interest in social 
justice, but little 
on educational 
leadership and 
no English 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
We would like to thank the Committee for their effort to help us 
enrich our pool of resources for this module. As such, we have 
updated the content of the module so that material bridging 
educational leadership with school effectiveness and school 
improvement in embedded in the module delivery.  
 
As far as the relevance of Dr Constantinos Michael’s expertise 
to teach this module is concerned, we would like to clarify that 
his PhD thesis is entitled: “Educational Leadership for social 
justice” and he has published in both Greek and English (see 
evidence:  National Strategy and Action Plan to combat sexual 
abuse and exploitation of children, The case of Cyprus, ESHA: 
European School Heads Association General Assembly, 
Mallorca, 21 -22 April 2017).  
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language 
publications. 
Assessment 
Procedures  
Whilst a 
justification has 
been given as to 
a heavy reliance 
on examinations 
as per University 
regulations, we 
feel that each 
School/ Faculty 
has a right to 
have its own bye-
laws and 
assessment 
criteria that allow 
for changes to be 
proposed and 
introduced. 
   
Research Project.   
The concern 
raised by EEC 
regarding the 
time needed to 
cover the project 
work has been 
addressed. 
 
Admission 
Criteria.   
The admission 
criteria have 
been revised to 
ensure that only 
those with an 
educational 
background are 
considered/admit
ted to the course. 

We would like to thank the EEC for their observations and 
comments that allowed the programme team to enhance this 
provision.  
 
 

Choos
e an 
item. 
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2. Student – centred learning, teaching and assessment  
(ESG 1.3) 

 
Areas of 

improvement 
and 

recommendati
ons by EEC 

Actions Taken by the Institution 

For 
offici

al 
use 
Only 

As noted in 
Section 1, the 
admission 
criteria have 
been reviewed 
to attract only 
those pursuing a 
career in 
education. The 
clarifications 
made, especially 
in relation to 
the Research 
component and 
especially the 
Research 
Methods study 
units help EEC 
to appreciate 
the work 
covered. There 
is also 
clarification that 
students are 
provided with 
material 
through 
periodicals that 
are then 
discussed. 
However, whilst 
the comments 
refer to what is 
covered during 
the lectures the 
dissertations 
reviewed are 
not considered 
by the EEC to be 
of Masters 
degree level. 

We would like to thank the EEC for their comments and willingness 
to support our Programme. When it comes to the quality of the 
dissertations submitted as part of this Programme, we would like to 
offer here a relevant extract from the External Examiner’s report (p. 
10-11). It is worth clarifying here that the External Examiner, Dr 
Shirley Bennett is a Principal Fellow of the Higher Education 
Academy and the Head of Academic Practice at the Institute of 
Learning and Teaching at the University of Northampton.  

Extract from the External Examiners’ Report 
 

Choos
e an 
item. 
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We had noted 
that they lacked 
a critical and 
analytical stance 
and thus 
students 
pursuing this 
course would 
not be able to 
proceed to 
further studies 
given the level 
of attainment. 
The comment 
made regarding 
the presentation 
of the Research 
Project was, in 
the opinion of 
the EEC, not 
adequately 
addressed. 
Stating that the 
students follow 
the Harvard 
system when 
this is not 
always being 
followed cannot 
be justified. 
However, 
justification 
comes later 
(page 27) with 
the introduction 
of a Guide book 
to help the 
students 
address the 
format of their 
final submitted 
work (refer to 
Appendix 9). 
This is better 
work. 
Furthermore, 
when one looks 
at the projects 
reviewed the 
work does not 
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justify or 
collaborate the 
points raised 
that such 
studies are 
leaving the 
desired impact 
on the 
graduates and 
that those 
wishing to 
pursue further 
studies at 
doctoral level 
can do so. This 
will have to be 
seen if the 
supervisory 
work is actually 
improved. 
Interaction 
between course 
participants and 
the educational 
environment is 
being addressed 
as a number of 
seminars have 
been organised. 
Others are in 
the pipeline. 
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3. Teaching staff 
(ESG 1.5) 

 
Areas of improvement and 
recommendations by EEC Actions Taken by the Institution For official use 

Only 
Points raised by EEC have been 
addressed through the 
introduction of 3 associate 
lecturers, and another call is out 
for another post. This is indeed a 
step in the right direction, 
expressing a clear commitment to 
enhance the course delivery. 
However, once we went through 
the credentials of the appointed 
staff we realised that they are not 
qualified in the field of 
educational leadership. Until this 
matter is addressed it will be 
difficult for the university to 
develop a programme that 
actually addresses the intentions 
behind this programme of 
studies. As also noted above, to 
develop into a  
“complete academic 
environment” the EEC identifies a 
need to engage Associate and Full 
Professors.   
 
As noted in Section 1 we feel that 
the University has not truly 
addressed our major concern 
that staff who teach or are being 
selected to teach this programme 
NEED to be qualified in the area 
of educational leadership. 
 
 
 
  

We would like to thank the EEC for their 
valuable feedback, and we would like to assure 
them that we have taken a series of actions to 
enhance the programme team with highly 
qualified experts in the field of educational 
leadership. Dr Marilena Antoniadou has been 
appointed as Visiting Associate Professor in 
Educational Leadership. Marilena is working as 
Reader in HRM and Educational Leadership at 
Manchester Metropolitan University (see her 
academic profile in Appendix I). Marilena will 
be supporting our Programme through 
teaching the EH4116 ‘Leading People & Teams 
in Education’ module, dissertation supervision, 
research mentoring of early career 
researchers, and the delivery of CPDs. In 
addition to Dr. Antoniadou’s appointment, the 
School of Business and Management has 
proceeded with the  appointment of another 
Visiting Assistant Professor in Primary 
Education Leadership, Dr. Maria Karamanidou, 
who is working as Senior Lecturer in Primary 
Education - Science and Professional Studies at 
Middlesex University London (see her 
academic profile in Appendix I). However, we 
would like to inform the EEC that we have re-
advertised for a position of Visiting Professor in 
Educational Leadership with a deadline for the 
submission of applications on 17th September, 
2022.  
The programme’s team comprises now 
valuable and well-established academics 
holding not only a PhD in Education or 
Educational Leadership or Research Education, 
but also actively involved in research topics 

Choose an item. 
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covered by our proposed programme 
structure.  

Furthermore, we cannot assess 
the credentials of the person 
appointed to the three-year 
advertised position (closing date 
19 March), until we know who 
s/he is. 
 
At the same time, the University 
needs to ensure that existing staff 
currently involved are provided 
with opportunities for 
professional growth. No mention 
is made re this. 

The culture of the University is to build around various 
foundations.  These include research and research-
informed teaching. All our full-time employed 
academics are research-active and increasingly publish 
in high quality, peer-reviewed outlets, targeting 2-4* 
outputs. The University and the School implement a 
Research, Innovation and Enterprise Mentoring Team 
(RIEMT) scheme, where senior academic members of 
staff join with junior staff offering their advice and 
support to help them develop their research portfolio, 
both formally and informally. Mentors have meetings 
at least twice a year with their mentees. Mentors also 
have a meeting with the RIEMT coordinator and 
discuss issues that come up from meetings with 
mentees. The RIEMT coordinator then brings those 
issues to the RIEMT, the Research and Innovation 
Committee (RIC) and/or the Senior Academic 
Management Team (SAMT) for further discussion. In 
addition, the RIEMT coordinator asks all RIEMT 
members at the beginning of the year to provide 
feedback on how the RIEMT could support their 
professional development. Several events were held, 
with HR, such as a workshop on "Motherhood in 
Academia" (for supporting work-family balance among 
mothers-academics, by inviting a professional 
psychologist) and workshops on grant writing by 
inviting various research organisations and agencies. A 
platform has also been used by the RIEMT (Yammer) 
for sharing information among staff members, 
yearlong, on professional development (e.g. 
interesting articles on productivity in academia), 
events and research-related matters. This is further 
enhanced at the School level as we engage our leading 
senior scholars to offer guidance and support to our 
more junior members of academic staff, at School and 
university level, as well as across campuses where we 
participate to similar initiatives at different career 
stages (ECR group, middle career group and 
professorial group) at UCLan UK, both University and 
School level. For early career researchers appointed to 
the University, we pay particular attention to their 
publication records and potential. Research 

Choose an item. 
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mentorship workshops are therefore regularly 
organised within the School (these are reserved for 
academic members of staff and are run by a more 
experienced colleague). Examples of these workshops 
include: ‘‘The importance, dos and don’ts of academic 
conferences’, ‘Writing Advice Workshop’ and 
‘Publishing a monograph or articles stemming from the 
PhD’. 
All of the above activities enhance the University’s 
research environment and are regularly fed into the 
reporting mechanisms of the Research and Innovation 
Committee, RIC, three times a year. The RIC is 
responsible to set, monitor and report on quality 
assurance in research and innovation. The UCLan 
Cyprus RIC is an independent university committee 
which also communicates with the UCLan RIC in the 
UK. In accordance with the University Charter, the RIC 
is also responsible to design, implement and monitor 
research and innovation policies at UCLan Cyprus 
which complement other policies, schemes, guidelines, 
handbooks and other documents ensuring quality in 
research, management and support services. Generally 
speaking, UCLan Cyprus abides to research integrity 
and ethics policies/regulation/practices as contained in 
multiple University 
Manuals/Policies/Handbooks/Codes/others, including 
the University Charter, the Academic Regulations, the 
Data Protection Policy, the Employee Handbook with 
relevant Codes, the Health and Safety Procedures, the 
Equal Opportunity, Diversity and Inclusion Policy as 
well as all the already mentioned research and 
innovation related policies.  
As such and as part of the research culture of the 
School of Business and Management, its academics are 
encouraged to engage in an array of knowledge 
transfer activities and to publicise their research via the 
media.  
Pedagogical methods 
Flexible pedagogical methods are encouraged across 
the three Schools of UCLan Cyprus, not least via the 
activities and outputs of the Teaching and Learning 
Enhancement Committee (TLEC) of UCLan Cyprus and 
equivalent bodies of UCLan in Preston. On the one 
hand, TLEC occasionally organizes seminars, webinars 
and other events for the benefit of academics.  For 
example, on 6 March 2019, TLEC hosted a seminar 
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delivered by Dr Klearchos A. Kyriakides of the School of 
Law; it was entitled ‘The Socratic Method in the 
electronic age: The enduring value of ancient 
Greek pedagogy’.  On the other hand, TLEC 
occasionally circulates a bulletin entitled ‘Best 
practices in teaching and learning’.  The last example is 
Issue 5, which was circulated by email by Dr Nearchos 
Paspallis, the Chair of TLEC.  The Student Engagement 
and Enhancement Committee of the University (SEEC) 
is also responsible to design, implement and monitor 
the student-centred teaching policy and support 
mechanisms. Throughout Schools and pedagogical 
methods, the following principles inter alia apply, 
aimed to enhance teaching and learning: (i) students 
are trained to become problem solvers; (ii) the 
programmes aim to develop students’ professional 
skills, such as teamwork and coping in a modern 
workplace, as well as ethical considerations specific to 
their programme of study; (iii) use of appropriate 
teaching and learning methods throughout University 
programmes, while placing emphasis on 
contextualising learning with real-world examples and 
objectives; (iv) where possible, students are immersed 
in conditions simulating the real-world to maximize 
engagement and interest in the field; (v) teaching and 
learning are industry/profession-informed where 
industrial partners are involved throughout the 
delivery, e.g. with guest talks, and by offering problem-
sets, case studies and real-world data for student 
projects; (vi) the University organises research talks, 
seminars, and conferences, and engages students as 
attendants, volunteers and participants, to inspire 
them to delve deeper into their field of study; (vii) 
students develop real-world skills by participating in 
industrial placements or summer internships; (viii) field 
studies are used to enable students to experience real-
world employment environments, in Cyprus and 
abroad; (ix) students are challenged and motivated by 
engaging in national and international student 
competitions in their field of studies and beyond. 
Academic staff are the facilitators of learning. The 
following principles inter alia aim at developing the full 
potential of academic staff, while also enhancing their 
skills and keeping them up-to-date: (i) display expert 
knowledge of, and enthusiasm for, their discipline; (ii) 
teaching and learning are research-informed as 
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academic staff is encouraged - and where applicable - 
enabled to engage with research and use research 
outputs to inform their teaching; (iii) teaching and 
learning are also industry-informed as academic staff 
are encouraged to engage with the industry; (iv) peer-
observations are part of the University culture, serving 
as a mechanism for reflection and self-improvement 
for academic staff; (v) staff induction and mentoring 
support newly appointed staff with familiarising 
themselves with the University procedures and 
standards, including teaching and learning aspects; (vi) 
senior fellows from other institutions, as well as 
industry experts are utilized in teaching and learning, 
adding an expert perspective and international outlook 
to our programmes; (vii) yearly appraisals ensure 
academic staff are sufficiently supported in their roles 
and they are enabled to deliver an exceptional learning 
experience; (viii) academic staff are continuously 
informed of current and best practices in teaching and 
learning. They engage with a rigorous Teaching Toolkit 
programme, which enables them to reflect on their 
practice and stay up-to-date with best practices in 
teaching and learning. The use of research in feeding 
into teaching and facilitating the learning of students is 
an indispensable part of the Teaching Toolkit 
curriculum. Through the Teaching Toolkit, academic 
staff become Associate Fellows, and then Fellows of 
the Higher Education Academy (AFHEA/FHEA) 
following a competitive review and evaluation of their 
professional development submission documents 
based on struct criteria set by the UK Professional 
Standards Framework. 
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4. Student admission, progression, recognition and certification  
(ESG 1.4) 

 
Areas of improvement and 
recommendations by EEC Actions Taken by the Institution For official use 

Only 
It is argued on page 32 of 
the Response that the 
concerns raised by EEC 
will all be addressed once 
the course is re-
accredited. 

 
We would like, once again to that the EEC 
committee for their valuable 
recommendations and feedback. In line to 
suggested approach, the admission criteria 
have been amended to include only 
participants aiming to obtain a career in 
education and aspiring to become educational 
leaders.  

Choose an 
item. 
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5. Learning resources and student support 
(ESG 1.6) 

 
Areas of improvement and 
recommendations by EEC Actions Taken by the Institution For official use 

Only 
The recommendation made by 
EEC was for the introduction of a 
learning environment that 
integrates face to face with 
online learning. The response 
notes that “the academic team 
ensures that the online 
programme platform supported 
by Blackboard is updated and we 
encourage contribution and 
participation by all students 
…Where possible, we enable 
online discussions on previously 
shared materials and short tasks. 
… we extend the classroom time 
by applying ‘flipped classroom’ 
principles so that students can 
reflect on the materials as part of 
a group work with their peers in 
organised learning sets.” 

  
We thank the EEC for their valuable input and 
comments.  We wish to add that according to 
CyQAA guidelines, the programmes accredited 
as conventional cannot implement a blended 
learning approach in the sense that some 
sessions will be taking place face to face and 
others online. What we can though 
implement is the use of “flipped classroom” 
principles as indicated in our previous 
response to the EEC.  
 
 
 

Choose an item. 
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6. Additional for doctoral programmes  
(ALL ESG) 

NOT APPLICABLE  
 

Areas of improvement and 
recommendations by EEC Actions Taken by the Institution For official use 

Only 
Click or tap here to enter text. Click or tap here to enter text. Choose an item. 
Click or tap here to enter text. Click or tap here to enter text. Choose an item. 
Click or tap here to enter text. Click or tap here to enter text. Choose an item. 
Click or tap here to enter text. Click or tap here to enter text. Choose an item. 
Click or tap here to enter text. Click or tap here to enter text. Choose an item. 
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7. Eligibility (Joint programme) 
(ALL ESG) 

NOT APPLICABLE  
 

Areas of improvement and 
recommendations by EEC Actions Taken by the Institution For official use 

Only 
Click or tap here to enter text. Click or tap here to enter text. Choose an item. 
Click or tap here to enter text. Click or tap here to enter text. Choose an item. 
Click or tap here to enter text. Click or tap here to enter text. Choose an item. 
Click or tap here to enter text. Click or tap here to enter text. Choose an item. 
Click or tap here to enter text. Click or tap here to enter text. Choose an item. 
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B. Conclusions and final remarks 
C.  

Conclusions and final remarks 
by EEC Actions Taken by the Institution For official use 

Only 
Overall, the EEC agrees that it is 
too early to approve this 
resubmission.  While some of the 
issues have been addressed, 
there remain problematic issues 
concerning course content and 
staffing.    
 
There has been an attempt to 
address a number of issues and it 
is evidently clear that they have 
made the necessary technical 
changes that we noted. For 
example, the Admission Criteria 
has been addressed.  
 
However, EEC feels that the 
matter to review the course 
content of this Masters 
programme has been rushed and 
not enough time has been 
allowed for the new academic 
personnel to settle in and 
develop the new study units that 
have been introduced. The 
development of new study units 
takes time. This becomes evident 
when we examine designs, 
content, choice of literature, and 
so on. Furthermore, the chosen 
associate lecturers do not have 
the appropriate background to 
develop courses that address the 
areas that EEC had identified in 
the first report.   
 
As a result, one of the main 
points highlighted in the 
evaluation report back in 
November 2021 that, and we 
quote, “The current teaching 
staff, whilst having the expertise 
in various professional areas, do 
not have the right credentials to 
develop an engaging and cutting-
edge programme that would be 

The Head of School of Business and 
Management and the programme’s team are 
thankful to the EEC for their honest feedback, 
comments and suggestions which we have 
carefully taken into consideration and shared 
with the newly enhanced academic team and 
the advisory course panel. We have worked 
based on constructive and valuable feedback 
received to improve our programme by 
introducing new modules and paying attention 
to important new emerging topics (e.g. 
entitlement, gender issues, diversity and social 
justice).  The structure has been further 
developed and enhanced as it has been 
presented in section 1 above and it is available 
in Appendix I.  
 
The programme team has been considerably 
enhanced with valuable experts in Educational 
Leadership and related areas (see Appendix I). 
Moreover, the University has robust 
mechanisms in place to allow further academic 
professional development either towards the 
the teaching skills, or the research engagement 
or knowledge transfer to society. (See section 
3, pages 18-21).  
 
We would like to express, one more time, our 
thanks to the EEC for pointing us to the right 
direction and giving us the impetus to improve 
our programme. We trust that we will be able 
to build and sustain a professional learning 
community through our programme, which 
will be dedicated in educational leadership 
agenda and its development for the 

 
Choose an item. 
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able to compete with other 
courses offered in other Cypriot 
institutions and compete in the 
international arena. This is 
especially so given the desire of 
the University to attract foreign 
students” (p.40) has not been 
adequately addressed. Unless the 
University/ School of 
Management and Business 
attracts lecturers in the field of 
educational leadership the issues 
highlighted will not be resolved. 
 
Furthermore, linked to this is the 
concern of the Committee that 
the new staff members still lack 
the research and teaching 
expertise that would help design 
a programme that would entice 
and provide prospective students 
with an in-depth postgraduate 
engagement with a wide range of 
challenging and interesting 
subject specialism. The lack of 
focus in the programme in both 
the application of theory to 
practice, and the provision of 
high-quality teaching and 
research experiences in 
contextually appropriate areas of 
studies is still of major concern. 
Even if a holistic perspective on 
(educational) leadership is 
important, as also stressed in the 
Institution’s reply,  and 
improvements have been made, 
there are essential components 
of educational leadership that 
should be focused much more in 
detail.    
 
Given these serious shortcoming 
the Committee cannot support or 
recommend that it is approved.   

improvement of schools and the life of 
students and staff. 
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