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The present document has been prepared within the framework of the authority and 
competencies of the Cyprus Agency of Quality Assurance and Accreditation in Higher 
Education, according to the provisions of the “Quality Assurance and Accreditation of 
Higher Education and the Establishment and Operation of an Agency on Related Matters 
Laws” of 2015 to 2021 [L.136(Ι)/2015 – L.132(Ι)/2021]. 
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A. Introduction 
This part includes basic information regarding the onsite visit. 

Click or tap here to enter text. 
The site visit took place on 30/3/2022 and 31/3/2022 and was preceded by a briefing by the CYQAA 
officer. Due to the COVID-19 pandemic, the visit was run remotely, following this schedule. 

Wednesday 30 March 2022  

10:00 – 10:10 

 A brief introduction of the members of the External Evaluation Committee                                                                                                 

10:10 – 10:50 

 A meeting with the Rector - Head of the Institution and the Vice Rector of Academic Affairs 
– short presentation of the Institution 

 A meeting with the members of the Internal Evaluation Committee (QA session) 

10:50 – 11:30  

 A meeting with the Head of the relevant department. 

    Short presentation of the School’s / Department’s structure  

o Mission and strategic planning (including SWOT analysis) 
o Connecting with society  
o Development processes 

11:40 – 12:50  

Programme: Psychology (4 academic years, 240 ECTS, BSc) 

 The programme’s standards, admission criteria for prospective students, the learning 
outcomes and ECTS, the content and the persons involved in the programme’s design 
and development  

 Methodology and equipment used in teaching and learning (i.e. software, hardware, 
materials, online platforms, teaching material, evaluation methods, projects, samples of 
written examinations / thesis)   

14:00 - 15:00 

Programme: MSc in Counselling Psychology (3 years, 180 ECTS, MSc) 

 The programme’s standards, admission criteria for prospective students, the learning 
outcomes and ECTS, the content and the persons involved in the programme’s design 
and development  
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 Methodology and equipment used in teaching and learning (i.e. software, hardware, 
materials, online platforms, teaching material, evaluation methods, projects, samples of 
written examinations / thesis) 

15:00 - 16:00 

 A meeting with members of the teaching staff on each course for all the years of study (QA 
session).(for both programs) 

o Discussion on the CVs (i.e. academic qualifications, publications, research interests, 
research activity, compliance with Staff ESG), on any other duties in the institution and 
teaching obligations in other programmes. 

o Discussion on the content of each course and its implementation (i.e., methodologies, 
selected bibliography, students’ workload, compliance with Teaching ESG). 

o Discussion on the learning outcomes, the content and the assessment of each course 
and their compliance with the level of the programme according to the EQF.  

o Discussion on assessment criteria, samples of final exams or other teaching material and 
resources.         

16:10 – 16:50 

 A meeting with students and graduates for the Bachelor and the Master in counselling 
psychology only (5 – 15 participants). 

16:50 – 17:20 

 Discussion on the virtual visit to the premises of the institution (i.e. library, computer labs, 
research facilities, psychology labs). 

17:20 – 17:40 

 A meeting of the EEC to discuss the findings of the first day of the visit 

 

Thursday 31 March 2022 

10:00 – 11:10  

Programmes: 3 and 4 

Master in Educational Psychology (1,5 years, 90 ECTS, MSc) 

 
Master in Educational Psychology (1,5 years, 90 ECTS, MSc, E learning) 
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 The programme’s standards, admission criteria for prospective students, the learning 
outcomes and ECTS, the content and the persons involved in the programme’s design 
and development  

 Methodology and equipment used in teaching and learning (i.e. software, hardware, 
materials, online platforms, teaching material, evaluation methods, projects, samples of 
written examinations / thesis) 

11:10 – 11:40 

 A meeting with the coordinator and members responsible for the Distance learning unit 
(QA session) 

o Distance learning philosophy and methodology 
o Distance learning material at the appropriate level according to EQF 
o Interaction plan and Interactive weekly activities 
o Study guides 

11:40 – 12:00 

 A meeting with members of the administrative staff.  

12:00 – 13:00  

 A meeting with members of the teaching staff on each course for all the years of study (QA 
session). 

o Discussion on the CVs (i.e. academic qualifications, publications, research interests, 
research activity, compliance with Staff ESG), on any other duties in the institution and 
teaching obligations in other programmes. 

o Discussion on the content of each course and its implementation (i.e., methodologies, 
selected bibliography, students’ workload, compliance with Teaching ESG). 

o Discussion on the learning outcomes, the content and the assessment of each course 
and their compliance with the level of the programme according to the EQF.  

o Discussion on assessment criteria, samples of final exams or other teaching material 
and resources.         

14:00 – 14:40 

 A meeting with students and graduates only (5 – 15 participants). 

14:40 – 15:20 

 Live Streaming of Course PSYC407 Psychology of Sexuality in the Greek language 
 Recorded Streaming of Distance Learning Course PSYC501 in the Greek Language 

15:20 – 16:00 

 A meeting with the Head of the relevant department and the programme’s Coordinators - exit 
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discussion  

The EEC studied the following materials: 

 Document: 200.3 - Application for Departmental Evaluation 
 Document: 200.1 – Application for Evaluation-Accreditation of Program of Study: Bachelor 

of Science in Psychology 
 Document: 200.1 – Application for Evaluation-Accreditation of Program of Study: Master of 

Science in Counselling Psychology 
 Document: 200.1 – Application for Evaluation-Accreditation of Program of Study: Master of 

Science in Educational Psychology 
 powerpoint presentations of all sessions 
 short movies on the different labs 
 student handbooks 
 quality management unit handbook 
 staff cv’s 
 study guides 
 practicum guide BSc 
 several documents related to the Practicum of MSc Counselling Psychology (training 

manual, placement guide, site proposal form,...) 
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B. External Evaluation Committee (EEC) 
 

Name Position University 

Patricia BIJTTEBIER academic member + chair KU Leuven 

Teresa GUASCH PACUAL academic member 
Universitat Oberta de 
Catalunya 

Stephanos 
VASSILOPOULOS 

academic member University of Patras 

Chloe YIANNAKOU 
CONSTANTINIDES 

psychologist 
Council of Registration of 
Psychologists 

Maria CHRISTOFOROU student University of Cyprus 

Name Position University 
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C. Guidelines on content and structure of the report 
 

 The external evaluation report follows the structure of assessment areas. 
 
 At the beginning of each assessment area there is a box presenting: 

(a) sub-areas 
(b) standards which are relevant to the European Standards and Guidelines (ESG)  
(c) some questions that EEC may find useful.  

 
 The questions aim at facilitating the understanding of each assessment area and at 

illustrating the range of topics covered by the standards.  
 
 Under each assessment area it is important to provide information regarding the compliance 

with the requirements of each sub-area. In particular, the following must be included: 
 

Findings 

A short description of the situation in the Higher Education Institution (HEI), based on 
elements from the application for external evaluation and on findings from the onsite visit. 
 
Strengths 

A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 
 
Areas of improvement and recommendations 

A list of problem areas to be dealt with, followed by or linked to the recommendations of how 
to improve the situation.  
 

 The EEC should state the compliance for each sub-area (Non-compliant, Partially compliant, 
Compliant), which must be in agreement with everything stated in the report. It is pointed out 
that, in the case of standards that cannot be applied due to the status of the HEI and/or of 
the programme of study, N/A (= Not Applicable) should be noted. 
 

 The EEC should state the conclusions and final remarks regarding each programme of study 
as a whole. 
 

 The report may also address other issues which the EEC finds relevant. 
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1. Study programme and study programme’s design and development  
     (ESG 1.1, 1.2, 1.7, 1.8, 1.9) 

 

Sub-areas 

1.1. Policy for quality assurance 
1.2. Design, approval, on-going monitoring and review  
1.3. Public information 
1.4. Information management 

 

    
1.1 Policy for quality assurance 

   Standards 
 

 Policy for quality assurance of the programme of study:  
o has a formal status and is publicly available 
o supports the organisation of the quality assurance system through appropriate 

structures, regulations and processes 
o supports teaching, administrative staff and students to take on their 

responsibilities in quality assurance 
o ensures academic integrity and freedom and is vigilant against academic fraud 
o guards against intolerance of any kind or discrimination against the students 

or staff 
o supports the involvement of external stakeholders  
 

1.2 Design, approval, on-going monitoring and review  

     Standards 
 

 The programme of study: 
o is designed with overall programme objectives that are in line with the 

institutional strategy and have explicit intended learning outcomes 
o is designed by involving students and other stakeholders  
o benefits from external expertise 
o reflects the four purposes of higher education of the Council of Europe 

(preparation for sustainable employment, personal development, preparation 
for life as active citizens in democratic societies, the development and 
maintenance, through teaching, learning and research, of a broad, advanced 
knowledge base)  

o is designed so that it enables smooth student progression 
o is designed so that the exams’ and assignments’ content corresponds to the 

level of the programme and the number of ECTS  
o defines the expected student workload in ECTS 
o includes well-structured placement opportunities where appropriate 
o is subject to a formal institutional approval process 
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o results in a qualification that is clearly specified and communicated, and refers 
to the correct level of the National Qualifications Framework for Higher 
Education and, consequently, to the Framework for Qualifications of the 
European Higher Education Area 

o is regularly monitored in the light of the latest research in the given discipline, 
thus ensuring that the programme is up-to-date 

o is periodically reviewed so that it takes into account the changing needs of 
society, the students’ workload, progression and completion, the effectiveness 
of procedures for assessment of students, student expectations, needs and 
satisfaction in relation to the programme  

o is reviewed and revised regularly involving students and other stakeholders 
 

 
1.3 Public information  

     Standards 
 

 Regarding the programme of study, clear, accurate, up-to date and readily accessible 
information is published about: 

o selection criteria  
o intended learning outcomes  
o qualification awarded 
o teaching, learning and assessment procedures  
o pass rates  
o learning opportunities available to the students 
o graduate employment information 

 
1.4 Information management 

Standards 
 

 Information for the effective management of the programme of study is collected, 
monitored and analysed: 

o key performance indicators 
o profile of the student population 
o student progression, success and drop-out rates 
o students’ satisfaction with their programmes 
o learning resources and student support available 
o career paths of graduates 

 
 Students and staff are involved in providing and analysing information and planning 

follow-up activities. 
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You may also consider the following questions: 
 

 What is the procedure for quality assurance of the programme and who is involved? 
 Who is involved in the study programme’s design and development (launching, 

changing, internal evaluation) and what is taken into account (strategies, the needs 
of society, etc.)? 

 How/to what extent are students themselves involved in the development of the 
content of their studies? 

 Please evaluate a) whether the study programme remains current and consistent 
with developments in society (labour market, digital technologies, etc.), and b) 
whether the content and objectives of the study programme are in accordance with 
each other? 

 Do the content and the delivery of the programme correspond to the European 
Qualifications Framework (EQF)? 

 How is coherence of the study programme ensured, i.e., logical sequence and 
coherence of courses? How are substantial overlaps between courses avoided? 
How is it ensured that the teaching staff is aware of the content and outputs of their 
colleagues’ work within the same study programme? 

 How does the study programme support development of the learners’ general 
competencies (including digital literacy, foreign language skills, entrepreneurship, 
communication and teamwork skills)? 

 What are the scope and objectives of the foundation courses in the study programme 
(where appropriate)? What are the pass rates? 

 How long does it take a student on average to graduate? Is the graduation rate for 
the study programme analogous to other European programmes with similar 
content? What is the pass rate per course/semester? 

 How is it ensured that the actual student workload is in accordance with the 
workload expressed by ECTS?  

 What are the opportunities for international students to participate in the study 
programme (courses/modules taught in a foreign language)? 

 Is information related to the programme of study publicly available? 
 How is the HEI evaluating the success of its graduates in the labor market? What 

is the feedback from graduates of the study programme on their employment 
and/or continuation of studies?   

 Have the results of student feedback been analysed and taken into account, and 
how (e.g., when planning in-service training for the teaching staff)? 

 What are the reasons for dropping out (voluntary withdrawal)? What has been 
done to reduce the number of such students? 
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Findings 
A short description of the situation in the Higher Education Institution (HEI), based on elements from 
the application for external evaluation and on findings from the onsite visit.  
 

Across programs, adequate quality assurance procedures are in place, based on the use of 
different tools: evaluation of each program every 3 to 5 years using the PROSE methodology, 
student evaluations through MOODLE and performance evaluations of teaching staff as well as 
administrative staff. 

The BSc in Psychology is a 240 ECTS program, with a duration of 4 years (8 academic 
semesters). It comprises 216 ECTS compulsory courses (including 24 General Education courses 
and 12 ECTS Practical Training), 12 ECTS free electives and 12 ECTS dissertation (which is 
optional and can be replaced by two more courses). It is currently taught in Greek only, but the 
Department wishes to get accreditation for teaching it in English too. It would also be good to have 
a compulsory thesis which is not necessarily research / applied in such a way that students can 
choose. 

The MSc in Counselling Psychology is a 180 ECTS program, with a duration of 3 years (6 
academic semesters). The program fulfills the requirements to be a registered counselling 
psychologist according to the latest Cyprus Law of 2009. It comprises 105 ECTS courses, 30 
ECTS thesis and 45 ECTS practical training. All three parts are compulsory. The structure of the 
program is based on three axes: (a) courses on research methodology, statistics and diagnostic 
methods, (b) courses on abnormal behavior and diagnoses, and (c) courses directly relating to the 
counselling process. The language of instruction is Greek. 

The MSc in Educational Psychology (Conventional Learning) is a 90 ECTS program, with a 
duration of 1.5 year (3 academic semesters). It comprises 75 ECTS compulsory courses and 15 
ECTS master thesis (which is optional and can be replaced by two more courses). The program 
does not include any practical training/placement. The language of instruction is Greek. 
 
 
Strengths 
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 
 
At the end of each term, students evaluate each course they followed; given that recently this has 
been made obligatory, this yields feedback from the entire student population. 
 
Areas of improvement and recommendations 
A list of problem areas to be dealt with, followed by or linked to the recommendations of how to 
improve the situation.  

Across programs, based on the course descriptions, there seems to be a strong emphasis on 
theories (rather than empirical evidence). 

As to BSc in Psychology:  
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 Intended learning outcomes mainly focus on cognitive and emotional processes underlying 
behavior; it would be good to explicitly mention biological processes too (especially given the 
fact that some courses in the program do focus on biological underpinnings of behavior) 

 Some curriculum choices are somewhat surprising. More emphasis could be put on some 
core subdisciplines of psychology (e.g. psychology of individual differences: largely limited to 
one course on personality theories) as well as to some key fields of applied psychology (e.g. 
health psychology: optional in the current program). It might be worthwhile considering if 
some of the currently compulsory courses might be turned into optional courses as they cover 
way more narrow fields (e.g. psychology of reading) as compared to some of the currently 
optional courses (e.g. health psychology) 

 Currently, the dissertation is optional; students can have it replaced by two additional courses 
and most students do so; the EEC recommends reconsidering this issue and move the 
dissertation to the compulsory part of the program. The EEC is well aware of the fact that this 
may further increase the workload of the teaching staff. The EEC suggests reconsidering 
some of the currently time-consuming assessment practices (e.g. huge investment in final 
exams and grading assignments during the semester) in order to free up time for the 
supervision of the dissertations. 
 

As to MSc in Counselling Psychology: 

 Some curriculum choices are somewhat ‘oldschool’. For example, courses tend to focus on 
categorical psychiatric diagnoses and psychotherapeutic schools rather than more recent, 
dimensional approaches and evidence-based interventions targeting transdiagnostic 
mechanisms. As another example, the psychological assessment course focuses on test 
administration/scoring/interpretation rather than on the broader decision making process 
and the empirical cycle underlying it. Finally, the master’s thesis is conceived as an 
extensive report (25000-40000 words) rather than a publishable paper. 

 The objectives, learning outcomes and course content of CPSYC504 (Multicultural 
Counselling) seem to be broader than the title suggests (also targeting physical disabilities). 
It might be good to choose a more appropriate title for this course.  

 The tuition fees are too high and in the internship, students do not get any type of 
remuneration.  

 Overall, the program has a long duration. The EEC wonders if the number of courses could 
be reduced. It seems that at least some courses needlessly repeat content that is typically 
part of a bachelor’s program (e.g. basic knowledge in research methods and statistics).  

 
As to MSc in Educational Psychology (Conventional Learning): 

 Currently, the master’s thesis is optional; students can have it replaced by two additional 
courses. The EEC recommends reconsidering this issue and move the dissertation to the 
compulsory part of the program. Moving the thesis to the compulsory part of the program will 
increase the program’s compliance to international standards. Also, it is in line with the 
objective to mainly try to improve the academic level of the students (most of whom are 
educators in practice). The EEC is well aware of the fact that having the thesis as a 
compulsory course may further increase the workload of the teaching staff. The EEC 
suggests reconsidering some of the currently time-consuming assessment practices (e.g. 
huge investment in final exams and grading assignments during the semester) in order to 
free up time for the supervision of the master theses. Other ways to keep work load within 
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limits might be to allow students to collaborate in small groups for at least part of the work 
(e.g., data collection and analysis) and design fewer activities or weekly exercises per course, 
substituting them for more complex and two-week activities. Given the clinical focus of the 
program, the master thesis should not necessarily be a piece of fundamental scientific 
research resulting in a publication in an international scientific journal. Alternatives may be to 
engage students in applied research (e.g. designing and/or evaluating an intervention) and 
target more practice-oriented publication outlets. It would be good to have a practical exercise 
to see in practice what they do in theory , using their experience  from their students in 
schools. 

 The course content of PSYC608 (School Counseling) seems to be too broad and generic 
and it might be good to narrow it a bit and make it more specific (e.g., focusing on the design 
and implementation of preventive programs in schools). 

 
 
 

Please select what is appropriate for each of the following sub-areas: 

 

  

 

Sub-area 

Non-compliant/ 

Partially Compliant/Compliant 

 

BSc 

MSc 

Counsellin

g 

MSc 

Educationa

l 

1.1 Policy for quality assurance 
Complia

nt 

Complia

nt 

Complia

nt 

1.2 Design, approval, on-going monitoring and review  

Partially 

complian

t 

Complia

nt 

Partially 

complian

t 

1.3 Public information  
Complia

nt 

Complia

nt 

Complia

nt 

1.4 Information management 
Complia

nt 

Complia

nt 

Complia

nt 
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2. Student – centred learning, teaching and assessment (ESG 1.3) 
 

Sub-areas 

2.1 Process of teaching and learning and student-centred 
teaching methodology  

2.2 Practical training  
2.3 Student assessment  

 

2.1 Process of teaching and learning and student-centred teaching methodology  

Standards 
 

 The process of teaching and learning supports students’ individual and social 
development. 

 The process of teaching and learning is flexible, considers different modes of delivery, 
where appropriate, uses a variety of pedagogical methods and facilitates the 
achievement of planned learning outcomes. 

 Students are encouraged to take an active role in creating the learning process. 
 The implementation of student-centered learning and teaching encourages a sense of 

autonomy in the learner, while ensuring adequate guidance and support from the 
teacher. 

 Teaching methods, tools and material used in teaching are modern, effective, support 
the use of modern educational technologies and are regularly updated. 

 Mutual respect within the learner-teacher relationship is promoted. 
 The implementation of student-centred learning and teaching respects and attends to 

the diversity of students and their needs, enabling flexible learning paths. 
 Appropriate procedures for dealing with students’ complaints regarding the process of 

teaching and learning are set. 
 
 

2.2 Practical training  

Standards 
 

 Practical and theoretical studies are interconnected. 
 The organisation and the content of practical training, if applicable, support 

achievement of planned learning outcomes and meet the needs of the stakeholders. 
 

2.3 Student assessment 

Standards 
 

 Assessment is consistent, fairly applied to all students and carried out in accordance 
with the stated procedures.  

 Assessment is appropriate, transparent, objective and supports the development of the 
learner. 
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 The criteria for and method of assessment, as well as criteria for marking, are published 
in advance. 

 Assessment allows students to demonstrate the extent to which the intended learning 
outcomes have been achieved. Students are given feedback, which, if necessary, is 
linked to advice on the learning process. 

 Assessment, where possible, is carried out by more than one examiner. 
 A formal procedure for student appeals is in place. 
 Assessors are familiar with existing testing and examination methods and receive 

support in developing their own skills in this field. 
 The regulations for assessment take into account mitigating circumstances. 

 
You may also consider the following questions: 

 
 How is it monitored that the teaching staff base their teaching and assessment methods 

on objectives and intended learning outcomes? Provide samples of examination papers 
(if available). 

 How are students’ different abilities, learning needs and learning opportunities taken 
into consideration when conducting educational activities? 

 How is the development of students’ general competencies (including digital skills) 
supported in educational activities? 

 How is it ensured that innovative teaching methods, learning environments and learning 
aids that support learning are diverse and used in educational activities?  

 Is the teaching staff using new technology in order to make the teaching process more 
effective?  

 How is it ensured that theory and practice are interconnected in teaching and learning? 
 How is practical training organised (finding practical training positions, guidelines for 

practical training, supervision, reporting, feedback, etc.)? What role does practical 
training have in achieving the objectives of the study programme? What is student 
feedback on the content and arrangement of practical training? 

 Are students actively involved in research? How is student involvement in 
research set up? 

 How is supervision of student research papers (seminar papers, projects, theses, etc.) 
organised?  

 Do students’ assessments correspond to the European Qualifications 
Framework (EQF)?  

 How are the assessment methods chosen and to what extent do students get 
supportive feedback on their academic progress during their studies?  

 How is the objectivity and relevance of student assessment ensured (assessment of 
the degree of achievement of the intended learning outcomes)?  
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Findings 
A short description of the situation in the Higher Education Institution (HEI), based on elements from 
the application for external evaluation and on findings from the onsite visit.  
 

It appears that, across programs, there is a high load on final exams as major part of the 
assessment procedure. The end approach to assessing students’ learning and competencies 
seems to be via exams. Final grades are largely determined by examinations at the end of the 
semester (e.g., in BSc 60 to 70%). 

In the final semester of BSc in Psychology, students complete at least 120 hours of supervised 
practical training (mainly conceived as shadowing a licensed psychologist) in various placements.  

In the third year of study of MSc in Counselling Psychology, students complete 1000 hours of 
supervised clinical practice, including a minimum of 600 hours client contact. Before entering the 
45 ECTS Practicum, students must pass the pre-practicum course as well as a competency exam. 
In addition to the standard program, 2 to 3 additional trainings in therapeutic techniques are 
offered as part of the tuition fees.  

As the vast majority of students who enroll in MSc of Educational Psychology (Conventional 
Learning) are active educators, the program does not include any type of practical training. 
 
Strengths 
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 
 
Across programs: 

 Overall, student feedback on teaching is very positive (mean score of 4.5 out of 5 on the 
student evaluations) 

 Students describe professors as very approachable and supportive. 
 There is a large variety of formative activities along the courses. 
 For each course, assessment is mapped onto the intended learning outcomes. 

 
As to MSc in Counselling Psychology: 

 The practicum (and the availability of the well-established counseling center) is a clear 
strength of the program. Thanks to the fact that the practicum involves 1000 hours of 
supervised clinical practice, the program fulfills the requirements to become a registered 
counselling psychologist. 

 
Areas of improvement and recommendations 
A list of problem areas to be dealt with, followed by or linked to the recommendations of how to 
improve the situation.  

Across programs: 

 There is a high load on final exams as a major part of the assessment procedure. In order 
to promote a more competency-based assessment, the EEC strongly recommends 
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providing an array of different forms of assessment which address and permit students to 
develop assessment literacy and enhance their overall graduate competencies. 

 The high value of the final exam focuses the student to memorize the information for the 
exam. If a robust continuous assessment is designed to guide the student to solve complex 
problems during the course (i.e. project based), with significant weighting, the EEC strongly 
recommends decreasing the weight of the final exam (i.e. 30%), to orient the student to the 
learning process. 

 It is recommended that in all courses, the students complete the formative activities to do the 
exam. 

 It is suggested to review the type of the formative assessment activities designed along the 
course and reduce the weekly activities for problem based activities (less quantity but with 
deeper demand to the students). 

As to BSc in Psychology:   

 Apart from the practicum, the program is very theoretical and contains almost no hands-on 
training. For example, in the domain of psychological assessment, students mainly get 
theoretical information on tests and observe others while administering tests. The EEC 
recommends considering the inclusion of some “hands on” training already in the 
undergraduate program (e.g., standardized administration, scoring and interpretation of 
intelligence tests). 

 

Please select what is appropriate for each of the following sub-areas: 

 

  

 

Sub-area 

Non-compliant/ 

Partially Compliant/Compliant 

 

BSc 

MSc 

Counsellin

g 

MSc 

Educationa

l 

2.1 
Process of teaching and learning and student-
centred teaching methodology   

Complia

nt 

Complia

nt 

Complia

nt 

2.2 Practical training 

Partially 

complian

t 

Complia

nt 

Not 

applicabl

e 

2.3 Student assessment 

Partially 

complian

t 

Partially 

complian

t 

Partially 

complian

t 



 

 
 

 
18 

3. Teaching staff (ESG 1.5) 

Sub-areas 

3.1. Teaching staff recruitment and development 
3.2. Teaching staff number and status 
3.3. Synergies of teaching and research 

 
 
 
3.1. Teaching staff recruitment and development 

Standards 
 

 Institutions ensure the competence of their teaching staff. 
 Fair, transparent and clear processes for the recruitment and development of the 

teaching staff are set up. 
 Teaching staff qualifications are adequate to achieve the objectives and planned 

learning outcomes of the study programme, and to ensure quality and sustainability 
of the teaching and learning. 

 The teaching staff is regularly engaged in professional and teaching-skills training 
and development. 

 Promotion of the teaching staff takes into account the quality of their teaching, their 
research activity, the development of their teaching skills and their mobility. 

 Innovation in teaching methods and the use of new technologies is encouraged. 
 Conditions of employment that recognise the importance of teaching are followed. 
 Recognised visiting teaching staff participates in teaching the study programme. 

 
3.2. Teaching staff number and status 

Standards 
 

 The number of the teaching staff is adequate to support the programme of study. 
 Τhe teaching staff status (rank, full/part time) is appropriate to offer a quality 

programme of study. 
 Visiting staff number does not exceed the number of the permanent staff.  
 

3.3. Synergies of teaching and research 

Standards 
 

 The teaching staff collaborate in the fields of teaching and research within the HEI 
and with partners outside (practitioners in their fields, employers, and staff 
members at other HEIs in Cyprus or abroad). 

 Scholarly activity to strengthen the link between education and research is 
encouraged.  

 Τhe teaching staff publications are within the discipline. 
 Teaching staff studies and publications are closely related to the programme’s 

courses.  
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 The allocation of teaching hours compared to the time for research activity is 
appropriate. 

 
You may also consider the following questions: 
 

 How are the members of the teaching staff supported with regard to the 
development of their teaching skills? How is feedback given to members of the 
teaching staff regarding their teaching results and teaching skills?  

 How is the teaching performance assessed? How does their teaching performance 
affect their remuneration, evaluation and/or selection? 

 Is teaching connected with research?  
 Does the HEI involve visiting teaching staff from other HEIs in Cyprus and abroad? 
 What is the number, workload, qualifications and status of the teaching staff (rank, 

full/part timers)? 
 Is student evaluation conducted on the teaching staff? If yes, have the results of 

student feedback been analysed and taken into account, and how (e.g., when 
planning in-service training for the teaching staff)? 

 
 

Findings 
A short description of the situation in the Higher Education Institution (HEI), based on elements from 
the application for external evaluation and on findings from the onsite visit.  

During the last couple of years, the department has been struggling to recruit and maintain 
teaching staff. The current team is quite small and junior and teaching load is high (most staff 
teaching the maximum of 8 courses per year). As a consequence of high teaching and 
administrative load, available research time is very limited. 
 
Strengths 
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 
 
Across programs: 

 A staff development plan is in place 
 On average, student/staff ratio 14/1; in the undergraduate program, maximum class size is 

30, in the graduate programs, it is considerably lower. 
 A large majority of the courses is taught by permanent staff; less than 20% is allocated to 

visiting professors (which is considerably below the Cypriot standard of max 30%) --- in DL 
programs, no more than 25% of the courses are allocated to associate teaching staff 

 In spite of the high workload, teaching staff describes the work environment as very positive; 
there is a strong team spirit and staff members are very supportive towards each other 

 Most staff members teach in their (broad) domains of research interest/expertise. 
 
 
Areas of improvement and recommendations 
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A list of problem areas to be dealt with, followed by or linked to the recommendations of how to 
improve the situation. 

Across programs:  

 Over the last couple of years, there has been a considerable staff turnover; it appears to be 
difficult to keep staff on board for a longer time, possibly in part due to the fact that Pafos is 
located in a remote corner of Cyprus; also, the fact that all programs are taught in Greek 
limits the market for recruitment; as a consequence of the large turnover, current staff 
consists of mainly junior faculty (8 out of 10 staff members are lecturers) 

 Teaching and administrative load are very high, as a consequence of which there is very little 
time for research; during the visit it became clear that all current staff is already at maximum 
teaching load; moreover, given the fact that the university and its programs have been 
established quite recently, programs and courses are still in development; according to the 
documentation, staff can devote only 1% to 5% of their time to research activities. 

 Although staff members teach in their domains of expertise, teaching assignments have a 
very broad scope; several staff members teach in multiple subdisciplines of psychology (e.g. 
developmental + cognitive + ....); as it is almost impossible to keep track of recent insights in 
so many domains, this may compromise the extent to which teaching is research-based. 

  

Please select what is appropriate for each of the following sub-areas: 
 

  

Sub-area 

Non-compliant/ 

Partially Compliant/Compliant 

BSc 

MSc 

Counsellin

g 

MSc 

Educationa

l 

3.1 Teaching staff recruitment and development 

Partially 

complian

t 

Partially 

complian

t 

Partially 

complian

t 

3.2 Teaching staff number and status 

Partially 

complian

t 

Partially 

complian

t 

Partially 

complian

t 

3.3 Synergies of teaching and research 

Partially 

complian

t 

Partially 

complian

t 

Partially 

complian

t 
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4. Student admission, progression, recognition and certification (ESG 1.4) 

Sub-areas 

4.1. Student admission, processes and criteria  
4.2. Student progression 
4.3. Student recognition 
4.4. Student certification 

 
 

 
4.1 Student admission, processes and criteria 

Standards 

 
 Pre-defined and published regulations regarding student admission are in place. 
 Access policies, admission processes and criteria are implemented consistently 

and in a transparent manner. 
 
 

4.2 Student progression 

Standards 

 
 Pre-defined and published regulations regarding student progression are in place. 
 Processes and tools to collect, monitor and act on information on student 

progression, are in place.  
 
 

4.3 Student recognition 

Standards 

 
 Pre-defined and published regulations regarding student recognition are in place. 
 Fair recognition of higher education qualifications, periods of study and prior 

learning, including the recognition of non-formal and informal learning, are 
essential components for ensuring the students’ progress in their studies, while 
promoting mobility. 

 Appropriate recognition procedures are in place that rely on: 
o institutional practice for recognition being in line with the principles of the 

Lisbon Recognition Convention 
o cooperation with other institutions, quality assurance agencies and the 

national ENIC/NARIC centre with a view to ensuring coherent recognition 
across the country 
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4.4 Student certification 

Standards 

 
 Pre-defined and published regulations regarding student certification are in place. 
 Students receive certification explaining the qualification gained, including 

achieved learning outcomes and the context, level, content and status of the 
studies that were pursued and successfully completed. 

 
You may also consider the following questions: 
 

 Are the admission requirements for the study programme appropriate? How is the 
students’ prior preparation/education assessed (including the level of international 
students, for example)?  

 How is the procedure of recognition for prior learning and work experience 
ensured, including recognition of study results acquired at foreign higher education 
institutions?  

 Is the certification of the HEI accompanied by a diploma supplement, which is in 
line with European and international standards? 

 

Findings 
A short description of the situation in the Higher Education Institution (HEI), based on elements from 
the application for external evaluation and on findings from the onsite visit.  
 
 
Strengths 
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 
 
 
Areas of improvement and recommendations 
A list of problem areas to be dealt with, followed by or linked to the recommendations of how to 
improve the situation.  

As to MSc of Counselling Psychology: 

 Recently, the department has come across the problem of a small number of students who 
fail on the competency exam that must be successful in order to enter the practicum. The 
department asks the committee to advise on how to handle this problem and come up with 
ideas on what might be possible ways in which students in such cases could be redirected 
towards a trajectory that enables them to nonetheless obtain a master’s degree. One 
possible solution might be to create an alternative type of internship (e.g., a 45 ECTS 
research internship in the domain of counselling psychology), that can be taken if the 
clinical practicum is not an option and that - in case the students have obtained all other 
credits - can provide them with a master’s degree in counselling psychology (possibly one 
with a slightly different name, referring to the theoretical/research orientation). That degree 
would not provide them with a licence to practice, but might direct them to pursuing a PhD 
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in psychology. It would also be good to have fewer courses and more practice.It would be 
good if the duration was less than 3 years. 

 

Please select what is appropriate for each of the following sub-areas: 

 

  

 

Sub-area 

Non-compliant/ 

Partially Compliant/Compliant 

 

BSc 

MSc 

Counsellin

g 

MSc 

Educationa

l 

4.1 Student admission, processes and criteria 
Complia

nt 

Complia

nt 

Complia

nt 

4.2 Student progression 
Complia

nt 

Partially 

complian

t 

Complia

nt 

4.3 Student recognition 
Complia

nt 

Complia

nt 

Complia

nt 

4.4  Student certification 
Complia

nt 

Complia

nt 

Complia

nt 
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5. Learning resources and student support (ESG 1.6) 
 

Sub-areas 

5.1. Teaching and Learning resources  
5.2. Physical resources 
5.3. Human support resources 
5.4. Student support 

 
 

 
5.1 Teaching and Learning resources 

Standards 
 

 Adequate and readily accessible teaching and learning resources (teaching and 
learning environments, materials, aids and equipment) are provided to students 
and support the achievement of objectives in the study programme. 

 Adequacy of resources is ensured for changing circumstances (change in student 
numbers, etc.). 

 All resources are fit for purpose. 
 Student-centred learning and flexible modes of learning and teaching, are taken 

into account when allocating, planning and providing the learning resources. 
 
 

5.2 Physical resources 
 
Standards 
 

 Physical resources, i.e. premises, libraries, study facilities, IT infrastructure, are 
adequate to support the study programme. 

 Adequacy of resources is ensured for changing circumstances (change in student 
numbers, etc.). 

 All resources are fit for purpose and students are informed about the services 
available to them. 

  
5.3 Human support resources 
 
Standards 
 

 Human support resources, i.e. tutors/mentors, counsellors, other advisers, qualified 
administrative staff, are adequate to support the study programme. 

 Adequacy of resources is ensured for changing circumstances (change in student 
numbers, etc.). 

 All resources are fit for purpose and students are informed about the services 
available to them. 
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5.4 Student support 

Standards 
 

 Student support is provided covering the needs of a diverse student population, 
such as mature, part-time, employed and international students and students with 
special needs.  

 Students are informed about the services available to them. 
 Student-centred learning and flexible modes of learning and teaching, are taken 

into account when allocating, planning and providing student support. 
 Students’ mobility within and across higher education systems is encouraged and 

supported. 
 
 
You may also consider the following questions: 
 

 Evaluate the supply of teaching materials and equipment (including teaching labs, 
expendable materials, etc.), the condition of classrooms, adequacy of financial 
resources to conduct the study programme and achieve its objectives. What needs 
to be supplemented/ improved? 

 What is the feedback from the teaching staff on the availability of teaching 
materials, classrooms, etc.?  

 Are the resources in accordance with actual (changing) needs and contemporary 
requirements? How is the effectiveness of using resources ensured? 

 What are the resource-related trends and future risks (risks arising from changing 
numbers of students, obsolescence of teaching equipment, etc.)? How are these 
trends taken into account and how are the risks mitigated? 

 Evaluate student feedback on support services. Based on student feedback, which 
support services (including information flow, counselling) need further 
development? 

 How is student learning within the standard period of study supported (student 
counselling, flexibility of the study programme, etc.)? 

 How students’ special needs are considered (different capabilities, different levels 
of academic preparation, special needs due to physical disabilities, etc.)?  

 How is student mobility being supported?  
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Findings 
A short description of the situation in the Higher Education Institution (HEI), based on elements from 
the application for external evaluation and on findings from the onsite visit.  
 

Across programs: 

The Library of Neapolis University has a rich collection of electronic and printed books and allows 
access to a plethora of international scientific journals and data bases that cover the needs of the 
students. The library staff consists of 4 professional librarians, who are trained and aware of the 
latest developments in the field.  

Neapolis University Pafos established the Center for Special Educational Needs and Disabilities 
(CE.S.E.N.D.) in order to create and foster an accessible community where students with 
disabilities have an equal opportunity to participate fully in all aspects of the educational 
environment. It assists students in meeting individual needs and interests on campus, and 
provides awareness of the needs of students with disabilities to the campus community. Students 
with special educational needs and disabilities can be entitled to facilities related to lecturing (e.g., 
usage of a tape recorder) and/or evaluation (e.g., extension of time by 20%). 

The Counseling Center for Research and Psychological Services (SKEPSI) provides free, 
confidential counselling services to all university students as well as to the wider community of 
Pafos and Cyprus. Students who are enrolled in a distance learning program have the same 
access to SKEPSI as any other student. 
 
 

 
 
Strengths 
A list of strengths, e.g. examples of good practices, achievements, innovative solutions etc. 
 

 
Areas of improvement and recommendations 
A list of problem areas to be dealt with, followed by or linked to the recommendations of how to 
improve the situation.  

Click or tap here to enter text. 
 

 
Please select what is appropriate for each of the following sub-areas: 

 

Sub-area 

Non-compliant/ 

Partially Compliant/Compliant 

 

BSc 

MSc 

Counsellin

g 

MSc 

Educationa

l 
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5.1 Teaching and Learning resources 
Complia

nt 

Complia

nt 

Complia

nt 

5.2 Physical resources 
Complia

nt 

Complia

nt 

Complia

nt 

5.3 Human support resources 
Complia

nt 

Complia

nt 

Complia

nt 

5.4  Student support 
Complia

nt 

Complia

nt 

Complia

nt 
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D. Conclusions and final remarks 

Please provide constructive conclusions and final remarks, which may form the basis upon which 
improvements of the quality of each programme of study under review may be achieved, with 
emphasis on the correspondence with the EQF.  

Overall, the evaluation process was very well prepared by the department. The documentation 
provided was clear and up to date and contained most of the required information. During the visit, 
presentations are clear and concise, leaving enough time for questions and exchange of thoughts. 
The discussions took place in a constructive atmosphere and staff were very open to suggestions. 

Overall, the programs are well-designed. Looking at course descriptions, the content of most 
courses seems to put much emphasis on theories as compared to empirical evidence. For the BSc 
and the MSc Educational Psychology, the EEC recommends moving the dissertation / master’s 
thesis to the compulsory part of the program, as this is deemed indispensable to meet 
international standards. 

We have identified both strengths and areas of improvement. We will not reiterate all our 
comments but highlight just a few of the most important ones. 

First, teaching staff is highly motivated and shows clear ownership over the programs and the 
courses. However, the team is quite junior and there is a need to recruit additional staff members. 
Currently, teaching load and administrative load are very high, leaving almost no time for research. 
The EEC strongly recommends to give priority to the enhance opportunities for research and 
career development, which will also strengthen the teaching-research nexus.  

Second, across the programs and courses, the EEC feels that student assessment too heavily 
relies on final exams. The EEC recommends for all programs a stronger focus on formative 
assessment and less emphasis on the final exams. 
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E. Signatures of the EEC 
 

Name Signature  

Patricia BIJTTEBIER  

Teresa GUASCH PASCUAL  

Stephanos VASSILOPOULOS  

Chloe YIANNAKOU CONSTANTINIDES  

Maria CHRISTOFOROU  

Click to enter Name  
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